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EDU 6350 
Effective Literacy Instruction 

Course Syllabus – 2024.07 PELSB Submission 
Credits: 3 semester  
Description: Examines instructional techniques, activities, and strategies that promote and sustain reading 
success in literacy classrooms. The focus will be on understanding and creating a literacy program that meets 
the diverse needs of all learners, including phonemic awareness, phonics, fluency, vocabulary, and 
comprehension. This course will focus on integrating the science of learning to read with current research 
around comprehension practices to promote decoding, knowledge building and comprehension in the 
reading classroom. The elements of voice and representation will be addressed through an understanding of 
differentiation, dyslexia, and text choice. 
M.Ed. Course Sequence: K-12 Reading License. 

Stender School of Leadership, Business & Professional Studies 
Education Mission Statement 

To prepare and support teachers who are firmly grounded in the knowledge, skills, and 
dispositions needed to promote student learning. 

Education Vision Statement 
To be nationally recognized for developing skilled and caring professionals prepared to 
educate students in a diverse and changing world. 

Instructor:  
Phone:  
Email:   
Zoom:  
Office:  
Student Hours:  

CSS IT Service Desk: 218-723-7007 
Gmail: servicedesk@css.edu  

If you have a technical question relating to logging into Brightspace or viewing the content, please contact the 
CSS Help Desk, or visit the IT website. 

Course Materials 
Additional readings and materials will be accessed through Brightspace. 

Diamond, L., Gutlohn, L., & Honig, B. (2018). The teaching reading sourcebook (3rd ed.). Consortium on Reading 
Excellence in Education (CORE). ISBN: 978-1-63402-235-4. 

Harvey, S., & Goudvis, A. (2017). Strategies that work: Teaching comprehension for understanding and 
engagement (3rd ed.). Stenhouse. ISBN: 978-1-62531-063-7. 

mailto:servicedesk@css.edu?subject=syllabus
https://www.css.edu/administration/information-technologies/
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Learning Outcomes 

Professional Educator Licensing and Standards Board (PELSB) 

8710.4725 TEACHERS OF READING 
At the completion of this course the teacher of reading will be able to: 

A(6)     describe developmental progress in oral language and its relationship to reading; 
A(7) teach and foster emergent reading skills such as phonemic awareness, alphabet recognition, and 

understanding that printed words convey meaning 
A(8) teach and foster word recognition skills including phonics, structural analysis, and contextual analysis 
A(9) foster the development of an initial sight vocabulary and an increasingly larger and more complex 

vocabulary, mastering word-learning strategies such as the use of context and structural analysis, and 
developing word consciousness 

A(10) teach and foster fluency and automaticity in both oral and silent reading 
A(11) teach and foster comprehension and appreciation of a wide range of children's and adolescent 

literature 
A(12) teach comprehension strategies such as adjusting reading approach, activating background knowledge, 

summarizing, generating questions, constructing mental representations, and self-monitoring 
B(1) organize and manage effective reading instruction appropriate across developmental levels, 

proficiency, and linguistic backgrounds 
B(2) implement a variety of appropriate grouping strategies including individual, small group, and whole 

group reading instruction 
B(5) identify, secure, and use high-quality literature, which meets the interest and reading needs of all 

readers and represents various cultures and genres 

International Dyslexia Association Standards 
(3) Evidenced-based instructional strategies for students who show characteristics of dyslexia, including 

the structured literacy approach  
(4)       Outcomes of intervention and lack of intervention for students who show characteristics of dyslexia 
 
Topic, Learning Opportunities, Assessment, and Standard Outcomes Alignment 
Topic Learning Opportunities Assessment(s) Standards Assessed 

Early Literacy Teaching Reading 
Sourcebook, Section II: Early 
Literacy 

National Reading Panel  

Put Reading First 

Mini-lesson 1: 
Phonemic 
Awareness 

 

Unit Plan 

A(7): teach and foster emergent reading 
skills such as phonemic awareness, 
alphabet recognition, and understanding 
that printed words convey meaning 

A(6)describe developmental progress in 
oral language and its relationship to 
reading; 

Phonemic 
Awareness 

Teaching Reading 
Sourcebook, Section II: Early 
Literacy 

National Reading Panel  

Put Reading First 

Mini-lesson 1: 
Phonemic 
Awareness 

A(7): teach and foster emergent reading 
skills such as phonemic awareness, 
alphabet recognition, and understanding 
that printed words convey meaning 

A(8): teach and foster word recognition 
skills including phonics, structural analysis, 
and contextual analysis 

https://drive.google.com/file/d/1etwl2CZep_b4GtDznMc213IZCCu0ZITY/view?usp=drive_link
https://drive.google.com/file/d/1Syeuq4D-1cUDdQ2oR33aB9-BbpUhih1A/view?usp=drive_link
https://drive.google.com/file/d/1etwl2CZep_b4GtDznMc213IZCCu0ZITY/view?usp=drive_link
https://drive.google.com/file/d/1Syeuq4D-1cUDdQ2oR33aB9-BbpUhih1A/view?usp=drive_link
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Topic Learning Opportunities Assessment(s) Standards Assessed 

 

Phonics Teaching Reading 
Sourcebook, Section III: 
Decoding and Word 
Recognition 

National Reading Panel  

Put Reading First 

Mini-leson 2 
Phonics 

Unit Plan 

A(8): teach and foster word recognition 
skills including phonics, structural analysis, 
and contextual analysis 

B(1): organize and manage effective 
reading instruction appropriate across 
developmental levels, proficiency, and 
linguistic backgrounds 

