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Degree of Attainment
0=No evidence provided; or provided evidence does not align to the standard. 1=Evidence provided does not fully evidence attainment.
 2=Adequate evidence verifies attainment of the standard.
3=Substantial evidence provided verifies attainment of the standard.

Types of Evidence 
A=Academic preparation, college level coursework.
 B=Professional development, workshops/training.
 C=Teaching experience in the content area and level of licensure requested of the standard; partially met.
 D=Other professional activities, conferences, committee work.

Name: 		Date: 	

8710.3350
Preprimary Endorsement License

Subp. 3. Subject matter standard.  A teacher of preprimary education valid for teaching preprimary students age three through prekindergarten must meet the standards in part 8710.3000, subpart 3, items A (preprimary only), C, J, K, L, and M (preprimary only).


	Standard
	Evidence of Proficiency
Candidate: Explain evidence in this column for each standard.
	Type of Evidence A-B-C-D
	Degree of attainment
0-1-2-3
	Met
	Not Met

	A.  A teacher of infant or toddler-aged, preprimary-aged, and primary-aged children must understand child development and learning, including:
	
	
	
	
	

	(1) the research base for and the best practices of early childhood education;
	
	
	
	
	

	(2) the physical, social, emotional, language, cognitive, and creative development of young children from birth through age eight;
	
	
	
	
	

	(3) how young children differ in their development and approaches to learning to support the development and learning of individual children;
	
	
	
	
	

	(4) the major theories of early childhood development and learning and their implications for practice with young children and families from birth through age eight;
	
	
	
	
	

	(5) the concepts of "belonging" and "family connectedness" as crucial to the development of young children;
	
	
	
	
	

	(6) that children are best understood in the contexts of family, culture, and society; and
	
	
	
	
	

	(7) the interrelationships among culture, language, and thought and the function of the home language in the development of young children.
	
	
	
	
	


REVIEW’S COMMENTS/FINDINGS:


	Standard
	Evidence of Proficiency
Candidate: Explain evidence in this column for each standard.
	Type of Evidence 
A-B-C-D
	Degree of attainment
0-1-2-3
	Met
	Not Met

	C.  A teacher of young children in preprimary classrooms plans, designs, and implements developmentally appropriate learning experiences. The teacher must understand:
	
	
	
	
	

	(1) the cognitive, social and emotional, physical, and creative development of preprimary-aged children and how children's development and learning are integrated;
	
	
	
	
	

	(2) the development of infants and toddlers and its effects on the learning and development of preprimary-aged children;
	
	
	
	
	

	(3) how to establish and maintain physically and psychologically safe and healthy learning environments for preprimary-aged children that:
	
	
	
	
	

	(a) acknowledge the influence of the physical setting, schedule, routines, and transitions on children and use these experiences to promote children's development and learning;
	
	
	
	
	

	(b) acknowledge the developmental consequences of stress and trauma, protective factors and resilience, and the development of mental health, and the importance of supportive relationships;
	
	
	
	
	

	(c)
acknowledge basic health, nutrition, and safety management practices for young children, including procedures regarding childhood illness and communicable disease;
	
	
	
	
	

	(d) use appropriate health appraisal procedures and how to recommend referrals to appropriate community health and social services when necessary; and
	
	
	
	
	

	(e) recognize signs of emotional distress, child abuse, and neglect in young children and know responsibility and procedures for reporting known or suspected abuse or neglect to appropriate authorities;
	
	
	
	
	

	(4) how to plan and implement appropriate curriculum and instructional practices based on developmental knowledge of individual preprimary-aged children, the community, and the curriculum goals and content, including how to use:
	
	
	
	
	

	(a) developmentally appropriate methods that include play, small group projects, open-ended questioning, group discussion, problem solving, cooperative learning, and inquiry experiences to help children develop curiosity, solve problems, and make decisions; and
	
	
	
	
	

	(b) knowledge of the sequence of development to create and implement meaningful, integrated learning experiences using children's ideas, needs, interests, culture, and home experiences;
	
	
	
	
	

	(5) strategies for assessing a preprimary-aged child's emerging level of cognitive development and how to use this information to establish individual cognitive development goals and design developmentally appropriate learning experiences that:
	



	
	
	
	

	(a) facilitate the acquisition of skills to acquire, organize, and use information in increasingly complex ways;
	
	
	
	
	

	(c) extend children's thinking and learning and move them to higher levels of functioning;
	
	
	
	
	

	(d) assist children to plan, evaluate, reflect on, revisit, and build on their own experiences;
	
	
	
	
	

	(e) allow children to construct understanding or relationships among objects, people, and events;
	
	
	
	
	

	(f) encourage the use and construction of numeracy skills;
	
	
	
	
	

	(g) encourage the development of language and communication skills;
	
	
	
	
	

	(h) encourage the use and construction of literacy skills; and
	
	
	
	
	

	(i) allow children to construct knowledge of the physical world, manipulate objects for desired effects, and understand cause-and-effect relationships;
	
	
	
	
	

	(6) strategies for assessing a preprimary-aged child's emerging level of social and emotional development and how to use this information to establish individual social and emotional development goals and design developmentally appropriate learning experiences that:
	
	
	
	
	

	(a) establish environments in which responsive and predictable interaction sequences occur;
	
	
	
	
	

	(b) structure the classroom to promote positive and constructive interactions among children;
	
	
	
	
	

	(c) promote healthy peer relationships;
	
	
	
	
	

	(d) build in each child a sense of belonging, security, personal worth, and self-confidence toward learning;
	
	
	
	
	

	(e) allow for the construction of social knowledge, such as cooperating, helping, negotiating, and talking with others to solve problems;
	
