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EDU 6340 
Foundations of Literacy 

Course Syllabus – 2024.07 PELSB Submission 
Credits: 3 semester  
Description: Explores the theoretical, philosophical, and historical underpinnings of K-12 literacy instruction. 
Students will examine the following major topics: language development, phonological and phonemic 
awareness, phonics, fluency, vocabulary, comprehension, and digital literacy. Students will investigate the ways 
in which these topics inform K-12 literacy programs and reflect on the philosophical and theoretical perspectives 
that shape their teaching practice in the scope across K-12 that incorporates the needs of struggling and 
advanced learners within cultural and linguistic diversity. 
M.Ed. Course Sequence: K-12 Reading Licensure 

Stender School of Leadership, Business & Professional Studies 
Education Mission Statement 

To prepare and support teachers who are firmly grounded in the knowledge, skills, and dispositions needed 
to promote student learning. 

Education Vision Statement 
To be nationally recognized for developing skilled and caring professionals prepared to educate students in a 
diverse and changing world. 

Instructor:  
Phone:  
Email:   
Zoom:  
Office:  
Student Hours:  

CSS IT Service Desk: 218-723-7007 
Gmail: servicedesk@css.edu  

If you have a technical question relating to logging into Brightspace or viewing the content, please contact the 
CSS Help Desk, or visit the IT website. 

Synchronous Zoom Classes 
This course will have opportunities to gather as a learning community throughout the semester during 50-
minute synchronous, live Zoom classes. It is a great way to engage in professional literacy discussions and make 
connections with content understandings and applications of literacy K-12. These meetings will be scheduled 
later to accommodate students’ schedules. It is recommended to try and attend at least two of these 
synchronous Zoom classes. 

mailto:servicedesk@css.edu?subject=syllabus
https://www.css.edu/administration/information-technologies/
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Course Materials 
Goudvis, A., & Harvey, S. Strategies that work (3rd ed.). Stenhouse.  

ISBN: 978-1-62531-063-7.  
(ALSO USED IN EDU 6350: Effective Literacy Instruction) 

Moats, Louisa Cook (2020). Speech to Print: Language Essentials for Teachers (3rd ed.). Paul H. Brooks. 
ISBN: 978-1-68-125330-5. 

Tracy, D. H., & Morrow, L. M. (2017). Lenses on reading: An introduction to theories and models (3rd ed.). 
Guilford. ISBN: 978-1-46-253064-9. 

Additional Readings and Materials 
Additional readings and materials will be accessed through Brightspace. 

Course Outcomes 

Professional Educator Licensing and Standards Board (PELSB) 

8710.4725 TEACHERS OF READING 
Subpart 1. Scope of practice. A teacher of reading is authorized to facilitate and provide for kindergarten 
through grade 12 students instruction that is designed to develop reading skills, strategies, and comprehension. 
The teacher of reading is also authorized to provide assistance to teachers who have responsibility for providing 
reading instruction. Nothing in this part restricts teachers of elementary education, teachers of English as a 
second language, or teachers of special education from providing reading instruction to students they are 
licensed to teach nor restricts any other teacher from providing instruction in reading in their content areas. 

A: A teacher of reading must have knowledge of the foundations of reading processes and instruction: 
(1)  demonstrate the ability to support a philosophy of literacy instruction with theory and research 
(2)  indicate knowledge of reading theories and how these translate into effective practice 
(3)  apply reading research studies and articulate how these studies impact reading instruction at the 

elementary, middle, and high school levels 
(4)  understand the physical, social, emotional, moral, and cognitive development of children, 

preadolescents, and adolescents as it pertains to reading instruction 
(6) describe developmental progress in oral language and its relationship to reading 

B: A teacher of reading must be able to use a wide range of instructional practices, approaches, methods, 
and curriculum materials to support reading instruction: 
(3)  implement and reflect on the use of instructional practices, approaches, and methods, which support 

the cognitive, cultural, and linguistic differences of readers 
(4)  understand and apply instructional and informational technologies, digital literacy, and electronic 

resources to support literacy 
E: A teacher of reading must view professional development as a career-long effort and responsibility 

including: 
E(5)  actively seek opportunities to participate in learning communities and professional organizations 