B(2): implement a variety of appropriate 
grouping strategies including individual, 
small group, and whole group reading 
instruction 

IDA 3: Evidenced-based instructional 
strategies for students who show 
characteristics of dyslexia, including the 
structured literacy approach  

Fluency The Teaching Reading 
Sourcebook: Section IV, 
Reading Fluency 

National Reading Panel  

Put Reading First 

Two Essential Ingredients: 
Phonics & Fluency Get to 
Know Each Other 

How to Build Fluency with 
Text in Your Classroom 

Mini-lesson 3: 
Fluency 

A(10): teach and foster fluency and 
automaticity in both oral and silent 
reading 

Comprehension Strategies That Work: 
Chapters 2 & 3, 5, 13 & 14 

Chapter 3: Comprehension at 
the Core: Building Knowledge 
Through Thinking-Intensive 
Reading 

The Teaching Reading 
Sourcebook, Section VI: 
Comprehension 

National Reading Panel  

Put Reading First 

Why Knowledge Matters for 
Literacy: Natalie Wexler 

Building Knowledge Can Help 
Build Comprehension Success  

 Science of Reading: The 
Knowledge Gap with Natalie 
Wexler (S1, E1) 

Text Set A(11): teach and foster comprehension 
and appreciation of a wide range of 
children's and adolescent literature 

https://drive.google.com/file/d/1etwl2CZep_b4GtDznMc213IZCCu0ZITY/view?usp=drive_link
https://drive.google.com/file/d/1Syeuq4D-1cUDdQ2oR33aB9-BbpUhih1A/view?usp=drive_link
https://drive.google.com/file/d/1etwl2CZep_b4GtDznMc213IZCCu0ZITY/view?usp=drive_link
https://drive.google.com/file/d/1Syeuq4D-1cUDdQ2oR33aB9-BbpUhih1A/view?usp=drive_link
https://eric.ed.gov/?id=EJ819154#:~:text=Phonics%20and%20fluency%20have%20been,a%20synergistic%20and%20authentic%20manner.
https://eric.ed.gov/?id=EJ819154#:~:text=Phonics%20and%20fluency%20have%20been,a%20synergistic%20and%20authentic%20manner.
https://eric.ed.gov/?id=EJ819154#:~:text=Phonics%20and%20fluency%20have%20been,a%20synergistic%20and%20authentic%20manner.
https://improvingliteracy.org/brief/educators-science-reading-toolbox-how-build-fluency-text-your-classroom/index.html
https://improvingliteracy.org/brief/educators-science-reading-toolbox-how-build-fluency-text-your-classroom/index.html
https://drive.google.com/file/d/1etwl2CZep_b4GtDznMc213IZCCu0ZITY/view?usp=drive_link
https://drive.google.com/file/d/1Syeuq4D-1cUDdQ2oR33aB9-BbpUhih1A/view?usp=drive_link
https://edsource.org/2024/why-knowledge-matters-for-literacy-a-qa-with-natalie-wexler/710488
https://edsource.org/2024/why-knowledge-matters-for-literacy-a-qa-with-natalie-wexler/710488
https://dyslexiaida.org/building-knowledge-can-help-build-comprehension-success/
https://dyslexiaida.org/building-knowledge-can-help-build-comprehension-success/
https://amplify.com/science-of-reading-the-podcast?utm_campaign=20210717_FY21_ElemLitSolutions_SORpodcast_National_season3_s3e14_National&utm_medium=mailchimp&utm_source=mdr
https://amplify.com/science-of-reading-the-podcast?utm_campaign=20210717_FY21_ElemLitSolutions_SORpodcast_National_season3_s3e14_National&utm_medium=mailchimp&utm_source=mdr
https://amplify.com/science-of-reading-the-podcast?utm_campaign=20210717_FY21_ElemLitSolutions_SORpodcast_National_season3_s3e14_National&utm_medium=mailchimp&utm_source=mdr
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Topic Learning Opportunities Assessment(s) Standards Assessed 
Inquiry-based Learning: From 
Teacher-Guided to Student-
Driven 

Vocabulary and 
Word Study 

The Teaching Reading 
Sourcebook: Section V, 
Vocabulary 

National Reading Panel  

Put Reading First 

A New Model for Teaching 
High Frequency Words  

Read Aloud 

 

Mini-lesson 4: 
Vocabulary 

A(9): foster the development of an initial 
sight vocabulary and an increasingly larger 
and more complex vocabulary, mastering 
word-learning strategies such as the use 
of context and structural analysis, and 
developing word consciousness 

A(12): teach comprehension strategies 
such as adjusting reading approach, 
activating background knowledge, 
summarizing, generating questions, 
constructing mental representations, and 
self-monitoring 

Dyslexia & 
Struggling Readers  

The Teaching Reading 
Sourcebook: MTSS for Reading 
Success 

Dyslexia in the Classroom: 
What Every Teacher Needs to 
Know (IDA) 

MDE Dyslexia Resource page  

Expert Answers with Dr. Tim 
Odegard: The Science of 
Reading 

Sound it Out: The Shifting 
Landscape from Three Cueing 
to Science-based Reading 
(Lexia) 

Building a Rich Word Life for 
Dyslexics 

Unit Plan A(6)describe developmental progress in 
oral language and its relationship to 
reading; 

A(8): teach and foster word recognition 
skills including phonics, structural analysis, 
and contextual analysis 

B(1): organize and manage effective 
reading instruction appropriate across 
developmental levels, proficiency, and 
linguistic backgrounds 

B(2): implement a variety of appropriate 
grouping strategies including individual, 
small group, and whole group reading 
instruction 

IDA 3: Evidenced-based instructional 
strategies for students who show 
characteristics of dyslexia, including the 
structured literacy approach  

IDA 4: (4) outcomes of intervention and 
lack of intervention for students who 
show characteristics of dyslexia. 

