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4. 2. Programs

Check all that apply.

Early Childhood Education

Elementary (Baccalaureate)

Elementary (Post Baccalaureate)

Elementary (Baccalaureate and Post Baccalaureate)
Core Skills of SPED:

Core Skills of SPED: FasTrack

Other:

5. 3a. Knowledge of the development of phonemic awareness (including English
phonemes, ways reading achievement is related to phonemic awareness,
instructional progression)

Check all that apply.

Sufficient Insufficient

Learning
opportunities

Assessments



6. 3b. Ability to use wide range of instructional practices, approaches, including both  *
explicit and implicit instruction in auditory awareness, phonemic awareness, and
word awareness (may include Elkonin boxes, manipulatives, movement/gestures,
explicit language to teach students how sounds are made, visual representations of
articulations, understanding of logical progression)

Check all that apply.

Sufficient Insufficient

Learning
Opportunities

Assessments

7. 3c. Ability to use formal and informal tools to assess students' auditory awareness, *
discrimination of sounds, phonological, and phonemic awareness to plan and
evaluate reading instruction

Check all that apply.

Sufficient Insufficient

Learning
Opportunities

Assessments
(candidates’
ability to use
assessments)

8. 3d. Comments Related to Phonemic Awareness (learning opportunities and/or
assessment)



10.

4a. Knowledge of the development of phonics (importance of teaching letter
recognition and formation, instructional progression of alphabetic principle,
systematic, explicit phonics instruction, teaching common, irregular sight words,
spelling development and systematic planning of spelling development, how
etymology and orthography of words relate to orthographic patterns in English)

Check all that apply.

Sufficient Insufficient
Learning

opportunities

Assessments

4b. Ability to use a wide range of instructional practices, both explicit and implicit
in teaching of phonics, sight words, and spelling. Based on READ Act, must
include evidence-based practices and may NOT include three-cueing (defined as
"meaning structure visual (MSV)," means a method that teaches students to use
meaning, structure and syntax, and visual cues when attempting to read an
unknown word.)

Check all that apply.

Sufficient Insufficient

Learning
opportunities

Assessments

*



11.

12.

4c. Ability to use a variety of formal and informal tools to assess students'
phonics and other word identification strategies, spelling strategies and fluency to
plan and evaluate reading instruction (understanding of concepts about print,
alphabetic principle, knowledge of and skills in applying phonics and other word
identification strategies and spelling strategies).

Assessments may not include a method that teaches students to use meaning,
structure and syntax, and visual cues when attempting to read an unknown word
(for example, running records with acceptance of incorrectly decoded words if
they are close in meaning to target word).

Check all that apply.

Learning
opportunities
(candidates
learning
about
assessments
and use)

Assessments
(candidates'
ability to use
assessments
to
plan/evaluate
instruction)

Sufficient Insufficient

4d. Comments about phonics instruction (learning opportunities and/or

assessment)



13. 5a. Knowledge of the development of reading fluency (look for - logical *
progression moving through phoneme-grapheme, word phrase/sentence, and
finally passages, understanding that accuracy is first priority with automaticity
second and prosody last)

Check all that apply.

Sufficient Insufficient

Learning
opportunities

Assessments

14. 5b. Ability to use wide range of instructional practices, both explicit and implicitin  *
teaching fluency (look for - teacher defining each component, modeling
components, providing practice that supports accuracy and automaticity,
instructional routines)

Check all that apply.

Sufficient Insufficient

Learning
opportunities

Assessments

15. 5c. Comments related to fluency



16.

17.

6a. Knowledge of the development of vocabulary (importance of vocabulary,
understanding of how to provide explicit instruction in vocabulary development
and in determining the meaning and accurate use of unfamiliar words
encountered through reading, and understanding of how to provide opportunities
for students to engage in early and continual language experiences to increase
their vocabulary)

Check all that apply.

Sufficient Insufficient

Learning
opportunities

Assessments

6b. Knowledge and ability to use wide range of instructional practices, both
explicit and implicit, for vocabulary development (teach vocabulary using a range
of instructional activities to extend students' understanding of words)

Check all that apply.

Sufficient Insufficient

Learning
opportunities

Assessments

*



18.

19.

6¢. Ability to use a variety of formal and informal tools to assess vocabulary
knowledge in relation to specific reading needs and texts to plan and evaluate
effective reading instruction

Check all that apply.

Sufficient Insufficient

Learning
opportunities

Assessments
(candidates’
ability to use
assessments
to plan and
evaluate)

6d. Comments related to vocabulary

*



20.

21.

7a. Knowledge of the development of comprehension processes (knowledge of  *
how proficient readers read, understanding how to facilitate listening
comprehension and develop reading comprehension, levels of comprehension,
understanding of how to explicitly teach and provided guided practice, before,
during and after reading strategies, knowledge of comprehension processes
needed to comprehend information texts, features of information texts, effective
reading strategies for different informational texts structures and purposes for
reading, analyze and teach literary text structures, knowledge of English
conventions, ability to use knowledge of English syntax to help students interpret
texts)

Check all that apply.

Sufficient Insufficient

Learning
opportunities

Assessments

7b. Knowledge and ability to use wide range of instructional practices, both *
explicit and implicit to support comprehension (applying a variety of strategies to
different types of content-area texts, including teaching structures and features;
structuring opportunities for guided and independent work for comprehension

skills and strategies)

Check all that apply.

Sufficient Insufficient

Learning
opportunities

Assessments



22.

23.

7c. Ability to use a variety of assessment tools, both formal and informal to plan
and evaluate reading instruction for comprehension (comprehension of narrative
and expository texts and their use of comprehension strategies, ability to evaluate
and respond to a range of literature and analyze text structures and elements,
understanding and use of English language structures and conventions)

Check all that apply.

Sufficient Insufficient

Learning
opportunities

Assessments
(of
candidate's
ability to use
assessment
to
plan/evaluate)

7d. Comments related to comprehension

*



24.

25.

26.

8. Consistency with Dyslexia Instruction Requirements modeled on the practice
standards of IDA, must address 1) nature and symptoms of dyslexia, 2) resources
available for students who show characteristics of dyslexia (consider resources
reflective of READ act, include screening tools, and MDE recommended
interventions), 3) evidence-based instructional strategies for students who show
characteristics of dyslexia, including the structured literacy approach (including the
ability to understand and apply structured literacy, including explicit, systematic,
cumulative, teacher-directed instruction); and 4) outcomes for intervention and lack
of intervention

Check all that apply.

Yes, there is sufficient evidence of all criteria.
No, there is insufficient evidence of #1 (nature and symptoms).
No, there is insufficient evidence of #2 (resources available)

No, there is insufficient evidence of #3 (evidence-based instructional strategies,
including the structured literacy approach)

No, there is insufficient evidence of #4 (outcomes for intervention and lack of
intervention)

Consistency of instructional approach and understanding of dyslexia is not reflected
throughout the syllabi. How does dyslexia fit into the continuum of reading skills?

8a. Comments related to dyslexia

9. Global Concerns



27.

28.

29.

30.

10. Misalignment with Evidence-Based Practices

11. Global Strengths

12. Resources

13. Recommendations
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