	
	
	
	

	(f) facilitate the development of self-acceptance, self-control, and social responsiveness in children through the use of positive guidance techniques; and
	
	
	
	
	

	(g) promote children's understanding, acceptance, and appreciation of human differences due to social, cultural, physical, or developmental factors;
	
	
	
	
	

	(7) strategies for assessing a preprimary-aged child's emerging level of physical development and how to use this information to establish individual physical development goals and design developmentally appropriate learning experiences that:
	
	
	
	
	

	(a) foster a positive attitude toward physical activity;
	
	
	
	
	

	(b) enhance preprimary-aged children's perceptual skills; balance and coordination; and flexibility, strength, and endurance;
	
	
	
	
	

	(c) support age-appropriate risk-taking within safe boundaries;
	
	
	
	
	

	(d) assist children in becoming competent in acquiring basic gross and fine motor skills;
	
	
	
	
	

	(e) facilitate children's understanding of maintaining a desirable level of nutrition, health, fitness, and physical safety; and
	
	
	
	
	

	(f) meet children's physiological needs for activity, sensory stimulation, fresh air, rest, hygiene, and nourishment and elimination; and
	
	
	
	
	

	(8) strategies for assessing a preprimary-aged child's emerging level of creative development and how to use this information to establish individual creative development goals and design developmentally appropriate learning experiences that:
	
	
	
	
	

	(a) help children develop and sustain curiosity about the world including past, present, and future events, trends, relationships, and understandings;
	
	
	
	
	

	(b) build children's confidence, creativity, imagination, personal expression of thoughts and feelings, initiative, and persistence in task completion;
	
	
	
	
	

	(c) encourage children to express ideas and feelings;
	
	
	
	
	

	(d) provide children with opportunities to use materials in self-selected and self-directed ways;
	
	
	
	
	

	(e) use open-ended activities to reinforce positive self-esteem and individuality among children; and
	
	
	
	
	

	(f) promote shared problem solving, creativity, and conceptual integration among children.
	
	
	
	
	



REVIEW’S COMMENTS/FINDINGS:


	Standard
	Evidence of Proficiency
Candidate: Explain evidence in this column for each standard.
	Type of Evidence 
A-B-C-D
	Degree of attainment
0-1-2-3
	Met
	Not Met

	J. A teacher of young children establishes and maintains positive, collaborative relationships with families. The teacher must understand:
	
	
	
	
	

	(1) the need to respect families' choices and goals for their children and the need to communicate with families about curriculum and their children's progress;
	
	
	
	
	

	(2) the need to be sensitive to differences in family structures and social and cultural backgrounds;
	
	
	
	
	

	(3) theories of families and dynamics, roles, and relationships within families and between families and communities;
	
	
	
	
	

	(4) how to support families in assessing educational options and in making decisions related to child development and parenting; and
	
	
	
	
	

	(5) how to link families with a range of family-oriented services based on identified resources, priorities, and concerns.
	
	
	
	
	



REVIEW’S COMMENTS/FINDINGS:


	Standard
	Evidence of Proficiency
Candidate: Explain evidence in this column for each standard.
	Type of Evidence 
A-B-C-D
	Degree of attainment
0-1-2-3
	Met
	Not Met

	K.  A teacher of young children uses informal and formal assessment and evaluation strategies to plan and individualize curriculum and teaching practices. The teacher must understand:
	
	
	
	
	

	(1) observing, recording, and assessing young children's development and learning and engage children in self-assessment;
	
	
	
	
	

	(2) using information gained by observation of family dynamics and relationships to support the child's learning;
	
	
	
	
	

	(3) using assessment results to identify needs and learning styles and to plan appropriate programs, environments, and interactions; and
	
	
	
	
	

	(4) developing and using formative and summative program evaluation instruments to enhance and maintain comprehensive program quality for children, families, and the community.
	
	
	
	
	



REVIEW’S COMMENTS/FINDINGS:


	Standard
	Evidence of Proficiency
Candidate: Explain evidence in this column for each standard.
	Type of Evidence 
A-B-C-D
	Degree of attainment
0-1-2-3
	Met
	Not Met

	L. A teacher of young children understands historical and contemporary development of early childhood education. The teacher must understand:
	
	
	
	
	

	(1) the multiple historical, philosophical, and social foundations of early childhood education and how these foundations influence current thought and practice; and
	
	
	
	
	

	(2) the effects of societal conditions on children and families, and current issues and trends, legal issues, and legislation and other public policies affecting children, families, and programs for young children and the early childhood profession.
	
	
	
	
	



REVIEW’S COMMENTS/FINDINGS:


	Standard
	Evidence of Proficiency
Candidate: Explain evidence in this column for each standard.
	Type of Evidence 
A-B-C-D
	Degree of attainment
0-1-2-3
	Met
	Not Met

	Subp. 3a.Student teaching and field experiences. 
A candidate for licensure as a teacher of early childhood education must have a variety of field experiences which must include at least 100 school-based or home-based hours prior to student teaching that provide opportunities to apply and demonstrate competency of professional dispositions and the required skills and knowledge under this part and part 8710.2000.

Across the combination of student teaching and other field-based placements, candidates must have experiences teaching the content at three levels: infant/toddler, preschool, and kindergarten through grade 3 within a range of educational programming models.

For initial teacher licensure, the student teaching period must be a minimum of 12 continuous weeks, full time, face-to-face, in no more than two placements, in which the candidate is supervised by a cooperating teacher, and evaluated at least twice by qualified faculty supervisors in collaboration with the cooperating teachers.

	
	
	
	
	



REVIEW’S COMMENTS/FINDINGS:
