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Abbreviation Key 

CF Conceptual Framework 

DSP Designated School Partner 

TC Teacher Candidate 

TPP Teacher Preparation Program  

 

A teacher preparation provider that is accredited by a board-approved national education accreditation agency is eligible for unit approval from the board by 
demonstrating compliance with the following subset of standards in part 8705.1010—which are indicated by green highlights below.  
 
This grid lists possible evidence sources like syllabi and courses but other forms of evidence and other examples of program experiences may be provided as 
sufficient sources of evidence.   
 

 Guidance for self-study report Possible Sources of Evidence Questions for Reviewers 

Subpart 1. Standards for program design 
and improvement. 

   

 
1 

 
The unit must ensure each program 
has a clear and consistent conceptual 
framework threaded throughout the 
program that is research-based, 
results-oriented, and focused on the 
skills teachers need to be effective. 
 

● Share your conceptual 

framework (CF).  Describe the 

process used to create the CF 

and how research influenced its 

creation.   

● Explain how candidates are 

made aware of the CF and how 

it is integrated throughout your 

programs. 

● Describe the ways the CF is 

results-oriented. 

● Conceptual framework 

document  

● Literature review/theoretical 

model supporting the CF 

● Evidence of CF throughout 

program (e.g. syllabi, 

orientation materials, 

handbook, website, aligned 

assessments) 

 

 
● What is your conceptual 

framework?  
● Upon what research is the 

framework based? 
● How are candidates and 

teacher educators made aware 
of the conceptual framework? 

● How is it integrated throughout 
your program? 
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● Describe how the CF is focused 

on the skills teachers need to 

be effective. 

2 The unit must ensure each program 
provides effective instruction  on: 

 
(1) content-specific methods that 
meet the scope of the licensure area; 
 

 

● Describe your unit’s 

understanding of what a 

methods course is and what 

your methods courses address. 

● Provide a table or other list of 

methods courses for each 

program.   

● Describe how the unit assures 

that the entire range of the 

licensure scope is addressed in 

the methods course(s) for each 

program. 

● Describe how candidates 

demonstrate the appropriate 

methods knowledge for their 

content/scope area. 

● Describe the evidence that is 

collected to evaluate whether 

instruction in content-specific 

methods courses is effective 

and how that evidence 

demonstrates effectiveness. 

 

 
● Table that indicates methods 

courses by program 
● Methods syllabi which show 

evidence of addressing the 
entire scope of the license. 

● Evidence of effectiveness of 
instruction, such as: 

○ Course evaluations 
○ Candidate Assessments 

from Methods Courses  
○ Survey data (ex. section 

A2 of Exit Survey,  section 
B1 of Transition to 
Teaching Survey, section 
B1 of Supervisor Survey) 

● Advisory group/assessment 
committee minutes 
including analysis of data 
above  

 

• Do programs require 
content-specific method 
courses that meet the scope 
of each licensure area? 

• How do you assure that the 
full scope of the license is 
addressed in the methods 
courses? 

• What evidence is collected 

to evaluate whether 

instruction is effective 

across the unit, 

disaggregated by program, 

race/ethnicity, and by 

site/instructional model? 

• How do candidates 

demonstrate the 

appropriate methods 

knowledge for their 

content/scope area? 

 

 

(2) the teacher Code of Ethics; 
 

● Describe the points in the 

program where candidates are 

introduced to the Code of 

Ethics and how they 

demonstrate understanding of 

it. 

● Syllabi for courses or 
experiences in which the Code 
of Ethics is taught and 
assessed. 

● Sample candidate assessments 
of this item 

● Where is the Code of Ethics 
covered in the program 
sequence?  

● How is it covered? 
● How is it assessed? 
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● Describe the evidence that is 

collected to evaluate whether 

instruction about the teacher 

Code of Ethics is effective and 

how that evidence 

demonstrates effectiveness. 

● Evidence of how the Code of 
Ethics is shared with candidates 
such as: 

○ Field experience 
documents 

○ Website 
○ Candidate handbook 

 

Candidate/Completer Questions: 
● Are you familiar with the 

Teacher Code of Ethics? 
● How was it taught in your 

program? 
● How was it reinforced 

throughout the program? 

(3) lesson planning, including the use 
of Minnesota academic standards, or, 
if unavailable, national discipline-
specific standards; 

● Describe how the program 
approaches instruction on 
lesson planning and academic 
standards.  Indicate in which 
courses this occurs. 

● Describe how this is assessed. 
● Describe the evidence that is 

collected to evaluate whether 

instruction for this item is 

effective and how that 

evidence demonstrates 

effectiveness. 

 

● Syllabi for courses or 
experiences in which lesson 
planning is taught and 
assessed, including the use of 
standards. 

● Sample candidate assessments 
of this item (i.e Candidate 
created lesson plans and unit 
plans that use standards) 

● Evidence of effectiveness of 
instruction, such as: 

○ Course evaluations 
○ Candidate 

assessments/lesson plan 
work samples 

○ Survey data (ex. section 
B1 of Exit Survey, section 
B1 of the Transition to 
Teaching Survey, section 
B1 of Supervisor Survey) 

○ Teacher candidate clinical 
experience evaluations if 
lesson planning is 
addressed on the 
evaluation. 

 

● In what courses are candidates 
given instruction on lesson 
planning? 

● How are the MN K-12 academic 
standards incorporated in the 
program?  

● How are candidates assessed on 
their lesson planning? 

● How do you know that your 
instruction on lesson planning 
has been effective? 

 
Candidate/Completer Questions: 
● When in your program did you 

learn lesson planning? 
● In what ways do you feel the 

instruction you received on 
lesson planning was effective?  

● In what ways do you feel the 
instruction you received on 
using academic standards was 
effective? 

 

(4) the knowledge and skills needed to 
provide appropriate instruction to 
multilingual learners to support and 
accelerate academic literacy, including 

● Explain how the unit 
approaches preparing teacher 
candidates to provide 

● Syllabi for courses in which 
concepts and methods for 
teaching multilingual learners is 
taught and assessed, including 

● How are candidates 
prepared to implement 
instructional strategies for 



4 
 Guidance for self-study report Possible Sources of Evidence Questions for Reviewers 

oral academic language and 
achievement in content areas in a 
regular classroom setting; 

instruction to multilingual 
learners. 

● Identify who provides this 
instruction and what 
preparation these instructors 
have.    

● Describe in which course(s) or 
program experiences 
candidates receive instruction 
on working with multilingual 
learners. 

● Indicate if this occurs in one 
course or if it is threaded 
throughout the program.   

● Describe the evidence that is 

collected to evaluate whether 

instruction for this item is 

effective and how that 

evidence demonstrates 

effectiveness. 

attention to academic literacy, 
oral academic language, and 
achievement in content areas 
and in regular classroom 
settings. 

● Sample candidate assessments 
of this item 

● Evidence of effectiveness of 
instruction, such as: 

○ Course evaluations 
○ Candidate 

assessments/work 
samples 

○ Survey data (ex. section 
B2 of Exit Survey, section 
B2 of the Transition to 
Teaching Survey, section 
B2 of Supervisor Survey) 

○ Teacher candidate clinical 
experience evaluations. 

○ edTPA rubric data 
focused on academic 
language (Rubrics 4 and 
14) 

 

multilingual learners 
language development? 

● How do the candidates 
demonstrate their ability to 
implement these strategies? 

● How are these items 

embedded into your 

programs (one and done vs. 

throughout programs)?  

● How thorough is this 

instruction?   

 

 

Candidate/Completer Questions: 
 

● Did you receive instruction 
on methods for teaching 
multilingual learners?  What 
did this instruction include? 

● How prepared did you feel 
you were to work with 
multilingual learners when 
you began teaching? 

(5) the knowledge and skills needed to 
implement culturally responsive 
teaching and instructional strategies, 
including incorporating opportunities 
for candidates to learn about the role 
of teachers to disrupt patterns and 
systems of racism, privilege, and 
oppression; 

● Explain how the unit 
approaches preparing teacher 
candidates to implement 
culturally responsive teaching. 

● Identify who provides this 
instruction and what 
preparation these instructors 
have.  

● Describe how systemic racism, 
privilege, and oppression is 
addressed and how candidates 
are prepared to disrupt these 
existing patterns. 

● Syllabi for courses in which 
culturally responsive teaching, 
and methods of disrupting 
systemic racism, privilege, 
oppression are taught and 
assessed. 

● Sample candidate assessments 
of this item. 

● Evidence of effectiveness of 
instruction, such as: 

○ Course evaluations 

● How are candidates prepared to 
implement culturally responsive 
teaching? 

● How do the candidates 
demonstrate their ability to 
implement culturally responsive 
teaching? 

● How do candidates learn about 
patterns and systems of racism, 
privilege, and oppression? 

● How do you prepare candidates 
to disrupt patterns and systems 
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● Describe in which course(s) 
candidates receive instruction 
on these topics and how 
candidates are assessed. 

● Indicate if this occurs in one 
course or if it is threaded 
throughout the program.   

● Describe the evidence that is 

collected to evaluate whether 

instruction for this item is 

effective and how that 

evidence demonstrates 

effectiveness. 

 

○ Candidate 
assessments/work 
samples 

○ Survey data (ex. section 
B2 of Exit Survey, section 
B2 & B3 of the Transition 
to Teaching Survey, B2 & 
B3 of the Supervisor 
Survey)  

○ Teacher candidate clinical 
experience evaluations. 

○ edTPA Rubric 3 data 
 

of racism, privilege, and 
oppression? 

● How are these items embedded 

into your programs (one and 

done vs. throughout programs)?  

How thorough is instruction?   

 
Candidate/Completer Questions: 
 
● Did you receive instruction on 

culturally responsive teaching?  
What did this instruction 
include? 