International Dyslexia Association Standards 
1) The nature and symptoms of dyslexia 
2) Resources available for students who show characteristics of dyslexia 
4) Outcomes of intervention and lack of intervention for students who show characteristics of dyslexia 
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Topic, Learning Opportunities, Assessment, and Standard Outcomes Alignment 
Topic Learning Opportunities Assessment Standards Assessed  

Early Language 
Development 

Speech To Print:  
Chapter 1: Why Study Language?  
Chapter 2: Phonetics: The Sounds in 
Speech 

Reading Response #2: 
Complete a double-entry 
journal detailing the five 
most important ideas and 
instructional implications 
from chapters 2,3 & 4 in 
Speech To Print. Topics of 
these chapters include 
phonetics, phonology and 
orthology.  

A(6): describe 
developmental progress 
in oral language and its 
relationship to reading 

Phonemic 
Awareness 

Speech to Print:  
Chapter 2: Phonetics: The Sounds in 
Speech 
Chapter 3: Phonology: Speech Sounds 
in Use 
Children of the Code: Phonemic 
Awareness  
Ehri’s Phases of Word Reading 
Development 

Phonemic Awareness 
Assessment 

IDA Standard 4: 
Outcomes of 
intervention and lack of 
intervention for 
students who show 
characteristics of 
dyslexia 

Phonics Speech To Print:  
Chapter 4: The Structure of English 
Orthography 
Systematic Phonics 

Philosophy Statement A(1): demonstrate the 
ability to support a 
philosophy of literacy 
instruction with theory 
and research 
B(3):implement and 
reflect on the use of 
instructional practices, 
approaches, and 
methods, which support 
the cognitive, cultural, 
and linguistic 
differences of readers 

Fluency Best Practices in Literacy Instruction: 
Chapter 10, Best Practices in Fluency 
Instruction 
The Science of Reading: The 
Importance of Fluency Instruction with 
Tim Rasinski 

Philosophy Statement A(1): demonstrate the 
ability to support a 
philosophy of literacy 
instruction with theory 
and research 
B(3):implement and 
reflect on the use of 
instructional practices, 
approaches, and 
methods, which support 
the cognitive, cultural, 
and linguistic 
differences of readers 

https://www.youtube.com/watch?v=5d2luImrmCo
https://www.youtube.com/watch?v=5d2luImrmCo
https://www.youtube.com/watch?v=Zrki-7PtxeE
https://www.youtube.com/watch?v=Zrki-7PtxeE
https://www.edweek.org/teaching-learning/how-do-kids-learn-to-read-what-the-science-says/2019/10
https://podcasts.apple.com/us/podcast/s1-04-the-importance-of-fluency-instruction-tim-rasinski/id1483513974?i=1000457953504
https://podcasts.apple.com/us/podcast/s1-04-the-importance-of-fluency-instruction-tim-rasinski/id1483513974?i=1000457953504
https://podcasts.apple.com/us/podcast/s1-04-the-importance-of-fluency-instruction-tim-rasinski/id1483513974?i=1000457953504
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Topic Learning Opportunities Assessment Standards Assessed  

Comprehension Speech to Print: 
Chapter 6: Syntax: How Sentences 
Work  
Chapter 7: Semantics: Word & 
Sentence Meaning 
Strategies That Work- Chapter 1: 
Reading Is Thinking 
Strategies That Work- Chapter 2: 
Reading is Strategic 

Philosophy Statement A(1): demonstrate the 
ability to support a 
philosophy of literacy 
instruction with theory 
and research 
B(3):implement and 
reflect on the use of 
instructional practices, 
approaches, and 
methods, which support 
the cognitive, cultural, 
and linguistic 
differences of readers 

Vocabulary and 
Word Study 

Speech to Print Chapter 5: 
Morphology: Word Study, Spelling & 
Vocabulary 
Developing Vocabulary Through 
Academic Conversation for EL Students 
Meaningful Differences: The Word Gap 
Using Movement to Teach Vocabulary 

Philosophy Statement A(1): demonstrate the 
ability to support a 
philosophy of literacy 
instruction with theory 
and research 
B(3):implement and 
reflect on the use of 
instructional practices, 
approaches, and 
methods, which support 
the cognitive, cultural, 
and linguistic 
differences of readers 