Text Choice and 
Independent 
Readers 

Shifting the Balance, K-2 & 3-
5: Shift 6: Text choice and 
independent readers 

Text Set B(5): Identify, secure, and use high-quality 
literature, which meets the interest and 
reading needs of all readers and 
represents various cultures and genres 

https://www.edutopia.org/video/inquiry-based-learning-teacher-guided-student-driven/
https://www.edutopia.org/video/inquiry-based-learning-teacher-guided-student-driven/
https://www.edutopia.org/video/inquiry-based-learning-teacher-guided-student-driven/
https://drive.google.com/file/d/1etwl2CZep_b4GtDznMc213IZCCu0ZITY/view?usp=drive_link
https://drive.google.com/file/d/1Syeuq4D-1cUDdQ2oR33aB9-BbpUhih1A/view?usp=drive_link
https://www.readingrockets.org/topics/phonics-and-decoding/articles/new-model-teaching-high-frequency-words
https://www.readingrockets.org/topics/phonics-and-decoding/articles/new-model-teaching-high-frequency-words
https://dyslexiaida.org/dyslexia-in-the-classroom/
https://dyslexiaida.org/dyslexia-in-the-classroom/
https://dyslexiaida.org/dyslexia-in-the-classroom/
https://education.mn.gov/MDE/dse/READ/Dyslexia/
https://www.youtube.com/watch?v=BcDL8Yb-fqk
https://www.youtube.com/watch?v=BcDL8Yb-fqk
https://www.youtube.com/watch?v=BcDL8Yb-fqk
https://www.lexialearning.com/blog/sound-it-out-the-shifting-landscape-of-literacy-from-three-cueing-to-science-based-reading
https://www.lexialearning.com/blog/sound-it-out-the-shifting-landscape-of-literacy-from-three-cueing-to-science-based-reading
https://www.lexialearning.com/blog/sound-it-out-the-shifting-landscape-of-literacy-from-three-cueing-to-science-based-reading
https://www.lexialearning.com/blog/sound-it-out-the-shifting-landscape-of-literacy-from-three-cueing-to-science-based-reading
https://dyslexia.yale.edu/resources/educators/school-culture/building-a-word-rich-life-for-dyslexics/
https://dyslexia.yale.edu/resources/educators/school-culture/building-a-word-rich-life-for-dyslexics/
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Evaluation/Grading
Grade %  

A = 100-96 
A- = 95-90 
B+ = 89-87 
B = 86-83 
B- = 82-80 
C+ = 79-77 
C = 76-73 
F = <72 

Assignment Points 
Assignments Points 

Discussions 80 

Mini-Lessons 50 

Read Aloud 40 

Text Set 60 

Unit Plan 80 

Total 310 

Synchronous Zoom Classes 
This course will have opportunities to gather as a learning community throughout the semester during 50-
minute synchronous, live Zoom classes. It is a great way to engage in professional literacy discussions and make 
connections with content understandings and applications of literacy K-12. It is recommended to try and attend 
at least two of these synchronous Zoom classes. 
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Course Schedule 
Module Topic Instructional Activities/Learning 

Opportunities Assessments 

Module 
One 

The Big Picture of 
Learning To Read 

Language 
Development 

Print Awareness 

Letter Knowledge 

Phonological 
Awareness 

Phonemic 
Awareness 

Read:  
● The Teaching Reading 

Sourcebook: 
o The Big Picture 
o Section II: Early Literacy 
▪ Introduction 
▪ Chapter 1, Structure 

of English 
▪ Chapter 3, Print 

Awareness 
▪ Chapter 4, Letter 

Knowledge 
▪ Chapter 5, 

Phonological Awareness 
● Additional readings found in 

Brightspace: 
o National Reading Panel (Skim 

this for the sections titled 
“Implications for Reading 
Instruction) 

o Put Reading First 

● Welcome Discussion 
● Discussion #1: The text assignment 

“The Big Picture” gives a 
comprehensive view of how 
students learn to read. For your 
current or future practice, what 
part of this section stuck out to 
you? Why? What questions do you 
have about best practices for your 
literacy learners? 

https://drive.google.com/file/d/1etwl2CZep_b4GtDznMc213IZCCu0ZITY/view?usp=drive_link
https://drive.google.com/file/d/1Syeuq4D-1cUDdQ2oR33aB9-BbpUhih1A/view?usp=drive_link
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Module Topic Instructional Activities/Learning 
Opportunities Assessments 

Module 
Two 

Dyslexia & Struggling 
Readers 

Phonics 

Word Study 

Read: 
● The Teaching Reading 

Sourcebook: 
o Section III: Decoding & Word 

Recognition 
▪ Introduction 
▪ Chapter 6, Phonics 
▪ Chapter 7, Irregular Word 

Reading 
▪ Chapter 8, Multisyllabic 

Word Reading  
● Additional readings found in 

Brightspace: 
o Dyslexia in the Classroom: 

What Every Teacher Needs to 
Know (IDA) 

o MDE Dyslexia Resource page 
(includes the items listed 
below) 
▪ Dyslexia Discussions 
▪ Structured Literacy & 

Typical Literacy Practices 
o A New Model for Teaching 

High Frequency Words  
Watch:  
● Videos in Brightspace 

o Expert Answers with Dr. Tim 
Odegard: The Science of 
Reading 

Synchronous Zoom Class #1: Google 
Survey with potential dates and times 
will be sent out. 

