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EDU 6375
Literacy Assessment & Interventions
Course Syllabus — 2024.07 PELSB Submission

Credits: 3-semester

Description: Provides an in-depth study of assessment and intervention in the literacy classroom. The
selection, administration, scoring, interpretation, and reporting of assessment results will be examined and
applied. Students will use data gained from assessments to design, plan, and implement effective reading
interventions for readers at the elementary and secondary levels.

Course Context: This course is one of six courses leading to K-12 literacy instruction certification or licensure.
Credits can also be applied to the School of Education M.Ed. degree program.

Stender School of Leadership, Business & Professional Studies

Education Mission Statement
To prepare and support teachers who are firmly grounded in the knowledge, skills, and dispositions needed
to promote student learning.

Education Vision Statement
To be nationally recognized for developing skilled and caring professionals prepared to educate students in a
diverse and changing world.

Instructor:
Phone:
Email:
Zoom:
Office:
Student Hours:

CSS IT Service Desk: 218-723-7007
Gmail: servicedesk@css.edu

If you have a technical question relating to logging into Brightspace or viewing the content, please contact the
CSS Help Desk, or visit the IT website.

Course Materials
Other readings as assigned.

Diamond, L., & Thorsnes, B. J. (2019). Assessing Reading : multiple measures for kindergarten through twelfth
grade (Revised 2nd ed.). Academic Therapy Pubns.

Stahl, K. A. D., Flanigan, K., & McKenna, M. C. (2019). Assessment for reading instruction (4" ed.). Guilford Press.
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Learning Outcomes

Professional Educator Licensing and Standards Board (PELSB)

8710.4725 TEACHERS OF READING

Subp. 3a. Subject matter standard. A candidate for licensure as a teacher of reading must complete a
preparation program under subpart 2, item B, that must include the candidate's demonstration of the
knowledge and skills in items A to E.

A. Ateacher of reading must have knowledge of the foundations of reading processes and instruction:

A (5)

understand the progression of reading development (emergent, beginning, transitional,
intermediate, and advanced) and the variations related to cultural and linguistic diversity with a
heightened awareness to the needs of struggling readers

C. Ateacher of reading must be able to use a variety of assessment tools and practices to plan and evaluate
effective reading instruction:

c(1)
c(2)
c(3)
C(4)
c(5)
C(6)

c(7)

understand the principles surrounding a wide variety of instruments, their purposes, strengths,
and limitations

select appropriate tools for specific situations that includes assessment for diagnosis and progress
monitoring

demonstrate expertise in the administration and interpretation of a wide variety of measures that
track student progress by individual, class, cohort, and school

demonstrate expertise in using assessment information to plan differentiated classroom
instruction for students, including those at different cognitive and developmental stages, and
those from different cultural and linguistic backgrounds

use assessment data to develop interventions that address specific student needs

select materials, identify appropriate instructional strategies, and allocate resources needed to
implement interventions and remediation

communicate results of assessments, students, parents, caregivers, colleagues, and administrators

D. A teacher of reading must be able to create a literate environment that fosters reading by integrating
foundational knowledge, use of instructional practices, approaches and methods, curriculum materials, and
the appropriate use of assessments including:

D (1)
D (6)

D (9)

use students’ interests, reading abilities, and backgrounds as foundations for the reading program
and provide authentic reasons to read and write

promote a shared vision that all students can learn literacy regardless of their cognitive, cultural,
or linguistic backgrounds

understand the importance of and facilitate home school connections, interactive talk,
opportunities for response, and reading and writing across the curriculum

International Dyslexia Association Standards

4) Outcomes of intervention and lack of intervention for students who show characteristics of dyslexia
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Topic, Learning Opportunities, Assessment, and Standard Outcomes Alignment

Concepts and
Principles of
Assessment

Assessment

e Ch. 2: General Concepts of
Assessment

e Why Teachers Must Be Data
Experts by Jennifer Morrison

-Synchronous Zoom Session

Topic Learning Opportunities Assessment Standards Assessed
Understanding | Assessment for Reading Instruction | Assignment D6: promote a shared vision
Models of e Ch. 1: Introduction to Reading |#1: Models of [that all students can learn
Reading Assessment Reading literacy regardless of their
Assessment Ch.2: G | ‘ Assessment cognitive, cultural, or
* - 2: General Loncepts o linguistic backgrounds
Assessment
e Why Teachers Must Be Data
Experts by Jennifer Morrison
Understanding e Ch. 1: Introduction to Reading | Assignment C1: understand the principles

#2: Concepts
and Principles
of Assessment
Quiz

surrounding a wide variety of
instruments, their purposes,
strengths, and limitations
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Topic

Learning Opportunities

Assessment

Standards Assessed

Utilizing a
Variety of
Assessments to
Better
Understand
Students’ Needs

Assessment for Reading
Instruction

e Ch. 3: Informal Reading
Inventories and Other
Measures of Oral Reading

e Ch. 10: Affective Factors
Ch. 4: Emergent Literacy

Ch. 5: Word Recognition and
Spelling

Ch. 6: Fluency
Ch. 7: Vocabulary
Ch. 8: Comprehension

Ch. 12: Preparing a Diagnostic
Reading Report

Assessing Reading: Multiple
Measures

e Al18-A22 Assessment-Driven
Instruction: A Systems
Approach

e Assessment Sequence (pp.
12-15)
Assessing Reading: Multiple
Measures

® A18-A22 Assessment-
Driven Instruction: A
Systems Approach

® Assessment Sequence (pp.
12-15)

e CORE Phoneme Deletion
Test

® CORE Phonics Surveys

e MASI-R Oral Reading
Fluency Measures
e What is the Science of
Reading? by UFLI
Utilizing Assessments

Assignments 3-7
-Sample Assessment Analysis
-Videos of Implementation

-Individual Instructor Meetings

Early Literacy
Student
Assessment
Project

A5: understand the
progression of reading
development (emergent,
beginning, transitional,
intermediate, and advanced)
and the variations related to
cultural and linguistic
diversity with a heightened
awareness to the needs of
struggling readers

C2: select appropriate tools
for specific situations that
includes assessment for
diagnosis and progress
monitoring
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Utilizing a
Variety of
Assessments to
Better
Understand
Students’ Needs

Utilizing Assessments

Assignments 3-7

-Sample Assessment Analysis

-Videos of Implementation

-Individual Instructor Meetings

Tips for teachers and parents
to communicate better about
assessments by NWEA

How to share data with

families by ASCD

Podcast: Fostering

Relationships between Parents

and Families by Amplify

School to Home Connections
by Reading Rockets

Assessment for Reading Instruction

Ch. 3: Informal Reading
Inventories and Other
Measures of Oral Reading

Ch. 10: Affective Factors
Ch. 4: Emergent Literacy

Ch. 5: Word Recognition and
Spelling

Ch. 6: Fluency
Ch. 7: Vocabulary
Ch. 8: Comprehension

Ch. 12: Preparing a Diagnostic
Reading Report

Assessing Reading: Multiple
Measures

A18-A22 Assessment-Driven
Instruction: A Systems
Approach

Assessment Sequence (pp.
12-15)

CORE Phoneme Deletion Test
CORE Phonics Surveys

MASI-R Oral Reading Fluency
Measures

CORE Vocabulary Screening
Test

Intermediate
Literacy
Student
Assessment
Project

C3: demonstrate expertise in
the administration and
interpretation of a wide
variety of measures that
track student progress by
individual, class, cohort, and
school

C7: communicate results of
assessments, students,
parents, caregivers,
colleagues, and
administrators
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Improving Literacy Website

Utilizing Assessments

Assignments 3-7

-Previous Course Learning
Reflections

Topic Learning Opportunities Assessment Standards Assessed
e CORE Reading Maze
Comprehension Test
Planning ® CORE Teaching Reading Lesson Plan C4: demonstrate expertise in
Instruction Sourcebook (6350) and Delivery using assessment
Based on e Speech to Print: Language information to plan
Assessments Essentials for Teachers (6340) differentiated classroom
. . instruction for students,
® Reading Rockets Website including those at different
e National Center for cognitive and developmental

stages, and those from
different cultural and
linguistic backgrounds

C5: use assessment data to
develop interventions that
address specific student
needs

C6: select materials, identify
appropriate instructional
strategies, and allocate
resources needed to
implement interventions and
remediation

D1:use students’ interests,
reading abilities, and
backgrounds as foundations
for the reading program and
provide authentic reasons to
read and write

D9: understand the
importance of and facilitate
home school connections,
interactive talk, opportunities
for response, and reading
and writing across the
curriculum
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Evaluation/Grading
This course is pass/no pass. Successful completion of this course requires you to score at the Target or
Acceptable level in each of the scoring rubrics provided.