● How has your education 
program prepared you to 
identify patterns and systems of 
racism, privilege, and 
oppression and to implement 
culturally responsive teaching 
when you began teaching? 

 

(6) research-based practices in reading 
that enable the candidate to teach 
reading in the candidate's licensure 
field; 
 

● Explain how the unit 
approaches preparing teacher 
candidates to teach reading in 
their licensure field. 

● Explain how your unit 
understands “research-based 
practices in reading” and what 
research supports this 
approach. 

● Identify who provides this 
instruction and what 
preparation these instructors 
have. 

● Identify the courses where this 
is addressed and the ways it is 
assessed.   

● Syllabi for courses in which 
reading standards are taught 
and assessed. Materials used in 
the syllabi should align to the 
unit’s research-based approach 
to reading instruction. 

● Sample candidate assessments 
of this item 

● Evidence of effectiveness of 
instruction, such as: 

○ Course evaluations 
○ Candidate 

assessments/work 
samples 

○ Survey data 
○ Teacher candidate clinical 

experience evaluations. 

● How are candidates prepared to 
teach reading in their licensure 
field?  

● How are they assessed on their 
ability to teach reading? 

 
Candidate/Completer 
Questions: 
 

● Did you receive instruction on 
how to teach reading in your 
licensure field?  What did this 
instruction include? 

● How has your education 
program prepared you to teach 
reading in your field when you 
began teaching? 
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● Indicate if this occurs in one 
course or if it is threaded 
throughout the program.   

● Describe the evidence that is 

collected to evaluate whether 

instruction for this item is 

effective and how that 

evidence demonstrates 

effectiveness. 

 

○ edTPA data from 
elementary literacy, if 
available. 

 

(7) using a student's native language 
as a resource in creating effective 
differentiated instructional strategies 
for multilingual learners developing 
literacy skills; 
 

● Describe how the unit provides 
instruction on using a student's 
native language as a resource 
in creating effective 
differentiated instructional 
strategies for multilingual 
learners. 

● Identify who provides this 
instruction and what 
preparation these instructors 
have. 

● Identify the courses where this 
is addressed and the ways it is 
assessed.   

● Indicate if this occurs in one 
course or if it is threaded 
throughout the program.  

● Describe the evidence that is 

collected to evaluate whether 

instruction for this item is 

effective and how that 

evidence demonstrates 

effectiveness. 

● Syllabi for courses in which 
methods for using multilingual 
learners’ native languages are 
taught and assessed. 

● Sample candidate assessments 
of this item 

● Survey data (ex. section B2 & 
B3 of Exit Survey, section B2 & 
B3 of the Transition to Teaching 
Survey, section B2 & B3 of 
Supervisor Survey) 

● Evidence of effectiveness of 
instruction, such as: 

○ Course evaluations 
○ Candidate 

assessments/work 
samples 

○ Teacher candidate clinical 
experience evaluations. 

● How are candidates prepared to 
teach using a student’s native 
language as a resource to create 
effective instructional 
strategies?  

● How are they assessed on this? 
 
Candidate/Completer 
Questions: 
 

● Did you receive instruction on 
using a student’s native 
language as a resource in 
creating effective differentiated 
instruction?   What did this 
instruction include? 

● How has your education 
program prepared you to use a 
student’s native language as a 
resource when you began 
teaching? 

(8) the knowledge and skills needed to 
engage students with technology and 
deliver digital and blended learning 
curricula. 

● Describe how the unit prepares 
candidates to use technology in 
physical and virtual 
classrooms? 

● Syllabi for courses in which 
educational technology skills 
are taught and assessed. 

● How are candidates prepared to 
use educational technology in 
their teaching? 

● How are they assessed on this? 
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 ● Identify who provides this 
instruction and what 
preparation these instructors 
have. 

● Identify the courses where this 
is addressed and the ways it is 
assessed.   

● Indicate if this occurs in one 
course or if it is threaded 
throughout the program. 

● Describe the evidence that is 

collected to evaluate whether 

instruction for this item is 

effective and how that 

evidence demonstrates 

effectiveness. 

● Sample candidate assessments 
of this item 

● Evidence of effectiveness of 
instruction, such as: 

○ Course evaluations 
○ Candidate 

assessments/work 
samples 

○ Survey data (ex. section 
B1 of Exit Survey, section 
B1 of the Transition to 
Teaching Survey, B1 of 
Supervisor Survey) 

○ Teacher candidate clinical 
experience evaluations. 

○ Any technology 
workshop/training- 
agenda or meeting notes 

 

● How is blended learning 
addressed in your programs? 

 
Candidate/Completer 
Questions: 
 

● How effectively did your 
program prepare you to use 
technology in your teaching? 

● When you began teaching, were 
you prepared to deliver digital 
and blended learning? 

3 The unit must implement an 
assessment system with a process 
for annually collecting and 
reviewing data from: 

 
(1) surveys, including those from: 

 
(a) initial licensure program 

completers at the time of 
program completion; 

 
(b) initial licensure program 

completers one year after 
completion; and 

 
(c) initial licensure program 

completers' supervisors 
one year after completion; 

 

● Provide an overview of your 

unit’s assessment system.  

Refer to the definition of 

“Assessment System” provided 

in rule. 

● Describe the unit’s process for 

disseminating required surveys 

and obtaining survey data.  

Consider including response 

rates and efforts the unit has 

taken to assure adequate 

response rates. 

● Description of assessment 

system should include data 

collected in clinical 

experiences.  

 
● Summary of the unit’s 

assessment system 
documenting the process for 
annually collecting and 
reviewing data which includes 
all data sources listed in this 
rule.   

● Data collection and review 

process documents 

● Assessment Committee 

meeting minutes 

● Materials and meeting minutes 

or other evidence that 

demonstrates that data from 

multiple sources have been 

reviewed. 

 
● What assessments are included 

in your assessment system? 
● What process is used to collect 

the required survey data?   
● Who is responsible for 

distribution of surveys and 
monitoring responses? 

● Is there a particular response 
rate that your unit targets?  Do 
you regularly meet this 
response rate?  If not, what 
steps are taken to improve the 
response rate? 

● How is the data collected from 
these assessments reviewed 
and with whom? 

● What are the multiple 
assessments that are being 
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(2) clinical experiences; 
 
(3) multiple assessments as 

required by Standard 19; and 
 

(4) candidate scores on state-
required examinations and 
board-adopted performance 
assessments. 

 

● Description of assessment 

system should include multiple 

assessments completed 

throughout the program and 

aligned to standards as 

described in Standard 19. 

● Identify the 

person(s)/position(s) 

responsible for collecting 

assessment data and creating 

data reports. 

● Describe how the data is 

annually reviewed in your unit 

and who is involved in data 

review. 

● Examples of aggregate unit and 

program data reports (from 

surveys, clinical experiences, 

program assessments, MTLE 

scores, and the edTPA) shared 

with stakeholders (e.g. 

spreadsheets, narratives 

summaries, PowerPoints).  

● Job description of position(s) 

responsible for collecting 

assessment data and creating 

data reports. 

 

implemented to meet Standard 
19? 

 
 

4 T The unit's assessment system must 
include a process to engage its 
stakeholders, including candidates, 
program completers, school 
partners, teacher educators, and 
representatives from the community 
to: 

 
(1) systematically review data 

collected under Standard 3; 
 

(2) provide feedback and 
recommendations on unit-
wide strengths and areas of 
improvement, which can 
include program-specific 
feedback and 
recommendations; and 

 
(3) provide feedback and 

recommendations on long-

● Description of your assessment 

system should include how 

stakeholders are involved in 

reviewing data and providing 

feedback.  Include information 

on: 

○ who is involved 

○ how often data is shared 

with stakeholders  

○ how feedback on 

strengths and areas of 

improvement is gathered. 

○ how recommendations 

for short term 

improvement and as well 

as long-term plans and 

program offerings are 

collected.  

● Assessment system description 
includes summary of how 
stakeholders (candidates, 
program completers, school 
partners, teacher educators, 
and representatives from the 
community) are involved. (This 
might be a separate document 
or a narrative in the self-study 
report.) 

● Advisory/stakeholder meeting 
notes/minutes that: 

○ provide evidence that 
data listed in Standard 3 
was shared with 
stakeholders from each 
constituency listed in 
Rule. 

○ provide evidence that 
strengths and areas of 
growth were discussed. 

● How are external stakeholders 
involved in the assessment 
system? 

● How is data shared with 
external stakeholders?  Who 
prepares the data to be shared 
and what is considered when 
this is being done? 

● Can you provide examples of 
feedback or recommendations 
the unit has received from 
stakeholders about strengths 
and areas of improvement? 

● Can you provide examples of 
feedback or recommendations 
the unit has received from 
stakeholders about long-term 
plans specific to the unit’s 
program offerings? 

 
Stakeholder questions:  
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term plans specific to the 
unit's program offerings. 

 

● Describe any advisory group 

structure the unit uses.  If there 

are multiple advisory groups, 

describe each one and how it 

does the work of this standard. 

○ provide evidence that 
feedback on long-term 
planning was solicited. 

● Advisory group(s) membership 

list/attendance list 

● Evidence of any stakeholder 
feedback gathered from: 

○ One-on-one meetings  

○ Phone calls  

○ Emails  

○ Surveys or other tools 

 
● What kinds of data has the unit 

shared and how have 
conversations about the unit’s 
assessment data taken place? 

● What kind of opportunities to 
give feedback to the unit have 
you had?   

● What kind of feedback or 
recommendations have you 
provided related to the unit’s 
strengths and areas of 
improvement? 