● Discussion #2: What are two new 
ideas/practices you have had about 
print awareness, letter knowledge 
and/or phonological awareness? 
What is one question you still have 
about these three areas of literacy 
development? 

● Mini-lesson #1: Phonological or 
Phonemic Awareness 

● Mini-lesson #2: Phonics 

https://dyslexiaida.org/dyslexia-in-the-classroom/
https://dyslexiaida.org/dyslexia-in-the-classroom/
https://dyslexiaida.org/dyslexia-in-the-classroom/
https://education.mn.gov/MDE/dse/READ/Dyslexia/
https://www.readingrockets.org/topics/phonics-and-decoding/articles/new-model-teaching-high-frequency-words
https://www.readingrockets.org/topics/phonics-and-decoding/articles/new-model-teaching-high-frequency-words
https://www.youtube.com/watch?v=BcDL8Yb-fqk
https://www.youtube.com/watch?v=BcDL8Yb-fqk
https://www.youtube.com/watch?v=BcDL8Yb-fqk
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Module Topic Instructional Activities/Learning 
Opportunities Assessments 

Module 
Three 

Fluency 

Dyslexia & Struggling 
Readers 

Read:  
● The Teaching Reading 

Sourcebook: 
o Section IV: Reading Fluency 

▪ Introduction 
▪ Fluency Assessment 
▪ Fluency Instruction 

● Additional readings found in 
Brightspace: 
o Two Essential Ingredients: 

Phonics & Fluency Get to 
Know Each Other 

o How to Build Fluency with 
Text in Your Classroom 

● Discussion #3: Rethinking 
Philosophies & Practices Around 
Phonics and High-Frequency Word 
Instruction 

● Mini-lesson #3: Fluency 

Module 
Four 

Vocabulary 

Dyslexia & Struggling 
Readers 

Read: 
● The Teaching Reading Sourcebook 

o Section V: Vocabulary 
▪ Introduction 
▪ Specific Word 

Instruction 
▪ Word-Learning 

Strategies 
▪ Word Consciousness 

● Additional readings found in 
Brightspace: 
o Sound it Out: The Shifting 

Landscape from Three Cueing 
to Science-based Reading 
(Lexia) 

o Building a Rich Word Life for 
Dyslexics 

Synchronous Zoom Class #2: Google 
Survey with potential dates and times 
will be sent out. 

● Discussion #4: After reading “The 
Shifting Landscape,” what was your 
reaction? Are you rethinking any of 
your literacy teaching or learning, if 
so, what? What questions do you 
still have? (not required if you 
attend Synchronous Zoom Class #2) 

● Mini-lesson #4: Vocabulary 

https://eric.ed.gov/?id=EJ819154#:~:text=Phonics%20and%20fluency%20have%20been,a%20synergistic%20and%20authentic%20manner.
https://eric.ed.gov/?id=EJ819154#:~:text=Phonics%20and%20fluency%20have%20been,a%20synergistic%20and%20authentic%20manner.
https://eric.ed.gov/?id=EJ819154#:~:text=Phonics%20and%20fluency%20have%20been,a%20synergistic%20and%20authentic%20manner.
https://improvingliteracy.org/brief/educators-science-reading-toolbox-how-build-fluency-text-your-classroom/index.html
https://improvingliteracy.org/brief/educators-science-reading-toolbox-how-build-fluency-text-your-classroom/index.html
https://www.lexialearning.com/blog/sound-it-out-the-shifting-landscape-of-literacy-from-three-cueing-to-science-based-reading
https://www.lexialearning.com/blog/sound-it-out-the-shifting-landscape-of-literacy-from-three-cueing-to-science-based-reading
https://www.lexialearning.com/blog/sound-it-out-the-shifting-landscape-of-literacy-from-three-cueing-to-science-based-reading
https://www.lexialearning.com/blog/sound-it-out-the-shifting-landscape-of-literacy-from-three-cueing-to-science-based-reading
https://dyslexia.yale.edu/resources/educators/school-culture/building-a-word-rich-life-for-dyslexics/
https://dyslexia.yale.edu/resources/educators/school-culture/building-a-word-rich-life-for-dyslexics/
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Module Topic Instructional Activities/Learning 
Opportunities Assessments 

Module 
Five 

Comprehension 

Knowledge Building 

Dyslexia & Struggling 
Readers 

Read:  
● The Teaching Reading 

Sourcebook: Section VI 
o Introduction 
o Literary Text 
o Informational Text 

● Strategies That Work 
o Chapter 2: Reading is Thinking 
o Chapter 3: Comprehension at 

the Core: Building Knowledge 
Through Thinking-Intensive 
Reading 

● Additional readings found in 
Brightspace: 
o Why Knowledge Matters for 

Literacy: Natalie Wexler 
o Building Knowledge Can Help 

Build Comprehension Success  
*Optional* Listen: 

o Science of Reading: The 
Knowledge Gap with Natalie 
Wexler (S1, E1) 

● Read Aloud: Read-aloud video 
posted to Brightspace Discussion 
for colleague sharing and feedback. 
(Responding to classmates is our 
discussion for this week) 

● Optional: mid-course check-in 
● Discussion #5: What are some 

strategies you can implement to 
help struggling readers build 
knowledge to support 
comprehension?  