Grade %
A =100-96
A- = 95-90
B+ = 89-87
B = 86-83
B- = 82-80
C+= 79-77
C = 76-73
F = <72

Submitting Your Work

Assessment Points

Assessment Points
Assignment #1: Models of Reading Assessment 10
Assignment #2: Concepts and Principles of Assessment 20
Assignment #3: Affective Assessments 10
Assignment #4: Word Recognition and Spelling Assessments and 10
Analysis
Assignment #5 Vocabulary Assessments and Analysis 10
Assignment #6: Fluency Assessments and Analysis 10
Assignment #7: Comprehension Assessments and Analysis 10
CORE Early Literacy Student Assessment Project 38
CORE Intermediate Literacy Student Assessment Project 31
Lesson Plan and Delivery 40
Total Points 189

Please be certain to post your assignments in Brightspace by the date on which they are due. If you need an
extension for any reason, you must request this in advance. Late work not receiving a pre-arranged extension

will lose points

Course Schedule

Module Topic Instructional Activities/Learning Opportunities Assessment
Module 1 Introduction: What | Read: Assignment #1:
does assessment ; ; Models of Readin
Assessment for Reading Instruction g
*Synchronous | |o0k like in reading? J , g , Assessment
Session e Ch. 1: Introduction to Reading Assessment .
Assignment #2:
e Ch. 2: General Concepts of Assessment Understanding
® Why Teachers Must Be Data Experts by Concepts and
Jennifer Morrison Principles of
Watch: Assessment
e EDU 6375 Course Overview Video *Determine

e EDU 6375 Module 1 Video future

students for

assessments
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Module Topic Instructional Activities/Learning Opportunities Assessment
Module 2 Affective Read: Assignment #3:
assessments Assessment for Reading Instruction ,IAffecttlvg Reading
; nventories
InformaI.Readmg e Ch. 3: Informal Reading Inventories and Other Analysis
Inventories Measures of Oral Reading i ,
(Introduction) _ . *Begin planning
e Ch. 10: Affective Factors ahead for Reader
Assessing Reading: Multiple Measures Analysis
e  A18-A22 Assessment-Driven Instruction: A | Assignments
Systems Approach
Watch:
e EDU 6375 Module 2 Video
Module 3 Assessing phonemic | Read: Assignment #4:
awareness, phonics, | Assessment for Reading Instruction Word Recognition
and vocabulary ' ; and Spelling
e Ch. 4: Emergent Literacy Assessment
e Ch. 5: Word Recognition and Spelling Analysis
Watch:
e EDU 6375 Module 3 Video
® Whatis the Science of Reading? by UFLI
Optional: A Full Breakdown of the Science of
Reading Components by Lexia
Module 4 Assessing fluency Read: Assignment #5
Assessment for Reading Instruction Vocabulary
*Synchronous J g Assessments
Session e Ch. 6: Fluency Analysis
e Ch. 7:Vocabulary Assignment #6:
Watch: Fluency
e EDU 6375 Module 4 Video Assessments
. Analysis
Listen:
® Fluency Assessment Podcast
Module 5 Assessing Read: Assignment #7:
comprehension Assessment for Reading Instruction Comprehension
) Assessments
e Ch. 8: Comprehension Analysis
® Ch. 11: Assessing Readers in Grades 4-8
Watch:
e EDU 6375 Module 5 Video
EDU 6375-Literacy Assessment & Interventions Page 2 of 15

Course Syllabus —2024.07 PELSB Submission


https://ufli.education.ufl.edu/#:~:text=The%20term%20%E2%80%9Cscience%20of%20reading,how%20we%20learn%20to%20read.
https://www.lexialearning.com/blog/a-full-breakdown-of-the-science-of-reading-components
https://www.lexialearning.com/blog/a-full-breakdown-of-the-science-of-reading-components
https://podcasts.apple.com/us/podcast/ep-153-science-of-reading-beyond-phonics-fluency/id1463219123?i=1000619783914

Zoom meeting
to verify your
understanding
of the required
assessments
and/or review
your data and
analysis to

Review:
Assessment for Reading Instruction

e Case Study 1 & 2 (pp. 281-304)
Assessing Reading: Multiple Measures

e All Assessments for implementation during
Module 7. Reference the Assessment
Sequence (pp. 12-15) and rubric to determine

Module Topic Instructional Activities/Learning Opportunities Assessment
Module 6 Informal Reading Read: Prepare the
" Inventories Assessing Reading: Multiple Measures necessary
You are Administering the : : - assessments for
invited to g e Introduction to Assessing Reading (pp. 5-11) use during the
hedul CORE Assessments g
scheaule an ® Assessment Sequence (pp. 12-15) next Module
individual

Practice scoring-
Grayson

Practice scoring -
Kennedy

(These are for
your own
practice. You do
not need to turn

inform which assessments you will utilize for each them in.)
intervention chosen student. A reference guide listing each
instruction. assessment with page numbers will also be
This can take available in Brightspace.
place during Pick 2:
Module 6 or 7. . .
® Tips for teachers and parents to communicate
better about assessments by NWEA
® How to share data with families by ASCD
® Podcast: Fostering Relationships between
Parents and Families by Amplify
Watch:
e EDU 6375 Module 6 Video
® Assessing Reading: Multiple Measures
o Video Clip 1: Administering the CORE
Phonics Survey
o Video Clip 2: Administering the CORE
Phoneme Deletion Test
o Video Clip 3: Administering the Maze
Assessment
Module 7 Interpreting, Read: Assignment #8
analyzing, and Assessment for Reading Instruction Early Literacy
reporting ) ) . . Student
assessment data ® Ch. 12: Preparing a Diagnostic Reading Report | Acsassment
Project
Assignment #9
Intermediate
Literacy Student
Assessment
Project
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Module Topic Instructional Activities/Learning Opportunities Assessment