● What kind of feedback or 
recommendations have you 
provided related to the unit’s 
long term plans, especially plans 
specific to program 
offerings?How have you been 
involved in and provided 
feedback for both the short-
term and long-term plans of the 
unit? 

● Is the process for providing and 
communicating feedback clear 
(ie-who receives the feedback 
provided and with whom is 
feedback shared?) 

 

5 The unit must implement a formal 
process for using the assessment 
system and stakeholder feedback 
to inform unit and program 
improvement. 

 

● Describe how your unit 

approaches continuous 

improvement.  Description 

should include information 

about the formal process your 

unit uses to ensure that 

continuous improvement work 

 
● Documentation of your unit’s 

formal continuous 
improvement process that 
includes the schedule and 
process for continuous review 
with roles and responsibilities 
of individuals responsible in the 
unit. 

 
● How are data analysis and 

data review conversations 
documented?   

● What is your formal 
continuous improvement 
process and what does it 
include? 
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is done at the unit and program 

level and is informed both by 

assessment data and 

stakeholder feedback. 

● Provide unit-wide and 

program-specific examples of 

how data and stakeholder 

feedback has led to unit and 

program improvement. 

 

● Meeting notes/minutes in 
which continuous improvement 
plans/goals were adopted 
based on data analysis and 
stakeholder feedback. 

● Current improvement 

plans/action plans with 

description of how data 

analysis and stakeholder 

feedback informed these plans. 

● Evidence that demonstrates 

completed improvement 

projects with description of 

how data analysis and 

stakeholder feedback informed 

these plans. (Evidence might 

include new syllabi, programs, 

activities, materials, etc.) 

 

● How are conversations 
about data with 
stakeholders documented? 

● How do conversations about 
data result in specific 
actions or improvement 
plans?  

● Can you provide specific 
examples of how the 
analysis of data from your 
assessment system led to 
unit or program change 
and/or improvement? 

● Can you provide specific 
examples of how you have 
used the feedback from 
external stakeholders to 
improve programs and the 
unit? 

Subp. 2. Standards for the designated 
school partnership (DSP).  

   

6 The unit must have at least one 
designated school partnership 
with a school or district that works 
collaboratively to align theory and 
practice and that meets the 
standards in this subpart. The unit 
may have additional partnerships 
with districts or schools to place 
candidates in clinical experiences 
according to the standards in 
subpart 3. 

 

 
● Name your designated school 

partner and describe how long 
the partnership has existed. 

● Describe how the unit works 
collaboratively with the school 
partner to align theory and 
practice.  This might include a 
description of: 

○ how the school curricula 
align with theories taught 
in the program.  

○ how cooperating teachers 
model practices aligned 
to theories taught in the 

 
● Signed agreement  
● Meeting minutes between unit 

and designated partner 

reflecting discussions of 

aligning practice and theory 

● Documentation of collaborative 

actions taken by the 

partnership, such as:  

○ Restructuring clinical 

experiences and/or 

assignments  

○ Designing or redesigning 

assessment tools  

 
● Who is/are your DSP and 

who is responsible for 
maintaining/facilitating the 
partnership(s)?  

● Can you tell us a little about 
this partnership? 

● What were the TPP 
parameters for selecting a 
designated school 
partnership(s)? 

● Can you provide some 
examples of the ways the 
unit has worked 
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program. 
○ interaction between the 

unit and the school to 

align theory and practice 

(e.g. professional 

development provided to 

cooperating teachers, 

classroom observations 

or involvement by unit 

staff, changes to school 

curricula to reflect 

evidence-based practices, 

changes to preparation 

program)   

○ Designing or redesigning 

training for supervisors 

and cooperating teachers  

○ Setting criteria to identify 

and evaluate cooperating 

teachers  

○ Changes to program 

design, syllabi, or 

assignments 

○ Professional development  

collaboratively with the DSP 
to align theory and practice? 

 
 
 

7 For the purpose of continuous 
improvement and shared 
accountability, the unit and 
designated school partner must 
maintain an agreement that 
addresses: 

 
(1) the type of student data that the 

designated school partner is 
authorized and willing to share 
with the candidate and unit 
regarding student achievement 
and progress  under Minnesota 
Statutes, section 13.05, 
subdivision 7; 

 
(2) the type of aggregated candidate 

data that the unit will share with 
the designated school partner 
regarding candidate efficacy and 
survey data under Minnesota  
Statutes, section 13.05, 

● Describe the type of data that 

is shared between the unit and 

the school partner. 

● Outline the methods used to 

collect feedback from 

candidates, supervisors, and 

cooperating teachers about 

clinical experiences with the 

designated school partner. 

 
● Signed agreement addressing 

standard AGREEMENT 
● Forms/surveys used for 

feedback from student 
teachers, cooperating teachers, 
and TPP supervisors 

 
● Does the TPP have a signed 

agreement with the partnership 
school? 

● Who maintains the agreement?   
● How does the agreement 

address the type of student data 
the DSP is willing to share with 
the candidate and unit 
regarding student achievement 
and progress?  

● How does the agreement 
address the type of candidate 
data that the unit will share with 
the DSP? 

● How does the agreement define 
how the unit will solicit 
feedback and recommendations 
from candidates, supervisors 
and cooperating teachers about 
clinical experiences with the 
DSP? 
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subdivision 7; and 
 

(3) how the unit will solicit feedback 
and recommendations from 
candidates, supervisors, and 
cooperating teachers about clinical 
experiences with the designated 
school partner. 

  

● Can you give examples of 
specific feedback about clinical 
experiences with the DSP that 
has been shared per the 
agreement?  

 
 
 

8 The unit must meet a minimum of two 
times per year with the designated 
school partner. The unit must 
engage in ongoing collaboration 
with the designated partner to: 

 
(1) review data including but not 

limited to data collected under 
Standards 3 and 7; 

 
(2) assess feedback from 

candidates, supervisors, and 
cooperating teachers; 

 
(3) evaluate the effectiveness of 

the partnership to meet 
mutually beneficial short-term 
and long-term goals; and 

 
(4) engage in decision-making 

processes regarding changes 
to design and implementation 
of teacher preparation 
programs. 
 

● Describe the process the unit 

has established with the 

designated school partner for 

meeting and reviewing data.   

● Describe how the effectiveness 

of the partnership has been 

evaluated and what long- and 

short-term mutually beneficial 

goals have been set.  

● Describe changes that have 

been made to the partnership 

or teacher preparation 

programs that have been 

influenced by input and 

discussion with the DSP. 

 
● Dated agendas and minutes 

from partnership meetings, 
demonstrating meetings have 
occurred 2X a year. 

● Materials and minutes from 
partnership meetings that 
show that data as described in 
standard 3 and 7 was reviewed 
with the DSP.  

● Data reports/summaries/ 
presentations shared at 
partnership meetings. 

● Materials and minutes from 
partnership meetings that 
show that feedback from 
candidates, supervisors, and 
cooperating teachers was 
assessed. 

● Materials and minutes from 
partnership meetings that 
show that the effectiveness of 
the partnership was addressed 
and mutually beneficial long 
and short term goals were 
identified. 

● Materials and minutes from 
partnership meetings that 
demonstrate engagement in 

 
● How often do the DSP and TPP 

meet each year? 
● Describe the ways that the TPP 

and DSP review data together. 
● How do the TPP and the DSP 

collaborate to assess feedback 
from student teachers, 
cooperating teachers, and 
supervisors? Can you share 
some specific examples of this 
kind of collaboration?  

● How does the TPP and the DSP 
collaborate to evaluate the 
effectiveness of the 
partnership?   

● What mutually beneficial long 
and short-term goals have been 
set and how have you 
collaborated to meet those 
goals? 

● How does the DSP engage in 
decision-making processes 
regarding the design and 
implementation of teacher prep 
program(s)? 
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decision-making processes 
regarding changes to design 
and implementation of teacher 
preparation programs. 

● Documentation of actions that 
have been taken in response to 
feedback from partnership 
schools. 

● Larger TPP unit and/or program 
advisory board membership 
lists (w/DSP representatives 
noted) and minutes or meeting 
dates. 

 

Subp. 3. Standards for clinical 
experiences.  

 

   

9    The unit and each school partner must 
maintain an agreement that 
addresses: 

(1) the expectations for the candidate 
during a clinical experience; 

(2) the responsibilities held by the 
school partner during a clinical 
experience; 
(3) the grounds for removing a 
candidate from a clinical experience 
and the process for removal; and 
(4) the process for identifying 
cooperating teachers who model: 

(a) effective instruction, 
including the use of state 
academic standards or, if 
unavailable, national 
discipline-specific standards; 
and 
(b) culturally responsive 
teaching. 

● Describe the process used to 

form agreements with school 

partners.  

● Identify the person(s) or 

position(s) that oversees this 

process. 

● Describe the criteria used to 

determine if cooperating 

teachers model effective 

instruction and culturally 

responsive teaching and the 

process for ensuring 

cooperating teachers meet 

these criteria.  

 

● If there are placements in 

private schools, describe the 

 
● Example(s) of agreement 

between the TPP and DSP with 
identified roles, responsibilities, 
and expectations.  

●  List of school partners and 
agreement dates 

● Document explaining how 
cooperating teachers are 
identified. 

● Documentation of the 
process/practice for removing a 
TC from a field experience 
(Often found in student 
teaching handbook, clinical 
experience handbook, or similar 
document.) 

 

 
 

 
● Does your unit have agreements 

with all school partners that 
address the items in this 
standard? 

● What is the process for 
establishing these agreements 
and who is primarily responsible 
for this? 

● If applicable, can you describe a 
time when a TC who was 
removed from a clinical field 
experience and how the 
agreement with the school 
partner helped facilitate this 
process. 