 

Module 
Six 

Comprehension  

Text Choice and 
Creating 
Independent 
Readers 

Content 
Area/Disciplinary 
Literacy 

Read:  
● Strategies that Work 

o Chapter 5: Effective 
Comprehension Instruction 

o Chapter 13: Content Literacy: 
Reading, Writing and 
Researching in Science and 
Social Studies 

o Chapter 14: Researcher’s 
Workshop: Inquiry Across the 
Curriculum 

● Additional readings found in 
Brightspace:  
o Shifting the Balance, Shift 6: 

Text choice and independent 
readers 

Watch: 
● Inquiry-based Learning: From 

Teacher-Guided to Student-Driven 
Synchronous Zoom Class #3: Google 
Survey with potential dates and times 
will be sent out. 

● Discussion #6: What are some 
benefits to bringing inquiry into the 
literacy classroom? What might be 
some drawbacks? What questions 
do you have about inquiry? 

● Mini-lesson #5: Comprehension 

https://edsource.org/2024/why-knowledge-matters-for-literacy-a-qa-with-natalie-wexler/710488
https://edsource.org/2024/why-knowledge-matters-for-literacy-a-qa-with-natalie-wexler/710488
https://dyslexiaida.org/building-knowledge-can-help-build-comprehension-success/
https://dyslexiaida.org/building-knowledge-can-help-build-comprehension-success/
https://amplify.com/science-of-reading-the-podcast?utm_campaign=20210717_FY21_ElemLitSolutions_SORpodcast_National_season3_s3e14_National&utm_medium=mailchimp&utm_source=mdr
https://amplify.com/science-of-reading-the-podcast?utm_campaign=20210717_FY21_ElemLitSolutions_SORpodcast_National_season3_s3e14_National&utm_medium=mailchimp&utm_source=mdr
https://amplify.com/science-of-reading-the-podcast?utm_campaign=20210717_FY21_ElemLitSolutions_SORpodcast_National_season3_s3e14_National&utm_medium=mailchimp&utm_source=mdr
https://www.edutopia.org/video/inquiry-based-learning-teacher-guided-student-driven/
https://www.edutopia.org/video/inquiry-based-learning-teacher-guided-student-driven/
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Module Topic Instructional Activities/Learning 
Opportunities Assessments 

Module 
Seven 

Putting It Together: 
Instructional 
Strategies to Meet 
the Needs of All 
Learners 

Read:  
● The Teaching Reading 

Sourcebook: 
o MTSS for Reading Success 
o Strategies That Work, Chapters 

6-12: Teaching Comprehension 
for Understanding and 
Engagement (skim these 
chapters to find strategies to 
include in your unit plan) 

Discussion #7: Discuss your 
experiences with intervention for 
struggling readers. What does 
RTI/MTSS/Intervention look like at 
your school site? If you are not at a 
school site, describe what an ideal 
reading intervention program would 
look like in your future classroom, 
based on the information you’ve 
learned in this class.  

Module 
Eight 

Putting It All 
Together: Final 
Project 

Read/Watch:  
● Review as needed 

Text Set 
Reading Unit Plan 
Discussion #8: This class has focused 
on instructional strategies. What are 
your top three strategies that you 
would like to implement with your 
future students? Please choose 
strategies from different areas of 
literacy instruction (e.g., “the big five–
” phonemic awareness, phonics, 
fluency, vocabulary and 
comprehension).  
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Assessment Descriptions 
The following projects and assignments will be used to assess program and course outcomes. 

Work submitted for all courses is expected to be at a graduate level (writing style using APA, grammar, 
mechanics, etc.). If work is not at a professional level, the instructor may choose to return it to the student to be 
revised. 

Online Discussions 

Purpose 
Your peers have a lot to share with you and amazing stories to tell. As a result, the purpose of the discussion 
board is a platform to create a sense of community and facilitate a shared understanding of course materials. 
This experience provides a “back and forth” feel and emulates a real-time conversation as much as is possible. 

You can see more information about the discussion rubric here: Discussion Rubric  

Netiquette 
As a member of the CSS community, it is expected that you utilize proper netiquette. 

Active Participation 
It is recommended that you post on different days of the week to encourage a deeper conversation. Typically, 
your first post will be due earlier in the week (normally Wednesday or Thursday) which allows other students 
time to react to your post.  

Specifically, you are required to abide by the posting directions in the specific course. 

Substantive Posts 
What is a substantive post? 

The following are some ideas to set the stage for substantive posts and for the development of your critical 
thinking skills: 

● These can be responses to the prompt(s) or thoughtful comments to posts made by others. 
● Ensure that the posting contributes to the overall discussion thread that is being developed. Stay on 

track by linking back to the lesson objective. 
● Read other posts before making your posts. If you have similar ideas you want to share in your post, 

make connections with what others have already said (e.g., “to build off or add to what so and so 
wrote”), ask questions, and be sure to somehow add something new.

● Your posts need to add value to the discussion by adding something NEW, rather than just restating 
what was in another post.  

● Use professional language.  
● If you reference materials that are not part of the course, be sure to share your sources (e.g., the full 

title of article or book, link to website) 

Grading is all or nothing using the criteria listed in the table linked above. You must meet all of the requirements 
listed in the satisfactory column for each criterion to get full credit. This is a form of Specifications Grading 
researched by Linda Nilson (2014).  

https://docs.google.com/document/d/18o7POcIz_CAASWsMN0G2LfJeumeaaZR6V-LV2EyW448/edit
https://drive.google.com/open?id=1jvxSVVNFfYdYOv7U44Tx2CjREfCnClPwa-BGm3YtxY0
https://www.insidehighered.com/views/2016/01/19/new-ways-grade-more-effectively-essay
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Mini-Lessons 
The text assignments contain many instructional strategies that encompass the “Big Five” of literacy instruction: 
phonemic awareness, phonics, fluency, vocabulary and comprehension. You will respond to the text 
assignments in the form of mini-lessons based on the instructional strategies in the text assignments. You may 
choose to include these mini-lessons in your unit plan later in the course. Please use the template located in 
Brightspace and linked below to plan your mini-lessons.   
 