Module 8 Using Data to Watch: Assignment #10
Design and Delivera| o Epu 6375 Module 8 Video Lesson Plan,
Lesson . Delivery, and
Review: Reflection
® School to Home Connections by Reading Assignment
Rockets

*Possible Resources to consider:
o UFLI Foundations
o CORE Teaching Reading Sourcebook

o Speech to Print: Language Essentials for
Teachers

o Reading Rockets Website

o National Center for Improving Literacy
Website

Assessment Descriptions

The following projects and assignments will be used to assess program and course outcomes. The due dates
are posted in Brightspace.

Work submitted for all courses is expected to be at a graduate level (writing style using APA 6" ed.). If work is
not at a professional level, the instructor will return it to the student to be revised.

Assignment #1

Models of Reading Assessment (Standards D6; 10 points)
All reading assessment is based on a model. In our text, McKenna & Stahl share a variety of models of
assessment that can be utilized in creating and managing literacy assessment. For this assignment, you need to
briefly explain each assessment model (in your own words), delineate the pros and cons of each model,
determine which model is used in your school setting and which of the models you think is most appropriate for
high quality literacy assessment. Explain how the chosen model promotes the vision that all students can learn
literacy regardless of their cognitive, cultural, or linguistic backgrounds. There is a template provided in
Brightspace.

Checklist for Assignment #1
Each Assessment Model is clearly explained in your own words (3 pts.)

Pros and Cons are listed and explained for each Assessment Model (3 pts.)

The assessment model that most closely resembles the model in your school setting is identified and
explained. Examples are provided to support your statements. (2 pts.)

One assessment model is selected as your choice for being the most appropriate for high quality
literacy assessment. The rationale for your selection supports our literacy statements and explains
how the chosen model supports the vision that all students can learn literacy . (2 pts.)

10 pts. total

EDU 6375-Literacy Assessment & Interventions Page 4 of 15
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Assignment #2

Concepts and Principles of Assessment (Standards C1; 20 points)
Chapter 2 in our text, Assessment for Reading Instruction, and the article, Why Teachers Must Be Data Experts,
by Jennifer Morrison focus on general concepts of assessment that are necessary to understand in order for us
to use assessments well. To ensure you have a solid understanding of these important concepts, please take the
Assignment #2 Quiz on Brightspace. You will have the opportunity to take the quiz more than once if needed.

Assignments #s 3-7
#3: Affective Assessment and Analysis
#4: Word Recognition and Spelling Assessment and Analysis
*Choose between phonics and decoding or spelling
#5: Vocabulary Assessment and Analysis
#6: Fluency Assessments and Analysis
#7: Comprehension Assessments and Analysis
(Practice for Standards C2, C4, C5, C6; 10 pts. each)

Each assignment focuses your attention toward an assessment in a particular area. You will need to select one
(or more) appropriate tool and administer it to a reader you are working with. Assessments are available in the
McKenna & Stahl text but you can select other assessments if appropriate. After administering each assessment,
you will write a brief report that includes the following:
e Student pseudonym, age and grade level
e Name of assessment administered and rationale for why that assessment was selected. (Please include
citation information for each assessment.)
Analysis and interpretation of results
Instructional implications (directly to assessment results). What will you do with this information? How
will you move the student forward in this area?
e Attach all protocol sheets used (Must be attached to score assignment)

Checklist for Assignments #3 - #7
Student pseudonym, age, and grade level

Name and citation information of assessment administered and rationale for why that assessment
was selected. (2 pts.)

Analysis and interpretation of results are specific and focused (4 pts.)
Instructional implications (4 pts.)
Attach all protocol sheets used (Must be attached to score assignment)

Total out of 10 points

EDU 6375-Literacy Assessment & Interventions Page 5 of 15
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CORE Early Literacy Student Assessment Project

Standards A5, C2; 38 points
You will evaluate the reading skills of an early literacy student using Assessing Reading: Multiple Measures. This
assignment is meant to give you more practice with additional assessments as well as give you experience with
an assessment sequence from the same assessment system. Please choose a student with developing skills in
early literacy, such as phonemic awareness and/or phonics and/or decoding. This skill profile is more common
among K-2 students but may apply to older students as well.