● Provide an example of the 
process for identifying 
cooperating teachers who 
model effective instructions and 
culturally responsive teaching, 
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process used to ensure state 

academic standards are used.    

 

 as identified in the agreement 
with a school partner. 

 

10 T The unit must collaborate with each 
school partner to ensure that: 

(1) each cooperating teacher 
paired with a candidate during 
student teaching and 
practicum: 
(a) has at least three years of 

teaching experience as a 
teacher of record in the 
licensure area; 

(b) holds a professional license 
aligned to the assignment; 

(c) has completed professional 
development in coaching 
strategies for adult 
learners; and 

(d) meets all other 
requirements in state 
statute; 

 
(2) each cooperating teacher 

paired with a candidate during 
field experiences: 
(a) has at least two years of 

teaching experience; 
(b) holds a Tier 2 license or 

professional license 
aligned to the assignment; 
and 

(c) meets all other 
requirements in state 
statute; and 

 
(3) each cooperating teacher 

● Describe the process used by 

the unit to ensure the 

cooperating teachers meet the 

requirements outlined in this 

rule.  (i.e. years of teaching 

experience, licensure, training, 

other statutory requirements) 

● Identify the person/position in 

the unit who is responsible for 

ensuring cooperating teachers 

meet these qualifications and 

complete the required training. 

● Describe how the unit offers 

professional development in 

coaching strategies for adult 

learners and tracks cooperating 

teacher completion. 

● Describe how the unit trains 

cooperating teachers on their 

role, program expectations, 

candidate assessments, 

procedures, and timelines.  

 

 

 
● A document (e.g. AGREEMENT 

or partnership agreement)or 
correspondence with a school 
partner outlining cooperating 
teacher requirements for 
student teaching and practicum 

● Samples of training materials 
used for training cooperating 
teachers on coaching strategies 
for adult learners. 

● Document of how credentials 
and coaching strategies for adult 
learning professional 
development checked or 
tracked by the unit. 

● Samples of training  
materials/agendas used for 
training cooperating teachers on 
their role, program 
expectations, candidate 
assessments, procedures and 
timelines. 

 
   

 
● How are the cooperating 

teacher requirements 
communicated to school 
partners? 

● How are the requirements of 
cooperating teachers verified? 

● What is the process used to 
ensure each cooperating 
teacher receives training on 
their role and expectations? 

 
Cooperating Teacher Questions: 
 
● Did you receive training that 

helped you understand your 
role, the program’s 
expectations, and assessments 
you were responsible for? 

● Did you receive adequate 
training/information about the 
timeline for the clinical 
experience and any program 
requirements?  

● (For Student teacher (ST)* CTs:) 
Did you receive professional 
development in coaching 
strategies for adult learners?  
What was included in this PD 
and was it helpful? 

 
*We use ST instead of TC to 
distinguish between student 
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receives training that 
addresses the cooperating 
teacher's role, program 
expectations, candidate 
assessments, procedures, and 
timelines. 

 

teaching and other clinical 
experiences. 

11 For candidates seeking an initial 
professional license, the unit must: 
 

(1) provide a minimum of 100 field 
experience hours prior to 
student teaching that includes: 
(a) at least 60 field experience 

hours that are aligned to 
the scope and content of 
the licensure field sought; 

(b) experience with students 
who differ in race, 
ethnicity, home language, 
and socioeconomic status; 
and 

(c) experience with students 
with a range of 
exceptionalities, including 
students on an 
individualized education 
plan; and 

 
(2) provide a minimum of 12 full-

time weeks, or the equivalent 
number of weeks where the 
candidate is participating in at 
least 80 percent of the 
contracted school week, of 
face-to-face student teaching 
that: 
(a) is aligned to the scope and 

● Describe the process used by 

the unit to track field experience 

hours, experience with diverse 

students, and experience with 

students with exceptionalities 

and with IEPs. 

● Describe the process used to 

track student teaching weeks, 

observations, and triad 

meetings.  

● Identify the person and role(s) 

in the unit who track these 

requirements. 

● Describe any technology that is 

used to help track these 

requirements. 

 
● Advising guides/published lists 

of program requirements that 
include clinical experience 
requirements 

● Catalog 
● Student teaching/Field 

experience handbooks 
● Syllabi for courses linked to 

clinical experiences or field 
experience. 

● Sample reports/print outs from 
record keeping system for 
clinical experiences (includes 
tracking scope, student 
demographics, etc.) 

● Observation feedback 
form(s)/samples of completed 
observation forms. 

● Sample supervisor evaluation(s) 
addressing standards in parts 
8710.2000 to 8710.8080 and 
professional dispositions. 

● Student teacher evaluation 
template/samples. 

● Triad meeting form(s)/samples 

● Job descriptions/sample 

contracts for supervisors 

outlined expectations around 

 
● What field experiences are 

required prior to student 
teaching?  

● How are the required pre-
student teaching experiences 
(scope, content, diversity, 
exceptionalities, and w/IEP) 
tracked? 

● Do program requirements 
include at least 12 weeks of 
face-to-face student teaching? If 
not, are discretionary variances 
on file and approved with 
PELSB? 

● How are the clinical experiences 
tracked? 

● What is the process used to 
ensure candidates receive 
ongoing observations and 
actionable feedback from the 
cooperating teacher and the 
supervisor? 

 
Cooperating Teacher Questions: 
 
● (For ST CTs:) How many triad 

meetings did you participate in 
with the ST and the supervisor? 
Were the meetings helpful in 
supporting the ST and 
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content of the licensure 
field sought; 

(b) is split into no more than 
two placements where 
each placement is with a 
continuous group of 
students and for 
continuous weeks in 
alignment with the school 
calendar and day; 

(c) includes ongoing 
observations with 
actionable feedback to 
ensure growth and 
attainment of standards 
with a minimum of four 
observations conducted 
by the cooperating 
teacher; 

       (d) includes ongoing 
observations with actionable 
feedback to ensure to ensure  
growth and attainment of 
standards with a minimum of 
four observations conducted 
by the  supervisor; 
 

(e) includes a minimum of three triad 
meetings with the cooperating 
teacher, the supervisor, and the 
candidate for clear and consistent 
communication; and 

 
(f) includes a written evaluation by the 
supervisor that addresses the 
candidate's ability to meet the 
standards in parts 8710.2000 to 
8710.8080 and the required 

number of observations and 

triad meetings 

● Training materials for 

cooperating 

teachers/supervisors which 

outline expectations for 

observations and triad 

meetings. 

supporting you in your role as 
CT? 

● Did you receive clear and 
consistent communication from 
the preparation provider and 
the supervisor?  

 
Supervisor Questions: 
 
● How many observations do you 

make for each ST?  How are 
expectations around 
observations communicated to 
you from the unit? 
 

● How did you give feedback to 
the ST after your observations? 
 

● Do you participate in triad 
meetings with the CT and the 
ST?  How many meetings?  Are 
the meetings helpful in 
supporting the St and the CT? 
 

● How do you provide a final 
evaluation of each ST?  What 
expectations surrounding this 
are communicated to you from 
the unit? 
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professional dispositions. 
 

12 For seeking more than one 
professional license, the unit must: 
(1) provide a minimum of 100 field 

experience hours prior to 
student teaching that include: 
(a) at least 30 field experience 

hours that are aligned to 
the scope and content of 
each license and 
endorsement sought; 

(b) experience with students 
who differ in race, 
ethnicity, home language, 
and socioeconomic status; 
and 

(c) experience with students 
with a range of 
exceptionalities, including 
students on an 
individualized education 
plan; and 

(2) provide a minimum of 14 full-
time weeks, or the equivalent 
number of weeks where the 
candidate is participating in at 
least 80 percent of the 
contracted school week, of 
face-to-face student teaching 
that: 
(a) includes a placement 

aligned to the scope and 
content of each license & 
endorsement sought; 

(b) is split into no more than 
two placements, where 
each placement is a 

● Describe the process used by 

the unit to track field experience 

hours, experience with diverse 

students, and experience with 

students with exceptionalities 

and with IEPs. 

● Describe the process used to 

track student teaching weeks, 

observations, and triad 

meetings.  

● Identify the person and role(s) 

in the unit who track these 

requirements. 

● Describe any technology that is 

used to help track these 

requirements. 

 
● Advising guides/published lists 

of program requirements that 
include clinical experience 
requirements 

● Catalog 
● Student teaching/Field 

experience handbooks 
● Syllabi for courses linked to 

clinical experiences or field 
experience. 

● Sample reports/print outs from 
record keeping system for 
clinical experiences (includes 
tracking scope, student 
demographics, etc) 

● Observation feedback 
form(s)/samples of completed 
observation forms. 

● Sample supervisor evaluation(s) 
addressing standards in parts 
8710.2000 to 8710.8080 and the 
required professional 
dispositions. 

● Student teacher evaluation 
template/samples. 

● Triad meeting form(s)/samples 

● Job descriptions/sample 

contracts for supervisors 

outlined expectations around 

number of observations and 

triad meetings 

● Training materials for 

cooperating 

● What field experiences are 
required prior to student 
teaching for candidates 
seeking more than one 
professional license? How 
do these requirements 
differ from candidates 
seeking one initial license? 

 
● What is the student 

teaching process for 
candidates seeking more 
than one professional 
license?  How does this 
process differ from 
candidates seeking one 
initial license? 