Phonemic Awareness Lesson Plan Template  
Phonics Lesson Plan Template 
Vocabulary Lesson Plan Template 
Fluency & Comprehension Lesson Plan Template (CSS Lesson Plan Template) 
 
Lesson plans should include the criteria listed in the rubric below. 

Mini-Lesson Rubric 
Criteria Point Value 

Target Audience (grade level, student population) 2 points 

Learning Target or Objective 2 points 

Hook/Anticipatory Set 2 points 

Skill instruction: Modeled, Guided & Independent Practice 2 points 

Next Steps/Follow Up after mini-lesson 2 points 

Read-Aloud 
Harvey & Goudvis (2017) share that the literacy teacher models to students how proficient readers read for 
understanding using strategies and practices across contents, contexts, and purposes to build a repertoire of 
skills to develop lifelong reading. “To demystify the comprehension process, we share our thoughts, surfacing 
our own inner conversation so kids can learn to do so independently.” 

This assignment will serve as a starting point for your text set assessment. You will start by choosing a topic 
addressed by and aligned with at least one Minnesota grade level standard for a grade level that you are 
teaching or hope to teach, K-12. The preferred text set topic would be a theme that would be for whole class 
instruction and includes multiple text genres and media/digital sources that represent a wide range of reading 
levels. You may consider picking a social studies or science topic in which you can embed social emotional 
learning, cultural awareness, or diversity of perspectives. When you have selected your topic, email your 
instructor for approval before proceeding.  

After choosing your topic, you will select texts for your text set. When you select texts, you will consider the 
following text selection criteria:  

● Texts that represent multiple genres 
● Texts that are culturally relevant and culturally sensitive, and are representative of diverse populations 
● Texts that support the theme you have chosen 
● Texts that are appropriate for the various reading levels in the classroom 
● Texts that offer the opportunity to differentiate for both English learners and students with 

characteristics of dyslexia 
● Texts that have an original publishing date within the last ten years 

You will choose one text for your read aloud assignment. Your lesson plan is required to include the following:  

https://docs.google.com/document/d/1v3Q5Zp0wVkTSDcYXNM05RwP5l5tjobnybvP-iU4QoUQ/edit?usp=sharing
https://docs.google.com/document/d/1a6qnP7N8GBYAtAnoP-kOFk6wqPsZPTYJjG5j4W_rvYA/edit?usp=sharing
https://docs.google.com/document/d/1PPT78-Wg_HHEEreNoJeC_aqDDbnXrDAUMLLteI5iCCA/edit?usp=sharing
https://docs.google.com/document/d/1btrmt-RodaHnXfSANIMW_xQmJ6379prDokRtKXhlvcc/edit?usp=sharing
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● Objectives 
● Identification of topic 
● Details of the text in APA citation format 
● Use of professional language 
● Citations/references for any materials that are not part of the course 
● Materials and resources needed 
● Target vocabulary words and or skills 
● Instructional strategies: 

o Modeling 
o Think Aloud 
o Guided Discussion 

You may use a lesson plan format of your choice, or use the CSS lesson plan template.  

Your read aloud should be 15-20 minutes in length. You will submit your recorded read aloud to the Brightspace 
discussion in module 5 and respond to a minimum of one colleague video to offer feedback, praise, and 
formative assessment.  

Read Aloud Rubric 
Criteria Point Value 

Follows Text Selection Criteria 5 points 

Contains Required Lesson Plan Elements 10 points 

Includes teaching, modeling and practicing of at least two comprehension strategies from Strategies 
That Work and/or The Teaching Reading Sourcebook 10 points 

Quality of presentation (fluent reading, engaging) 10 points 

Professionalism & References as needed 5 points 

Total Points 40 points 

Text Set 
You will create a text set for your grade level of choice. Start by choosing a topic addressed by and aligned with 
at least one Minnesota grade level standard for a grade level that you are teaching or hope to teach. The 
preferred text set topic would be a theme that would be for whole class instruction and includes multiple text 
genres and media/digital sources that represent a wide range of reading levels. You may consider picking a 
social studies or science topic in which you can embed social emotional learning, cultural awareness, or diversity 
of perspectives. When you have selected your topic, email your instructor for approval before proceeding.  