You will identify and analyze the reader’s strengths and weaknesses and construct an action plan that addresses
one or more of the weaknesses.
1. Use the CORE Assessing Reading Assessment Sequence (p. 12) and the Assessment Reference Guide (see
Brightspace) to determine the necessary assessments for your student.
2. Use the recommended Student Profile Sheet (pp. A2-A5) to record all results. This must be included in
your Brightspace submission.
3. Part 1: Turnin all protocol sheets with the written report.
® You can scan these or take photos and upload them in Brightspace. The assignment will not be accepted
without these documents.
4. Part 2: Create a 2-3 page written report that includes:
e Part 2A:
o Background information on the student
o Assessment format description
e Part 2B:
o Phonics accuracy
o Vocabulary accuracy
o High-Frequency Word accuracy
o MASI-R Oral Reading Fluency Measure or Phoneme Accuracy (depends on student)

e Part 2C:
o Summary that identifies student strengths and weaknesses
e Part 2D:

o Recommendations aligned with best practices in reading instruction. Included in the
recommendations are plans for progress monitoring as a result of initial assessments.
Referencing pp. 8-9 and pp.12-13 in the CORE Assessing Reading Multiple Measures book
will aid tremendously in this process. Plans for communicating results, instructional
recommendations, and future progress are included.

CORE Early Literacy Student Assessment Rubrics

Part1
Met/Not Met
(all assessments are
Part 1 Criteria accurately
administered
throughout the
process)
CORE Phonics Survey
e Selected and used appropriately (review p. 42 to determine sections to administer) 2
e Scored correctly
EDU 6375-Literacy Assessment & Interventions Page 6 of 15
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Met/Not Met
(all assessments are
Part 1 Criteria accurately
administered
throughout the
process)
CORE High-Frequency Word Survey
e Selected and used appropriately 2
e Scored correctly
CORE Vocabulary Screening Test
o Selected and used appropriately 2
e Scored correctly
MASI-R Oral Reading Fluency Measure or CORE Phoneme Deletion Test (Review p. 12 to
decide)
o Selected and used appropriately 2
e Scored Correctly
Student Profile Sheet 5
e Each section is completed

Reading Behaviors Summary - Narrative 1-2 pages: Part 2A

Part 2A Criteria feel as though they were a part
of the assessment process-

especially when adaptations are

(summaries give a clear
picture of the the process
followed during the

the reader questioning
how or why an
assessment was given)

Evidence of exceptional Evidence of Evidence of basic Needs
summaries proficient summaries additional
(summaries allow the reader to summaries (summaries given leave work

appropriate based on
the level of the student

made) assessment sequence)
e Background information
is thorough and 3 2 1 0
relevant
® Assessment
descriptions are
accurate and 3 2 1 0

Part 2B

Part 2B Criteria

Met/Not Met
(uses assessment data to determine
level of performance)

Maze Comprehension accuracy is clearly stated without judgment (see p. 152)

Phonics Survey accuracy is clearly stated without judgment (see p. 120). 1
Vocabulary Screening accuracy is clearly stated without judgment (see p. 120). 1
1

EDU 6375-Literacy Assessment & Interventions
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Part 2B Criteria

Met/Not Met
(uses assessment data to determine
level of performance)

MASI-R Oral Reading Fluency Norms or CORE Phoneme Deletion accuracy
(depends on student) is clearly stated without judgment (see p. 80 or p. 28)

identified and tied directly to
the assessment data.

Part 2C
Evidence of exceptional | Evidence of proficient data Needs additional work
o data synthesis synthesis iR e S
Part 2C Criteria (synthesis of student (synthesis of student capabilities | capabilities inaccurately
capabilities shows clear shows minor inaccuracies in identified repeatedly)
connection to scores) relation to student scores)
Summary
o Student strengths accurately 4 0
identified and tied directly to
the assessment data.
Summary
o Student needs accurately 4 0

Part 2D

Part 2D Criteria

Evidence of exceptional
recommendations

(All recommendations and
progress monitoring plans
are clearly align with
student results and Science
of Reading principles. The
plan to communicate results
home demonstrates a
strength in school to home
connections )

Evidence of proficient
recommendations

(Most recommendations
and progress monitoring
plans clearly align with
student results and Science
of Reading principles. The
plan to communicate
results home shows the
importance of school to
home connections)

Evidence of basic
recommendations

(Recommendations
inconsistently align with
student results and Science
of Reading principles. The
plan to communicate home
may cause confusion for
those not familiar with
assessments.

Needs additional
work

(Recommendations
do not align with
student results or
Science of Reading
principles. The plan
to communicate
home is missing.)