 
The questions for Rule 11 are also 
appropriate for this rule, though 
responses should reflect the 
requirements outlined in this rule. 
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minimum of two weeks or 
the equivalent, with a 
continuous group of 
students and for 
continuous weeks in 
alignment with the school 
calendar and day; 

(c) includes observations with 
actionable feedback to 
ensure growth and 
attainment of standards 
with a minimum of five 
observations, with at least 
one observation per 
placement, conducted by 
the cooperating teacher; 

(d) includes observations with 
actionable feedback to 
ensure growth and  
attainment of standards 
with a minimum of five 
observations, with at least 
one observation  per 
placement, conducted by 
the supervisor; 

(e) includes a minimum of four triad 
meetings, with at least one triad  
meeting per placement with the 
cooperating teacher, the 
supervisor, and the candidate; and 
candidate's ability to meet the 
applicable standards in parts 
8710.2000 to 8710.8080 and  the 
required professional dispositions. 

 
 

teachers/supervisors which 

outline expectations for 

observations and triad 

meetings. 
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13 F For candidates who have completed 
licensure via portfolio or a state-
approved initial licensure teacher 
preparation program, and are 
seeking an additional license or 
endorsement, the unit must: 

 
(1) have a documented process for 

evaluating a candidate's prior 
clinical experiences and 
teaching experiences 
including: 
(a) experience aligned to the 

scope and content of the 
license or  endorsement 
sought; 

(b) experience with students 
who differ in race, 
ethnicity, home language, 
and socioeconomic status; 
and 

(c) experience with students with 
a range of exceptionalities, 
including students on an 
individualized education plan; 
and 

 
(2) design a practicum experience 

that addresses any gaps in 
prior experience listed in 
subitem (1) and that: 
(a) aligns to the scope and 

content of the license or 
endorsement sought; 

(b)  is a minimum of 80 hours 
with a continuous group of 
students; 

(c) provides observations with 

● Describe the process used by 

the unit to evaluate prior clinical 

experience, including scope and 

content, experience with 

diverse students, and 

experience with students with 

exceptionalities and with IEPs. 

● Describe the process used to 

design a practicum experience 

that meets requirements and 

fills gaps in a candidate's prior 

experience. 

● Describe the process used to 

track student teaching weeks, 

observations, and triad 

meetings for additional 

licensure candidates.  

● Identify the person and role(s) 

in the unit who track these 

requirements for additional 

licensure candidates. 

● Describe any technology that is 

used to help track these 

requirements for additional 

licensure candidates. 

 

● Additional licensure clinical 
experience advising guides/ 
forms indicating requirements 
that the candidate needs to 
meet within the program and 
requirements met through 
previous experiences;  
 

● Sample records maintained to 
support decisions made 
regarding additional licensure 
practicum design. 
 

● Documentation (e.g handbooks, 
advising guides) explaining how 
the candidate’s prior clinical 
experiences and student 
teaching are evaluated.  
 

● Syllabi for courses linked to 
clinical experiences or field 
experience. 
 

● Sample reports/print outs from 
record keeping system for 
clinical experiences of additional 
licensure candidates (includes 
tracking scope, student 
demographics, etc) 
 

● Correspondence/written 

agreements/contracts with 

additional licensure candidates 

describing practicum 

requirements 

● How do you determine what 
clinical experiences are needed 
for candidates seeking an 
additional license or 
endorsement? How is this 
process documented and 
communicated to candidates? 

● Who facilitates the process 
addressed in the above 
question? 

 
Questions for Rule 11 are also 
appropriate for this rule, though 
responses should reflect the 
requirements outlined in this rule. 
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actionable feedback to 
ensure growth and 
attainment of standards 
with a minimum of two 
observations by the 
cooperating teacher; 

(d) provides observations with 
actionable feedback to 
ensure growth and 
attainment of standards 
with a minimum of two 
observations by the 
supervisor; 

(e) includes a minimum of one 
triad meeting with the 
cooperating teacher, the 
supervisor, and the 
candidate for clear and 
consistent 
communication; and 
candidate's ability to meet 
the standards in parts 
8710.2000 to 8710.8080 
and the candidate's  
professional dispositions. 

 
 

14 F For a candidate working as a teacher of 
record while completing  a teacher 
preparation program to obtain an 
initial professional license, the unit 
must ensure: 

(1) the candidate completes the 
requirements in Standard 11; 

       (2) a cooperating teacher holding a 
professional license  

       in the licensure area sought is 
available to work with      

● Describe the process used by 

the unit to ensure that 

candidates already working as 

the teacher of record complete 

clinical experience requirements 

as outlined in Standard 11, 12, 

or 13 as applicable.   

 

 
● A document or correspondence 

with a school partner outlining 
cooperating teacher 
requirements for student 
teaching and practicum for the 
teacher of record 

 
● Clinical experience records 

indicating one cooperating 
teacher in the same scope in the 

 
● How are the requirements of 

cooperating teachers for 
verified? 
 

● How are candidates student 
teaching while serving as the 
teacher of record evaluated and 
supported? 
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       the candidate throughout the 
course of the student    

          teaching experience; and 
(3) a cooperating teacher holding a 

professional license aligned to 
the licensure area or scope of 
the license sought is available 
in the school to work with the 
candidate to model effective 
practices and provide 
feedback throughout the 
course of the student teaching 
experience. 

 

● Describe how the unit ensures 

that candidates working as the 

teacher of record have access to 

a cooperating teacher with the 

same license as what is sought 

throughout their 

student teaching placement. 

 

● Describe how the unit ensures 

that a candidate has access to a 

cooperating teacher with a 

license aligned to the scope in 

the school. 

● Identify the person/role(s) in 

the unit who tracks these 

requirements. 

● Describe any technology that is 

used to help track these 

requirements for candidates 

serving as teacher of record. 

building and if not also in 
content, another cooperating 
teacher with a professional 
license in the licensure area 
sought 

 
● Candidate records indicating 

that all requirements of 

Standard 11, 12, or 13 are met 

for individuals working as a 

teacher of record 

● Can you provide examples of 
CTs who student taught while 
serving as teacher of record and 
identify who served as their 
cooperating teacher(s)? 

 

15 The unit must ensure each supervisor: 
(1) is qualified by one of the 

following: 
(a) holding or having held a 

professional license 
aligned to the licensure 
field or scope of the 
license sought by the 
candidate and at least 
three years of experience 
as a teacher of record; or 

(b) being a current or former 
E-12 administrator with 
documented experience in 

● Explain how the unit ensures all 

supervisors meet the 

qualifications outlined in 1(a) 

and (b) of this standard.  

● Describe how the unit offers 

professional development in 

coaching strategies for adult 

learners and tracks supervisor 

completion. 

● Describe how the unit trains 

supervisors on program 

● Resume or curriculum vitae of 
supervisors 
 

● Teacher educator qualifications 
chart 
 

● Printouts or reports from 
system used for tracking 
supervisor professional 
development in coaching adult 
learners and training on 
program requirements and 
evaluation procedures. 

● How are supervisors 
qualifications verified? 
 

● What is the process used to 
ensure each supervisor receives 
training on program 
requirements and evaluation 
procedures?  

 
● What professional development 

is provided for supervisors in 
coaching strategies?  How is this 
tracked?   
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teacher evaluation; 
(2) completes professional 

development in coaching 
strategies for adult learners; 
and 

(3) completes training on the 
program requirements and 
evaluation procedures for 
candidates. 

 

requirements and evaluation 

procedures for candidates and 

tracks completion of this 

training. 

● Identify the person/position in 

the unit who is responsible for 

ensuring supervisors meet these 

qualifications and complete the 

required training. 

 

● Job descriptions/ qualification 

and selection procedures for 

supervisors  

 

● Agenda/materials for supervisor 

training 

 

● Agenda/outline/materials for 

the professional development in 

coaching strategies training   

Questions for Supervisors: 
 
● Did you receive training that 

helped you understand the 
program’s requirements and the 
evaluation procedures you were 
responsible for? 
 

● Did you receive professional 
development in coaching 
strategies for adult learners?  
What was included in this PD 
and was it helpful? 

 

Subp. 4. Standards for candidates.     

16 The unit must implement effective 
strategies to recruit, retain, and 
increase the percentage of 
candidates who: 

 
(1) complete programs that 

address state and district 
teacher shortage areas; and 

 
(2) are of color or indigenous in 

proportion to either regional or 
state K-12 student demographic 
ratios. 

 

● Describe the strategies that the 

unit has used to recruit, retain, 

and increase the percentage of 

candidates of color or who 

complete programs in shortage 

areas.   

● Describe the people/positions in 

the unit that have been active in 

implementing these strategies. 

● Describe how effective these 

strategies have been and how 

effectiveness is evaluated by the 

unit. 

 

● Describe any efforts to advise 

candidates into state and 

district teacher licensure 

● Reports describing admission, 
retention, and attrition data 
(transfer, re-admission, 
cessation of studies) 
disaggregated by race since the 
last site visit. 
 

● Reports describing admission, 
retention, and attrition data 
(transfer, re-admission, 
cessation of studies) 
disaggregated by programs that 
address licensure area shortages 
since the last site visit.   

● Document district licensure 
shortages if programs do not 
address state licensure shortage 
areas. 
 

● Recorded policies and 
procedures at the unit. 
 

● What are the strategies you 
employ or have employed to 
recruit candidates in shortage 
areas?  
 

● What are your strategies to 
recruit candidates who are of 
color or indigenous in 
proportion to regional/state 
demographics? 
 

● How do you determine if these 
recruitment strategies have 
been effective? 
 

● What are the strategies you 
employ or have employed to 
retain candidates in shortage 
areas?  
 

● What are your strategies to 
retain candidates who are of 
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shortage areas and discuss the 

effectiveness of these efforts. 

● Discussion might include: 

o Information about how the 

unit follows up with non-

completers to understand 

reasons for leaving and 

strengthen retention.  

o How the unit keeps current 

with shortage area needs.  

o Descriptions of strategies 

such as:  

o grow your own 

programs 

o partnerships with 

community colleges. 

o engagement with 

high school 

candidates. 

o grants, scholarships, 

or other financial 

support offered to 

encourage 

enrollment and 

persistence.  

o mentorship 

programs and/or 

affinity groups. 

o efforts are made to 

secure clinical 

● Unit websites describing 
efforts/programs created to 
recruit or retain candidates of 
color. 
 

● Meeting minutes and action 
items related to 
recruitment/retention of 
candidates of color or teacher 
shortage areas. 
 

● Materials from recruitment 
events. 
 

● Unit documents/ reports 
describing the retention 
percentages of all candidates 
and of candidates who are of 
color or indigenous. 

color or indigenous in 
proportion to regional/state 
demographics?  
 

● How do you determine if these 
recruitment strategies have 
been effective? 

 
● What is the retention rate for all 

candidates and how does this 
compare to the retention rate of 
candidates who are of color or 
indigenous? 

 
● What region or area did you use 

to compare the demographics of 
your candidates? 
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experiences with 

teachers of color 

o work done to help 

diverse candidates 

pass MTLE tests.     

 

17 The unit must maintain accurate 
records of candidate progress 
through the program, including 
applicable learning opportunities 
and coursework, clinical 
experiences, and all program 
requirements. 

 

● Describe how records of 

candidate progress are 

maintained.  Include 

information about how learning 

opportunities, coursework, 

clinical experiences, and other 

program requirements are 

tracked. 

● Identify the 

person(s)/position(s) 

responsible for maintaining 

these records. Is there a 

backup/redundancy in this job 

function so that records are 

maintained in the responsible 

individual leaving the unit? 

● Describe how the accuracy of 

candidate records is ensured. 

● Describe the 

technology/system(s) used to 

track candidate progress? 

 
● Sample electronic and/or 

physical files of candidates in 
the program, including evidence 
of how required coursework, 
experiences, clinical 
experiences, and requirements 
are recorded and progress 
completion and license eligibility 
is tracked. 

● Clinical Experience 
records/report 

● Electronic databases/data 
management systems sample 
reports 

● Checkpoint documentation 
● Job position description of 

individuals responsible for 
tracking/data management. 

 
● How is candidate progress 

tracked and recorded? 
● Where are candidate records 

housed? 
● Who manages/facilitates the 

candidate record-keeping data 
system? 

● Where is the checkpoint 
(Standard 19) data recorded? 

 

18 The unit must make available to 
candidates, online or in print, the 
following information: 

● Describe where all of the 

requirements outlined in this 

 
● Hyperlinks to websites; unit, 

department, university or 

● How are admission criteria 
made available to candidates? 
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(1) a description of the 

requirements for admission 
into each program; 

 
(2) a description of the completion 

requirements for each 
program; 

 
(3) a description of the state 

requirements for licensure, 
including information about 
the completion of a board-
adopted performance 
assessment; 

 
(4) the unit's procedures for 

receiving and responding to 
complaints and grievances 
from candidates; 

 
(5) the unit's policy for substituting 

program requirements for 
prior learning experiences, 
coursework, teaching 
experience, and credit by 
examination. The policy must 
make clear that the unit will 
not substitute prior 
experience for student 
teaching requirements in 
Standard 11, item C, subitem 
(2), and Standard 12, item D, 
subitem (2); 

 
(6) a description of the candidate's 

appeal process if not 
recommended for licensure; 

standard are written and made 

available to candidates. 

● Describe the format of this 

information and how 

accessible it is to candidates 

and stakeholders.  This 

information should be clearly 

explained and easily accessible. 

● If programs are offered as an 

additional licensure option, 

information about what is 

required to complete the 

program as an additional 

licensure candidate must be 

made available. 

● If student teaching 

evaluations/rubrics or 

dispositions rubrics are required 

for completion, these items 

must be included in the 

descriptions of completion 

requirements and made 

available to candidates. 

collegiate web pages that 
include the information 
outlined in this standard. 
 

● Published admissions and 
completion requirements 
 

● Handbooks (e.g. student 
teaching, program) catalogs 
and handbooks, edTPA 
handbooks, or other 
documents made available 
publicly 
 

● Transcript analysis 
form/transfer policy/course 
substitution form 
 

● Published complaint and 
grievance policy 
 

● Published description of the 
appeals process 
 

● Published financial 
information 
 

● Published accreditation 
status. 
 

● “Uniform” course 
substitution form used to 
waive/substitute required 
courses 

 

● How are the completion 
requirements of each program 
made available to candidates? 
 

● Who monitors this information 
and makes sure it remains 
current and accurate? 
 

● How are candidates made 
aware of state-adopted 
licensing requirements such as 
the MTLEs and the edTPA? 
 

● What is the transfer process for 
the institution? Who makes the 
decisions about whether or not 
courses or experiences are 
accepted in transfer?   
 

● What is the unit’s 
complaint/grievance process?  
How are candidates made 
aware of this process?  How are 
teacher educators and 
supervisors made aware of this 
process? 
 

● If candidates are not 
recommended for licensure, 
what is the appeal process and 
how is this communicated to 
candidates? 

● How readily available is the 

documentation/information 

about all of these 

requirements?  How are 

candidates directed to this 
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(7) cost information, including 
information about financial 
aid; and 

 
(8) unit and program accreditation 

status. 
 

information?  Where is the 

published material? Is it current 

and accurate? 

 
 

19 T The unit must monitor each 
candidate's attainment of content 
and pedagogical knowledge and 
skills as required by parts 8710.2000 
to 8710.8080, enactment of unit-
determined professional 
dispositions, and progress toward 
completing the program by assessing 
each candidate: 

 
(1) at a minimum of three 

identified checkpoints, 
including at entry, midpoint 
through the program, and at 
exit; and 

 
(2) through multiple assessments 

implemented throughout the 
program. 

 

● Describe how the unit ensures 

the pedagogy (SEPs) and 

content standards required by 

8710.2000 to 8710.8080 are 

met by each candidate. 

● Describe how the unit 

approaches the assessment of 

professional dispositions.  

●  Describe the unit’s identified 

checkpoints (minimum of 

three), when they occur, and 

what tools, assessments, and/or 

evaluations are included at each 

checkpoint. 

● Explain how the checkpoints are 

used to monitor the following:   

▪ Pedagogical knowledge 

and skills 

▪ Content knowledge and 

skills 

▪ Professional dispositions 

● Describe how the checkpoints 

are used.  For example, are 

there minimum thresholds that 

● Sample candidate records 
(physical, electronic) which 
demonstrate checkpoint 
monitoring and attainment of 
checkpoint requirements. 

● Assessment system 
documentation including 
description of checkpoints and 
assessments implemented 
throughout the program to 
track standards and 
dispositions. 

● Copies of assessments (i.e 
dispositions assessment, key 
assessments, etc.) 

● Handbooks, handouts, links to 
information for candidates 
about checkpoints and required 
assessments and policies 
surrounding checkpoints and 
assessments. (i.e. what happens 
if a candidate does not pass an 
particular assessment) 

● Relevant assessment 
committee/teacher educator 
meeting agendas or minutes. 

 
 
 

● How are the content and 
pedagogy standards 
integrated into your 
programs and assessed? 
How do you ensure the 
standards are met by each 
candidate? 
 

● What are your identified 
checkpoints and where in 
the program do they occur? 
 

● What are the assessments 
that are implemented 
throughout the program to 
monitor attainment of 
content and pedagogy 
standards, dispositions, and 
progress to completion? 

● At what points in the 
program do these 
assessments occur? 

● Who is responsible for 
completing these 
assessments? 

● How does your unit define 
and monitor professional 
dispositions?  Is there a 
disposition evaluation tool?  
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must be met to proceed with 

the program? 

● Identify the person(s) 

/position(s) who is responsible 

for monitoring the checkpoints 

and ensuring candidates meet 

the minimum requirements. 

● Describe how pedagogical 

knowledge and skills, content 

knowledge and skills, and 

professional dispositions are 

monitored through multiple 

assessments throughout the 

program. 

● Describe any technology that is 

used to record and monitor 

candidate progress through the 

checkpoints or in other 

assessments implemented 

throughout the program. 

 

How and when is this shared 
with candidates? Who 
completes this evaluation? 

● How is data from these 
assessments recorded? 

 

20 The unit must provide each candidate 
with individualized advising, which 
includes: 

 
(1) prior to student teaching or 

practicum, discussing the 
candidate's attainment of 
content and pedagogical 
knowledge and skills as 
required by parts 8710.2000 
to 8710.8080, enactment of 
professional dispositions, and 
progress toward completing 

● Describe the individualized 

advising opportunities available 

to candidates in your unit. 

● Identify the person(s)/positions 

who are involved in candidate 

advising. 

● Describe the process in place to 

ensure that candidates receive 

individual advising prior to 

 
● Sample candidate records 

documenting advisement 
● Sample candidate program plan 

of study/contracts (for 
advisement). 

● Teacher educator/staff/program 
advising records 

● Documented process for 
monitoring dispositions and 
candidate progress (handbook, 
website, appeals process 
documents, candidate 

● How are candidates advised 
throughout their tenure? 

● Who advises them? 
● Describe your process for 

introducing and monitoring 
professional dispositions as 
well as your process for 
addressing dispositional 
concerns. 

● Can you share an example(s) 
of how you dealt with a 
disposition concern with a 
student (without using a 
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the program; content and 
pedagogical knowledge and 
skills as required by parts 
8710.2000 to 8710.8080, 
enactment of professional 
dispositions, and progress 
toward completing the 
program; 

 
(2) counseling a candidate out of 

the program who is failing to 
evidence the necessary 
content and pedagogical 
knowledge and skills or 
professional dispositions to be 
an effective teacher; and 

 
(3) documenting program 

completion. 
 

student teaching or practicum 

to discuss the items listed in this 

standard.  

●  Identify how your unit verifies 

that candidates have individual 

advising prior to student 

teaching.  

● Describe the processes that are 

in place for counseling a 

candidate out of the program 

when necessary. If there is a 

conditional/probationary status 

for candidates, describe how 

this is communicated to 

candidates.  

● Describe how individual 

candidates are advised of their 

program completion 

documentation. 

 

orientation Ppt or Moodle 
course, etc.) 

● Samples of advising documents 
with identifiable information 
redacted documenting how 
candidates are advised about 
concerns and/or counseled out 
of the program. 

● Official form documenting 
program completion 

 
 

name or other identifier). 
How does this example align 
(or not) with your 
documented process? 

● Who is responsible for 
documenting the program 
completion of licensure 
candidates?  

 
Questions for TCs/Completers: 
 

● What kind of advising was 
available to you during your 
program?  

● Did the advising meet your 
needs? 

●  Do/Did you know whom to 
contact if you have 
questions or concerns? 

● Did you receive 
individualized advising prior 
to student teaching? 

● Was information about your 
progress in the program 
available to you? 

21 The unit must ensure each candidate, 
prior to completing an initial licensure 
program, completes a board-adopted 
teacher performance assessment if an 
assessment exists that is aligned with 
the license sought. 
 

● Describe how the requirement 

of the board-adopted teacher 

performance assessment is 

communicated to candidates 

and how the unit ensures all 

candidates complete the 

performance assessment. 

● Identify the person and/or 

position(s) in the unit who track 

 
● Published guidance on program 

requirements, including the 
board-adopted performance 
assessment (e.g. Student 
teaching handbook; syllabi from 
courses or seminar aligned to 
student teaching). 

● Performance assessment 
records/ data reports 

● Records/reports  demonstrating 
that all initial licensure 

 
● At which point in the 

program do candidates take 
the teacher performance 
assessment? 

 
● How is this communicated 

to candidates? 
 

● Who monitors this? 
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that candidates complete the 

performance assessment. 

● Describe any technology that is 

used to help track candidate 

completion of the performance 

assessment. 

 

candidates complete the edTPA 
(allowing for an alternative for 
spring 2020 and an exception 
for 2020-2021) 

Subp. 5. Standards for teacher educators.    

22 The unit must implement effective 
strategies to recruit, retain, and 
increase the percentage of teacher 
educators who are of color or 
indigenous in proportion to either 
regional or state K-12 student 
demographic ratios. 

 

● Describe the recruitment 

strategies the unit has 

implemented that have 

specifically focused on teacher 

educators of color and 

Indigenous teacher educators. 

● Describe the retention 

strategies the unit has 

implemented for these teacher 

educators. 

● Describe any supports offered 

to teacher educators of color 

and Indigenous teacher 

educators. 

● Identify the people/positions in 

the unit that have been active in 

implementing these 

strategies/offering these 

supports. 

● Describe how effective these 

strategies have been and how 

effectiveness is evaluated by the 

unit. 

● Summary of several strategies 
to recruit the percentage of 
teacher educators who are of 
color or indigenous in 
proportion to student 
demographics align with 
evidence that these strategies 
were implemented 

● Summary of several strategies 
to retain the percentage of 
teacher educators who are of 
color or indigenous in 
proportion to student 
demographics. 

● Data from recruitment and 
retention efforts  

● Meeting minutes and action 
items related to 
recruitment/retention of  
teacher educators of color 

● Dart reports indicating the 
number and percentage of 
teacher educators of color or 
indigenous teacher educators. 

● What are the strategies the unit 
employs or has employed to 
recruit teacher educators of 
color or indigenous teacher 
educators? 
 

● How do you determine if these 
recruitment strategies have 
been effective? 
 

● What are the strategies you 
employ or have employed to 
retain teacher educators of 
color or indigenous teacher 
educators? 
 

● How do you determine if these 
retention strategies have been 
effective? 

 
● What region or area did you use 

for comparison demographics? 
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23 T The unit must ensure each teacher 
educator is able to show expertise for 
teaching assignments through  
documentation of one of the 
following: 
 

(1) the individual holds a master's 
degree or higher in any field 
and: 
(a) at least 18 graduate credits 

in the teacher educator's 
area of instruction;  or 

 
(b) has completed a 

dissertation or published 
peer-reviewed research  in 
the teacher educator's 
area of instruction; 

 
(2) the individual: 

(a) holds a bachelor's degree 
in any field; 

 
(b) has at least five years of 

experience as a teacher of 
record; and 

 
(c) has completed a state-

approved teacher 
preparation program. 

 
At least one of the 

components listed in units 
(a) to (c) must align to the 
content area of 
instruction; 

● Describe the process used to 

ensure teacher educators meet 

the minimum qualifications set 

in rule. Include information 

about the points in the hiring 

process when this is addressed. 

● Describe the 

person(s)/position(s) who 

monitors this process and 

verifies this information.  

 

 
● Teacher educator qualifications 

chart 
● CVs and resumes. 
● Position descriptions/job 

postings 
● For Pathway 4, additional 

documentation related to 
content and pedagogy as in rule 

 

 
● How do you ensure every 

teacher educator meets the 
requirements in this 
standard? 

● How does the unit work 
with HR during job 
postings/searches to ensure 
the minimum qualifications 
are met? 
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(3) for teacher educators of career 

and technical education or the 
visual or performing arts, a 
bachelor's degree in any field 
and at least five years of 
relevant professional work 
experience aligned to the 
teacher educator's area of 
instruction; or 

(4) the individual holds a 
bachelor's degree or higher in 
any field and provides  
evidence of the individual's 
background and experience to 
the board that demonstrates 
essential equivalency of 
necessary pedagogical and 
content standard proficiency. 
Examples of background and 
experience include but are not 
limited to previous work 
experiences, teaching 
experiences, educator 
evaluations, industry-
recognized certifications, and 
national board certification. 

 
 

24 T The unit must ensure each teacher 
educator of field-specific methods 
instruction, including reading 
methods, is able to show expertise 
for teaching assignments through 
documentation of one of the 
following: 

 
(1) the individual: 

● Describe the process used to 

ensure teacher educators meet 

the minimum qualifications set 

in rule. Include information 

about the points in the hiring 

process when this is addressed. 

 
● Teacher educator qualifications 

chart 
● CVs and resumes (pathways 1-3) 
● For Pathway 4, additional 

documentation related to 
content and pedagogy as in rule 

● Position descriptions/job 
postings 

 
● How do you ensure every 

method instructor meets 
the requirements in this 
standard? 

● How does the unit work 
with HR during job 
postings/searches to ensure 
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(a) holds a master's degree or 

higher in any field and: 

 
i. has at least 18 graduate 

credits aligned to the 
content area of 
instruction; 

 
ii. has completed a 

dissertation or 
published peer-
reviewed research in 
the teacher educator's 
area of instruction; or 

 
iii. has completed a state-

approved teacher 
preparation program  
aligned to the content 
area of instruction; and 

 
(b) has three years of 

experience as a teacher of 
record, including at least 
one year aligned to the 
scope and content area of 
instruction; 

 
(2) the individual: 

 
(a) holds a bachelor's degree 

in any field; 
 

(b) has completed a state-
approved teacher 
preparation program; and 

 

● Describe the 

person(s)/position(s) who 

monitors this process and 

verifies this information.  

 
the minimum qualifications 
are met? 
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(c) has seven years of 
experience as a teacher of 
record, including at least 
three years aligned to the 
scope and content area of 
instruction. 

 
At least one of the components 

listed in units (a) and (b) must 
align to the content area of 
instruction; 

 

 (3) for teacher educators of field-
specific methods in career and 
technical education or the visual 
and performing arts, the 
individual: 

 
(a) holds a bachelor's degree in 

any field and: 

 
i. the bachelor's degree is 

aligned to the content 
area of instruction; 

 
ii. the individual has at least 

five years of relevant 
professional work 
experience aligned to the 
teacher educator's 
content area of 
instruction; or 

 
iii. the individual has 

completed a state-
approved teacher 
preparation program 
aligned to the content 

  ● How do you ensure every 
field-specific methods 
instructor in career and 
technical education or the 
visual and performing arts, 
meets the requirements in 
this standard? 

● How does the unit work 
with HR during job 
postings/searches to ensure 
the minimum qualifications 
are met? 
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area of instruction; and 

 
(b) has seven years of experience 

as a teacher of record, 
including at least three aligned 
to the scope and content area 
of instruction; or 

 
(4) the individual holds a bachelor's 

degree or higher in any field and 
provides evidence of the 
individual's background and 
experience to the board that 
demonstrates essential 
equivalency of necessary 
pedagogical and content 
standard proficiency. Examples 
of background and experience 
include but are not limited to 
previous work experiences, 
teaching experiences, educator 
evaluations, industry-recognized 
certifications, and national board 
certification. 

 

25 T The unit must monitor and assess each 
teacher educator's effectiveness as 
an instructor at least once every 
three years, including using 
observations and candidate 
feedback, unless prohibited by an 
employment agreement. 

 
 

● Describe how the unit 

reviews and assesses 

teacher educator 

effectiveness. Include 

information about how this 

process is communicated to 

teacher educators. 

● Describe how candidate 

feedback is part of this 

process. 

● Summary of the evaluation 
process for teacher educators. 
Summary should describe how 
candidate feedback is collected, 
analyzed, and how action is 
taken if necessary. 

● Correspondence/emails to 
teacher educators describing 
the evaluation process. 

● Evidence of observations (de-
identified) 

● What is the evaluation process 
for teacher educators? 

● How do observations of teacher 
educators occur? 

● How do you collect, analyze, 
and take action regarding 
candidate feedback? 
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●  Explain how the unit tracks 

teacher educators 

review/assessment and 

ensures  this review takes 

place at least once every 3 

years. 

● Identify any contract 

language that impacts the 

implementation of this 

standard. 

● Candidate feedback reports for 
teacher educators (de-
identified) 

● Documentation that this has 
occurred within the last 3 years 

 

26  The unit must require and 
document for each teacher 
educator: 
(1) completion of ongoing 

professional development 
opportunities related to the 
teacher educator's area of 
instruction focusing on 
research-based best practices; 

 
(2) completion of 30 hours in a 

three-year period of 
professional involvement  in 
an early childhood, 
elementary, or secondary 
school setting aligned to the 
area of instruction that must 
include at least one of the 
following: teaching, tutoring, 
supervising candidates in the 
field, completing observations, 
school-level consulting, or 
engaging with a professional 
learning community; and 

 
(3) completion of periodic 

● Describe the professional 

development opportunities 

offered to teacher educators. 

● Describe the process that is in 

place to ensure each teacher 

educator is engaging in ongoing 

professional development 

focused on research-based best 

practices. 

● Explain how teacher educators 

are made aware of the 

requirement to complete 30 

hours of professional 

involvement in schools every 

three years. Describe any 

support offered to teacher 

educators to complete this 

requirement. 

● Describe how the unit 

approaches orientation on MN 

● Teacher Educator 
Qualifications Chart, (or 
other chart/table if not 
included on your unit’s 
chart)* 

● Midcycle teacher educator 
qualifications spreadsheet, 
(or other chart/table if not 
included on your unit’s 
chart)* 

● CVs/Resumes 
● Published Criteria/ 

Communication/ 
Correspondence with 
teacher educators detailing 
these requirements and 
outlining how this is tracked 
by the unit. 

● Orientation materials 
(agenda, handouts, video 
links) 

● Professional development 
materials (agendas, 
handouts, video links), if PD 
is offered by the unit. 

● How do you support the 
ongoing professional 
development of your 
teacher educators on 
research-based best 
practices? 

● How do you track the 
ongoing professional 
involvement in schools by 
your teacher educators (30 
hours in a three-year period 
and in at least one of the 
areas)? 

● How do you offer and track 
orientation on the MN 
statutes and requirements 
for teacher educators? 
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orientation on requirements in 
chapters 8705  and  8710 and 
Minnesota Statutes, chapter 
122A. 

 

statutes and requirements 

surrounding teacher education.  

● Identify the person/position(s) 

responsible for tracking and 

verifying that the requirements 

in this standard have been met. 

Explain the process and timeline 

for this verification. 

● Job postings or descriptions 
outlining the requirements 
in this standard. 

 

*Unit must document dates of PD 
and professional involvement in 
schools to demonstrate the 
requirements have been met in the 
past three years. 

Subp. 6. Standards for unit and program 
oversight. 

   

27 The unit must: 
 

(1) meet the applicable 
requirements in this chapter, 
chapter 8710, and Minnesota 
Statutes, chapter 122A; 

(2) administer all licensure 
programs as approved; 

(3) ensure information submitted 
to the board as part of the unit 
approval process and program 
approval process is not 
misleading, false, or 
fraudulent; 

(4) comply with state and federal 
data practices laws; and 

(5) maintain an assessment system 
that enables storing, tracking, and 
reporting to meet state and federal 
annual data submission requirements. 

● Identify the person(s)/ 

position(s) in the unit who are 

responsible for monitoring that 

unit standards are met and 

programs are administered as 

approved. 

● Identify the person(s)/ 

position(s) in the unit who are 

responsible for submitting 

required federal and state 

reports.  

● Describe how your unit ensures 

compliance with state and 

federal data practices laws while 

protecting candidate privacy 

under FERPA. 

Describe the technology/ data 
management system(s) used to 

track the information required for 
federal and state reporting. 

● Unit organizational chart 
● Job descriptions of 

members of the TPP 
responsible for the tasks in 
this standard. 

● Student teaching or unit 
handbook or catalog 
documenting licensure 
requirements. 

● Video or PPT for student 
teachers which describes 
the licensure process 

● Sample candidate licensure 
files: electronic or hard copy 

● Program/licensure audit 
sheets 

● Demos/reports/samples 
from data system(s) used to 
monitor assessment (in-
house, Tk20, LiveStream, 
etc.). 

● Documents/notes/minutes 
from assessment meetings 
or other meetings where 
items in this standard have 

● Who in the unit is 
responsible for 
administrative tasks, such as 
state and federal reporting? 

● What processes are in place 
to ensure those responsible 
for state and federal 
reporting understand 
current laws, statutes, and 
obligations? 

● How does the unit ensure 
that all programs are 
administered as they are 
reported to PELSB? Who is 
primarily responsible for 
this? 

● Who is responsible for 
updating program 
information in EPPAS?  Is 
this audited?   

● How does the unit ensure 
the unique clinical 
experience requirements of 
each program are met? 
(ABS, ASD, K-12 licenses, 
ECE, etc.) 
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been discussed or acted 
upon. 

● Who validates and submits 
PERCAs and RIPAs? 

● What is the process for 
ensuring TCs’ completion of 
program requirements? Is 
this double checked?  Who 
is responsible for this? 

● What data 
system/technology tools do 
you use to monitor your 
assessment information and 
store the data needed for 
state and federal reports? 

Describe the process, documents, 
and people involved in monitoring 
TCs ongoing process. 

28 The unit must designate a leader 
responsible for: 

 
(1) recommending candidates for 

licensure upon completion of 
the teacher  preparation 
program; and 

 
(2) communicating with the board, 

including notifying the board 
of changes to approved 
programs through the 
program reporting process 
and submitting licensure 
program proposal applications 
and program effectiveness 
reports. 

 

● Identify the person in the unit 

who serves as the designated 

unit leader and is responsible 

for the two items listed in this 

standard. 

● Identify the person(s) positions 

involved in recommending 

candidates for licensure, how 

completion of all program 

requirements is ensured, and 

the role the designated unit 

leader has in this process. 

● Describe the process for 

updating programs and 

notifying the Board of changes 

and completing program 

effectiveness reports.  Include 

information about who is 

 
● Unit organizational chart that 

includes the designated unit 
leader. 

● Job description of the 
designated unit leader. 

● Artifacts used to communicate 
with TCs about the licensure 
process, e.g Student teacher 
handbook, video or PPT for 
student teachers which 
describes the licensure process, 
website, emails, written 
materials describing the 
licensure process and who is 
involved. 

● Communication with PELSB 
(letters, emails, memos) 
notifying PELSB of a change to 
an approved program(s) 

● EPPAS PERCA and/or RIPA 
screenshot(s) 

 
● Who is the designated unit 

leader? 
● Please describe the TPP’s 

organizational structure. 
Please outline the job 
title/responsibilities of the 
various people who serve in 
the TPP specific to licensure 
recommendation and 
communication with the 
board 

● What is the process for 
ensuring TCs’ completion of 
program requirements prior 
to licensure 
recommendation? Who 
oversees this process? 

● How is EPPAS facilitated and 
monitored for continuing 
program approval?  Who 
oversees this process? 
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involved in this process, and 

how the designated leader 

oversees the process. 

 

 
 

● Describe the process of 
completing PERCAs and 
RIPAs in your unit. 
(gathering documentation, 
uploading, and submission 
in EPPAS).  Who oversees 
this process? 

● Who validates and submits 
PERCAs and RIPAs through 
EPPAS? 

 
29 

 
The unit must have financial, 
human, and physical resources to 
maintain licensure programs, 
support teacher educators, 
provide administrative support, 
and meet all unit and program 
standards, including the ability to 
collect and analyze data for 
continuous improvement. 

 

● Describe the resources available 

to the unit and how these 

resources are adequate to meet 

unit and program standards and 

collect and analyze data for 

continuous improvement. 

● Describe the administrative 

support available to the unit. 

 

 
● Unit/Department/Institutional 

organizational chart and job 
descriptions, including job 
descriptions of the 
administrative support for the 
licensure programs. 

● PERCA fiscal attestation forms 
● Forms from an approved 

Accreditor that demonstrate 
financial, physical, and human 
resources to maintain a TPP’s 
program and its quality. 

● Inventory/description of all the 
resources (curriculum, 
computer labs, library 
resources, computer software 
or hardware) available to TCs. 

● Teacher Educator Qualifications 
Chart  

● Budget documentation 
 
If applicable, consider including: 

● Teacher educator load 
statistics  

● Is the financial situation at the 
unit adequate to meet the 
needs of the program? 

● Can you cite an example of how 
senior administration has 
demonstrated a financial 
commitment to your education 
programs? 
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● Comparison of teacher 

educator load in the unit to 

other departments  

● Comparison of physical 

facilities with other 

departments  

● Description of how advising, 

candidate assessment, 

program leadership, and 

time in P-12 schools are 

factored into workload  

 

Subp. 7. Standards for school counseling 
programs. 

  
 

30 For a school counseling program 
approved by the board, the unit 
must demonstrate compliance 
with all applicable entry-level 
Council for Accreditation of 
Counseling and Related Education 
Program (CACREP) standards for a 
school counseling program 
including: 

 
A. the learning environment; 
B. a professional counseling 

identity; 
C. professional practice; 
D. program evaluation; and 
E. school counseling standards. 

 

● Describe if the school 
counseling program is 
CACREP accredited or at 
what point in the 
accreditation process the 
program currently is. 

● Accreditation letter from 
CACREP 

● Evidence that program is 
pursuing accreditation with 
timeline and documentation of 
effort 

● Do you have or are you seeking 
CACREP accreditation? 

 

 