The text set must include the following: 
● Use of professional language: complete sentences, correct grammar, etc.  
● Citations/references for any materials that are not part of the course 
● A minimum of 12-15 texts from a variety of genres will be described using the following key points: 

o The text title (with picture), including the author and the illustrator’s name. 
o The original publication date (must be within the last 10 years). 
o Details of the text in APA citation format. 
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o The text difficulty is either predetermined (labeled on the text) or determined using a text 
readability tool, such as The Lexile Framework or Readable.com. 

o The text/book summary in one to two sentences. 
o Your explanation for the text as a mentor text aligned to the standard and grade level learning 

targets with specific examples from the text. 
o An excerpt from the text that you will focus on when sharing the text with students, and your 

rationale for doing so.  
● Within your text set, please do the following:  

o Identify two to four guided practice texts that will be used for the whole-group instruction of the 
selected theme to build background knowledge and teaching content. Provide the rationale for 
each text of why it is used to teach the theme. 

o Identify three to five texts that will be used for the small-group instruction. These texts will include 
multiple reading levels to address the scaffolds of differentiation for academic, culturally and 
linguistically diverse learners’ needs. Refer to the course text key points provided above in your 
selection. 

o Identify three to five independent practice texts that will be used for one-to-one and independent 
instruction that will include multiple reading levels to address the scaffolds of differentiation for 
academic, culturally, and linguistically diverse learners’ needs. Refer to the course text key points 
provided above in your selection. 

o Identify 2-4 diverse texts as mentors of culture, ethnicity, disability, gender, LGBTQ, or equity. 
Provide a justification statement of why each text is culturally relevant and culturally sensitive for 
classroom instruction. 

● Select three additional resources aligned to the standard and theme that will support the learning target 
in providing background knowledge or instructional support. These resources could include videos, 
articles, images, music lyrics, or other digital resources. Provide an annotation of each and a rationale 
for alignment and purpose. 

Text Set Rubric 
Criteria Point Value 

Contains a minimum of 12-15 text selections 5 points 

Text Descriptions described using key points 10 points 

Includes Guided Practice Texts & rationale 10 points 

Includes Small Group Instruction Texts & Rationale 10 points 

Includes Independent Practice Texts and Rationale 10 points 

Includes 2-4 diverse texts and Rationale 10 points 

Professionalism & References as needed 5 points 

Total Points 60 points 

Reading Unit Plan 
You will create a Reading Unit Plan for a specific grade level of your choice, K-12. Your reading unit plan will 
include use of your text set and read aloud. Your unit plan must include suitable strategies, instruction, and/or 
interventions for students with characteristics of dyslexia and English learners.  

Your unit plan will include the following: 
● A specific grade level and topic related to your read aloud and text set. 

https://lexile.com/educators/tools-to-support-reading-at-school/tools-to-determine-a-books-complexity/
http://readable.com/
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● 3-4 weeks of instruction 
● Grade level standards that connect with your content 
● Use of professional language 
● Citations/references for any materials that are not part of the course 
● A weekly unit plan outline (example in Brightspace) with bullet points of specific plans for each day of 

the week during the unit. You are allowed to create/use your own version of a calendar as long as you 
meet the criteria of the assignment. 

● All components of literacy instruction: language development, phonemic awareness, phonics, fluency, 
vocabulary and comprehension. Depending on the grade level, phonemic awareness and phonics may 
only apply to struggling readers/readers with characteristics of dyslexia.  

● Three examples of strategies from the teaching reading sourcebook that exemplify the structured 
literacy approach.  

● A rationale that includes: 
o how you will use assessment data to plan instruction 
o how you will deliver small group instruction to all students, with a focus on struggling 

readers/readers with characteristics of dyslexia 
o how you will monitor outcomes and adjust interventions and small group instruction, based on 

formal and informal assessments 
o how you will communicate with families 

● A reflection of your unit plan based on the Effective Comprehension Instruction/Gradual Release of 
Responsibility form from Strategies that Work. 

Unit Plan Rubric 
Criteria Point Value 

Content:  
A specific grade level and topic related to your read aloud and text set. 
3-4 weeks of instruction 
Grade level standards that connect with your content 
A weekly unit plan outline (example in Brightspace) with bullet points of specific plans for each day of 
the week during the unit. You are allowed to create/use your own version of a calendar as long as you 
meet the criteria of the assignment. 
All components of literacy instruction: phonemic awareness, phonics, fluency, vocabulary and 
comprehension. Depending on the grade level, phonemic awareness and phonics may only apply to 
struggling readers/readers with characteristics of dyslexia.  

50 points 

Rationale: 
How you will use assessment data to plan instruction 
How you will deliver small group instruction to all students, with a focus on struggling readers/readers 
with characteristics of dyslexia 
How you will communicate with families 

20 points 

Professionalism & References as needed 10 points 

Total Points 80 points 

https://docs.google.com/document/d/1wvT4VHwNsBG6xqfkI24UAYo5V3tyy_F2BJps9yy_qKQ/edit?usp=sharing
https://docs.google.com/document/d/1wvT4VHwNsBG6xqfkI24UAYo5V3tyy_F2BJps9yy_qKQ/edit?usp=sharing
https://docs.google.com/document/d/1wvT4VHwNsBG6xqfkI24UAYo5V3tyy_F2BJps9yy_qKQ/edit?usp=sharing
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College and Course Regulations and Policies 
All rules and policies of The College of St. Scholastica apply to this course. None of the following should be viewed as 
contradicting any College rules or policies. Please refer to your program student handbook for additional policy information. 

Academic Honesty 
Academic honesty and integrity are highly valued at The College of St. Scholastica. Academic dishonesty seriously violates 
the integrity of the academic enterprise and will result in academic penalties up to and including dismissal from the College. 
The full text of the CSS Academic Honesty Policy is found in the Student Handbook or online at 
https://my.css.edu/d2l/le/content/6606/viewContent/584908/View  
For additional information on plagiarism, including definitions, examples and ways to avoid it, visit 
http://libguides.css.edu/GettingStarted/AvoidingPlagiarism 

Attendance and Timeliness Policy 
Each education course is a community of learners, which means we will depend upon each other to support and inform one 
another as we learn about teaching and what teachers do. Course attendance and timely submission of assignments are 
professional behavior expectations of all students enrolled in our education courses at CSS. Current and future education 
professionals are held to these same behavior standards. As a learning community we expect all members to come to every 
class on time and with all required assignments completed, so that you can contribute to class discussions/activities. 
Students who must miss a class for any reason are responsible for notifying the course instructor before the absence. The 
course instructors will communicate course specific expectations and consequences based on the unique content and 
teacher education standards associated with a course. 