Specific recommendations
are made based on the
strengths and weaknesses
identified in the
assessments.
Recommendations and
progress monitoring plans
are aligned with the Science
of Reading and best
practices in reading
instruction. A plan for how
this might be
communicated to guardians
is included.
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CORE Intermediate Literacy Student Assessment Project

Standards: C2, C3, C7; 31 points

You will evaluate the reading skills of an intermediate literacy student using the Assessing Reading: Multiple
Measures. Ideally this student would be in upper elementary or middle school, but the grade level isn’t as
important as the anticipated stage of literacy. This assignment is meant to give you more practice with
additional assessments as well as give you experience with an assessment sequence from the same assessment
system. You will identify and analyze the reader's strengths and weaknesses and construct an action plan that

addresses one or more of the weaknesses.

1. Use the CORE Diagnostic Plan (p. 15) and the Assessment Reference Guide (see Brightspace) to

determine the necessary assessments for your student.

2. Use the recommended Student Profile Sheet (p. A6) to record all results. This must be included in your

Brightspace submission.

3. Turnin all protocol sheets with the written report — you can scan these or take photos and upload in
Brightspace. The assignment will not be accepted without these documents.

4. Create a 2-page written report that includes:
o Background information on the student

Assessment format description

Vocabulary accuracy

Reading Maze Comprehension accuracy

O O O O O O

CORE Intermediate Literacy Student Assessment Project Rubric

Summary that identifies student strengths and weaknesses

MASI-R Oral Reading Fluency Measure or CORE Phonics depending on student

Recommendations aligned with best practices in reading instruction

Met/Not Met
Part 1 Criteria (all assessments are accurately administered
throughout the process)

CORE Vocabulary Screening Test

o Selected and used appropriately 2

e Scored correctly
MASI-R Oral Reading Fluency Measure or CORE Phonics

o Selected and used appropriately 2

e Scored Correctly
CORE Maze Comprehension Test

o Selected and used appropriately 5

e Scored Correctly

e Additional comprehension checks incorporated (see p. 152)
Student Profile Sheet 5

e Each section is completed

EDU 6375-Literacy Assessment & Interventions
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Reading Behaviors Summary - Narrative 1-2 pages: Part 2A

Evidence of proficient summaries | Evidence of basic summaries | Needs

Part 2 A Criteria (summaries give a clear picture of the | (summaries given leave the additional
the process followed during the reader questioning how or why work
assessment sequence) an assessment was given)

e Background information is thorough ) 1 0

and relevant

e Assessment descriptions are accurate
and appropriate based on the level of 2 1 0
the student

Part 2B
Met/Not Met
Part 2B Criteria (uses assessment data to determine
level of performance)

Vocabulary Screening accuracy is clearly stated without judgment (see p. 120). 1

Maze Comprehension accuracy is clearly stated without judgment (see p. 152). 1

MASI-R Oral Reading Fluency accuracy or CORE Phonics (depends on student) is 1

clearly stated without judgment (see p. 43 or p. 80).

Part 2C
Evidence of exceptional | Evidence of proficient data Needs additional
L data synthesis synthesis work
Part 2C Criteria (synthesis of student (synthesis of student capabilities | (synthesis of student
capabilities shows clear shows minor inaccuracies in capabilities inaccurately
connection to scores) relation to student scores) identified repeatedly)
Summary
o Student strengths accurately 6 4 0
identified and tied directly to the
assessment data.
Summary
o Student needs accurately 6 4 0
identified and tied directly to the
assessment data.
EDU 6375-Literacy Assessment & Interventions Page 10 of 15
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Part 2D

Evidence of exceptional
recommendations

(All recommendations
clearly align with student
results and Science of
Reading principles. The plan
to communicate results
home demonstrates a
strength in school to home
connections )

Part 2D Criteria

Evidence of proficient
recommendations
(Most recommendations
clearly align with student
results and Science of
Reading principles. The
plan to communicate
results home shows the
importance of school to
home connections)

Evidence of basic
recommendations
(Recommendations
inconsistently align
with student results
and Science of Reading
principles. The plan to
communicate home
may cause confusion
for those not familiar
with assessments.

Needs additional
work
(Recommendations
do not align with
student results or
Science of Reading
principles. The plan
to communicate
home is missing.)

Specific recommendations are
made based on the strengths
and weaknesses identified in
the assessments.
Recommendations are aligned
with the Science of Reading
and best practices in reading
instruction. A plan for how this
might be communicated to
guardians is included.

Lesson Plan and Delivery Assignment
Standards: D1,D9, C4, C5, C6; 40 points

This assignment will be completed with one of your students being assessed for this class; it is an extension of
your final CORE Assessment Project. This lesson will be completed AFTER you give your chosen student the
CORE assessments and have completed the two-page analysis for that assignment. Once you have analyzed the
results of the CORE assessments, you will create a one-to-two-page lesson plan outline that is directly based on
the results of the CORE assessments. Make sure your lesson plan is tied to the results of your assessment
analysis, but it should also show evidence that the lesson is tailored to the interests of the student. This 15—
30-minute lesson plan will then be delivered to your chosen student. The delivery of this lesson must be
videotaped and turned into Brightspace for evaluation. After you have completed the delivery of this lesson, a
final 1-page reflection must be completed. Included in this reflection are at-home connections one might include
to send home as a result of the assessment process and lesson with the student. When submitting the final
assignment in Brightspace, be sure to upload both the video and the lesson plan including the final reflection.

Lesson Plan and Delivery Rubric*

Proficient (7-8 pts.)

Basic (6 or fewer)

Criteria Distinguished (9-10 pts.)

Knowledge | The teacher displays extensive

of Content | knowledge of the important concepts of

and learning to read and how these relate

Pedagogy | both to one another and to other
disciplines. The teacher demonstrates an

10 pts. understanding of prerequisite

relationships among reading topics and
concepts and understands the link to
necessary cognitive structures that
ensure student understanding. The
teacher’s plans and practice reflect
mastery of a wide range of effective
pedagogical approaches in the teaching
of reading and the ability to anticipate
student misconceptions.

The teacher displays solid knowledge

of the important concepts of
learning to read and how these

relate to one another. The teacher

demonstrates an accurate
understanding of prerequisite
relationships among topics. The

teacher’s plans and practice reflect

familiarity with a wide range of

effective pedagogical approaches in

the teaching of reading.

The teacher is familiar with the
important concepts of learning
to read but displays a lack of
awareness of how these
concepts relate to one
another. The teacher indicates
some awareness of
prerequisite learning, although
such knowledge may be
inaccurate or incomplete. The
teacher’s plans and practice
reflect a limited range of
pedagogical approaches to the
discipline or to the students.
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Criteria Distinguished (9-10 pts.) Proficient (7-8 pts.) Basic (6 or fewer)

Designing | The created lesson is directly based on The created lesson is loosely based | The created lesson follows

Coherent the strengths and weaknesses identified | on the strengths and weaknesses best practice but does not

Instruction | in the assessments. The sequence of identified in the assessments. Most | address the needs identified in
learning activities follows a coherent of the learning activities are aligned | the assessment. The teacher

10 pts. sequence, is aligned to instructional with the instructional outcomes and | displays some awareness of
goals, and is designed to engage the follow an organized progression. The | resources beyond those
student in high-level cognitive activity. teacher displays awareness of provided by the school or
The teacher uses an extensive repertoire | resources beyond those provided by | district for classroom use and
of instructional resources and solicits the school or district, including those | for extending one’s
additional resources from the school or on the Internet, for classroom use professional skills. The
community. The teacher’s plans and and for extending one’s professional | teacher’s plans and practice
practice reflect mastery of a wide range | skills. The teacher’s plans and reflect a limited range of
of effective pedagogical approaches in practice reflect familiarity with a pedagogical approaches to the
the teaching of reading and the ability to | wide range of effective pedagogical | discipline or to the students.
anticipate student misconceptions. approaches in the subject.

Delivery The teacher’s explanation of content is The teacher’s explanation of content | The teacher’s explanation of
thorough and clear, developing is scaffolded, clear, and accurate and | the content may contain minor

10 pts. conceptual understanding through clear | connects with students’ knowledge | errors; some portions are
scaffolding and connecting with students’ | and experience. The pacing of the clear, others difficult to follow.
interests. The teacher challenges the lesson is mostly appropriate. Student | The learning tasks and
student to explain his/her thinking. The reflection and/or explanation of activities are partially aligned
pacing of the lesson provides the student | ideas is rushed. with the instructional
the time needed not only to intellectually outcomes but require only
engage with and reflect upon his/her minimal thinking by student
learning but also to consolidate his/her and little opportunity for
understanding. him/her to explain their

thinking.

Reflection | The teacher makes a thoughtful and The teacher makes an accurate The teacher has a generally
accurate assessment of a lesson’s assessment of a lesson’s accurate impression of a

10 pts. effectiveness and the extent to which it | effectiveness and the extent to lesson’s effectiveness and the
achieved its instructional outcomes, which it achieved its instructional extent to which instructional
citing many specific examples from the outcomes and can cite general outcomes were met. The
lesson and weighing the relative references to support the judgment. | teacher makes general
strengths of each. Drawing on an The teacher makes a few specific suggestions about how a
extensive repertoire of skills, the teacher | suggestions of what could be tried lesson could be improved. At-
offers specific alternative actions, another time the lesson is taught. At | home connection does not
complete with the probable success of home-connection is brief and strengthen the relationship
different courses of action. At-home generic. between school and home.
connection is detailed and suggestions
are tailored based on the individual work
with the student.