Attendance Synchronous Meetings 
Synchronous course meeting attendance is essential and will only be excused in an emergency. Students who must miss a 
synchronous class for any reason are responsible for notifying the instructor before the absence. Please contact the 
instructor before class if at all possible via e-mail or voicemail. The instructor will confirm by email whether or not the 
absence has been excused. Tardiness may be counted as an absence. In the case of an unexcused absence, there is no 
option to make up missed course meetings with alternative assignments. 

CSS Mission Integration Statement 
The College’s values, drawn from our Benedictine heritage and grounded in Catholic social teaching, inform how we engage 
with one another in teaching and learning. The value of Community charges us to create a climate of openness, trust and 
collaboration. Hospitality teaches us to cultivate a listening heart, welcoming and hearing the voice of each member of our 
campus community. Respect guides us to honor the profound dignity and worth of each person. Stewardship keeps us 
mindful of the sacredness of all creation and our responsibility to use all our resources wisely. Love of learning commits us 
to becoming life-long learners, preserving our heritage and creating new scholarly, artistic and scientific knowledge that 
enriches and enlarges human life. 

Collaboration 
Philosophy. Collaboration on assigned work is recognized as a very effective means of increasing learning for some 
students. Working collaboratively provides students with the opportunity to discuss ideas and to hear a variety of 
perspectives. Specific activities are more likely to lend themselves to a collaborative effort than others and these 
assignments are noted in the course syllabi. It is expected that assignments done in collaboration with others will reflect the 
degree of effort consistent with the number of students participating. 
Policy. Any collaborative efforts on designated course assignments must be pre-approved by the course instructor. In most 
cases, group size should not exceed three members. Students must indicate to the instructor how they think working 
together will be beneficial to all members of the group. They must also explain how each member of the group will 
contribute to and participate in the process. Once the assignment is completed, each member of the group must respond 
to a brief reflective questionnaire on his/her experience in this collaborative effort. 

Communication 
Learning occurs through interaction with ideas, objects, and people. To provide you the optimum opportunity for learning, 
you will be expected to communicate regularly with The College of St. Scholastica faculty member responsible for your 
course. This communication may take whatever form you prefer: in-person, e-mail, telephone or FAX. Your assignments will 
be one form of communication, but we encourage you to take advantage of the opportunity to discuss with us issues that 
arise, whether pertinent to the course at hand or not.  

Equal Access and Accommodations 
Students with disabilities, chronic medical conditions, and/or injury from active military service are entitled to appropriate 
and reasonable accommodations and auxiliary aids through The Americans with Disabilities Act (ADA) and Section 504 of 

https://my.css.edu/d2l/le/content/6606/viewContent/584908/View
http://libguides.css.edu/GettingStarted/AvoidingPlagiarism
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the Rehabilitation Act of 1973. It is the student's responsibility to notify the Center for Equal Access as soon as possible to 
ensure that such accommodations are implemented in a timely fashion. For more information or to begin the process of 
obtaining accommodations, please check out the Center for Equal Access on my.css or email access@css.edu. 

Incompletes 
Incompletes will be granted only in rare circumstances where a student can demonstrate an extreme situation that 
necessitates it. Contact your instructor to make arrangements should the need arise. 

Late Assignments 
Late work is only eligible for 50% of its original value up to the end of the module. After that, late work is not accepted. 

Late Policy for Discussion Postings 
Late postings diminish the quality of the educational experience for the student who posts and the classmates who have 
limited opportunities to respond. Therefore, a student who posts beyond the due date, will lose points. Instructors may 
make exceptions to this policy based on extenuating circumstances. 

Personal Counseling 
Personal counseling is a vital component of the mental health support services offered at The College of St. Scholastica. The 
Center's counseling staff can assist a student in addressing the feelings and stressors of college life and other important 
personal concerns. Visit Counseling Services. 

Required Reporting & Confidential Resources 
The College of St. Scholastica values its ability to provide a safe and nondiscriminatory educational environment for 
students. Faculty and staff members are required to report information regarding gender-based discrimination and violence 
(sexual harassment, sexual assault, relationship violence, stalking or sexual exploitation) to the College Title IX Coordinator. 
The Title IX Coordinator oversees the College’s response to reports of sexual misconduct and provides interim protection 
measures. Learn more at Title IX or 218-625-4444. 
For confidential support contact: 

Counseling Services (Tower Hall 2150) 218-723-6085 
Student Health Services (Somers 47) 218-723-6282 or 
Gender Equity and Anti-Violence Ally (GEVA) 218-733-2227 or geva@css.edu  

Synchronous Online Class Recording 
Our online class sessions will be audio-visually recorded for students who are unable to attend at the scheduled time. 
Students who participate with their camera engaged or who utilize a profile image are agreeing to have their audio/video or 
image recorded. Likewise, students who un-mute during class and participate orally are agreeing to have their voices 
recorded. 

https://my.css.edu/d2l/le/content/6606/Home?itemIdentifier=D2L.LE.Content.ContentObject.ModuleCO-357274
mailto:access@css.edu
https://my.css.edu/d2l/le/content/6606/viewContent/741826/View
http://www.css.edu/titleix
mailto:geva@css.edu
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