*Adapted from the Danielson Framework.

College and Course Regulations and Policies

All rules and policies of The College of St. Scholastica apply to this course. None of the following should be viewed as
contradicting any College rules or policies. Please refer to your program student handbook for additional policy information.

Academic Honesty
Academic honesty and integrity are highly valued at The College of St. Scholastica. Academic dishonesty seriously violates
the integrity of the academic enterprise and will result in academic penalties up to and including dismissal from the College.
The full text of the CSS Academic Honesty Policy is found in the Student Handbook or online at
https://my.css.edu/d2l/le/content/6606/viewContent/584908/View

For additional information on plagiarism, including definitions, examples and ways to avoid it, visit
http://libguides.css.edu/GettingStarted/AvoidingPlagiarism
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CSS Mission Integration Statement

The College’s values, drawn from our Benedictine heritage and grounded in Catholic social teaching, inform how we engage
with one another in teaching and learning. The value of Community charges us to create a climate of openness, trust and
collaboration. Hospitality teaches us to cultivate a listening heart, welcoming and hearing the voice of each member of our
campus community. Respect guides us to honor the profound dignity and worth of each person. Stewardship keeps us
mindful of the sacredness of all creation and our responsibility to use all our resources wisely. Love of learning commits us
to becoming life-long learners, preserving our heritage and creating new scholarly, artistic and scientific knowledge that
enriches and enlarges human life.

Collaboration

Philosophy. Collaboration on assigned work is recognized as a very effective means of increasing learning for some
students. Working collaboratively provides students with the opportunity to discuss ideas and to hear a variety of
perspectives. Specific activities are more likely to lend themselves to a collaborative effort than others and these
assignments are noted in the course syllabi. It is expected that assignments done in collaboration with others will reflect the
degree of effort consistent with the number of students participating.

Policy. Any collaborative efforts on designated course assignments must be pre-approved by the course instructor. In most
cases, group size should not exceed three members. Students must indicate to the instructor how they think working
together will be beneficial to all members of the group. They must also explain how each member of the group will
contribute to and participate in the process. Once the assignment is completed, each member of the group must respond
to a brief reflective questionnaire on his/her experience in this collaborative effort.

Communication

Learning occurs through interaction with ideas, objects, and people. To provide you the optimum opportunity for learning,
you will be expected to communicate regularly with The College of St. Scholastica faculty member responsible for your
course. This communication may take whatever form you prefer: in-person, e-mail, telephone or FAX. Your assignments will
be one form of communication, but we encourage you to take advantage of the opportunity to discuss with us issues that
arise, whether pertinent to the course at hand or not.

Equal Access and Accommodations

Students with disabilities, chronic medical conditions, and/or injury from active military service are entitled to appropriate
and reasonable accommodations and auxiliary aids through The Americans with Disabilities Act (ADA) and Section 504 of
the Rehabilitation Act of 1973. It is the student's responsibility to notify the Center for Equal Access as soon as possible to
ensure that such accommodations are implemented in a timely fashion. For more information or to begin the process of
obtaining accommodations, please check out the Center for Equal Access on my.css or email access@css.edu.

Incompletes
Incompletes will be granted only in rare circumstances where a student can demonstrate an extreme situation that
necessitates it. Contact your instructor to make arrangements should the need arise.

Personal Counseling

Personal counseling is a vital component of the mental health support services offered at The College of St. Scholastica. The
Center's counseling staff can assist a student in addressing the feelings and stressors of college life and other important
personal concerns. Visit Counseling Services.

Required Reporting & Confidential Resources

The College of St. Scholastica values its ability to provide a safe and nondiscriminatory educational environment for
students. Faculty and staff members are required to report information regarding gender-based discrimination and violence
(sexual harassment, sexual assault, relationship violence, stalking or sexual exploitation) to the College Title IX Coordinator.
The Title IX Coordinator oversees the College’s response to reports of sexual misconduct and provides interim protection
measures. Learn more at Title IX or 218-625-4444.

For confidential support contact:
Counseling Services (Tower Hall 2150) 218-723-6085
Student Health Services (Somers 47) 218-723-6282 or
Gender Equity and Anti-Violence Ally (GEVA) 218-733-2227 or geva@css.edu

Synchronous Online Class Recording

Our online class sessions will be audio-visually recorded for students who are unable to attend at the scheduled time.
Students who participate with their camera engaged or who utilize a profile image are agreeing to have their audio/video or
image recorded. Likewise, students who un-mute during class and participate orally are agreeing to have their voices
recorded.
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