Dyslexia & 
Struggling 
Readers  

Speech to Print, Chapter 8: Structured 
Language & Literacy Instruction  
Challenge: Do Not Read This 
Children of the Code: The Shame of 
Reading Difficulties 
Dyslexia & the Brain (IDA) 
ILA Struggling Readers Resources 
What is Structured Literacy 
Why Should Schools Use Structured 
Literacy 
Early Warning Signs of Dyslexia (Yale) 

Phonemic Awareness 
Assignment 

IDA 4: Outcomes of 
intervention and lack of 
intervention for 
students who show 
characteristics of 
dyslexia 

Dyslexia Resources 
Assignment 

IDA 1: The nature and 
symptoms of dyslexia 
IDA 2: Resources 
available for students 
who show 
characteristics of 
dyslexia 

Reading Research  Speech to Print, Chapter 1: Why Study 
Language?  
Strategies That Work Chapter 2: 
Reading is Strategic 
Teaching Reading IS Rocket Science 
The Science of Reading: The Basics 
Explore Scarborough’s Reading Rope 
The Simple View of Reading 

Reader Response #1: Pick 
one research study 
referenced in the section 
titled “A Research 
Consensus About 
Language and Reading” in 
Speech to Print, Chapter 1. 
Read & reflect. 

A(3): apply reading 
research studies and 
articulate how these 
studies impact reading 
instruction at the 
elementary, middle, and 
high school levels 

https://www.ascd.org/el/articles/how-to-start-academic-conversations
https://www.ascd.org/el/articles/how-to-start-academic-conversations
https://www.youtube.com/watch?v=fOLzEUmXV5s
https://www.youtube.com/watch?v=38JeYKqOZ_g
https://www.youtube.com/watch?v=MRZxZsMd5jw
https://www.youtube.com/watch?v=hdMRWN0uuHM&list=PLAAA73920B874A8D2
https://www.youtube.com/watch?v=hdMRWN0uuHM&list=PLAAA73920B874A8D2
https://dyslexiaida.org/dyslexia-and-the-brain/
https://www.literacyworldwide.org/get-resources/resources-by-topic/struggling-readers
https://dyslexiaida.org/what-is-structured-literacy/
https://dyslexiaida.org/heres-why-schools-should-use-structured-literacy/
https://dyslexiaida.org/heres-why-schools-should-use-structured-literacy/
https://dyslexia.yale.edu/dyslexia/early-clues/
https://www.aft.org/ae/summer2020/moats
https://improvingliteracy.org/brief/science-reading-basics/
https://www.azed.gov/scienceofreading/scarbreadingrope
https://mycll.org/the-simple-view-of-reading/
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Topic Learning Opportunities Assessment Standards Assessed  

Professional 
Development and 
Learning 
Communities 

Florida Center for Reading Research - 
www.fcrr.org 
National Center on Improving Literacy- 
improvingliteracy.org 
International Literacy Association- 
https://literacyworldwide.org/get-
resources 
Reading Rockets - 
http://www.readingrockets.org/ 
International Reading Association (IRA) 
– www.reading.org 
National Council of Teachers of English 
(NCTE) – www.ncte.org 
Minnesota Reading Association (MRA) 
– www.mnreading.org 

Professional Organizations 
and Online Resources 
Review 

E(5): actively seek 
opportunities to 
participate in learning 
communities and 
professional 
organizations 

Theories of 
Literacy Learning 
& Development 

Lenses on Reading: Chapters 3, 4, 5, 6, 
7, 8 

Major Theories of Reading 
Analysis 

A(2): indicate knowledge 
of reading theories and 
how these translate into 
effective practice 
A(4): understand the 
physical, social, 
emotional, moral, and 
cognitive development 
of children, 
preadolescents, and 
adolescents as it 
pertains to reading 
instruction 

Digital Literacy Strategies That Work: Chapter 4: 
Twenty-First Century Reading: Books 
and Beyond 
What is Digital Literacy? 
Common Sense Education Resources 
21st Century Literacy (Reading 
Rockets) 

Reading Response #3: 
Digital Literacy 

B(4): understand and 
apply instructional and 
informational 
technologies, digital 
literacy, and electronic 
resources to support 
literacy 

http://www.fcrr.org/
http://improvingliteracy.org/
https://literacyworldwide.org/get-resources
https://literacyworldwide.org/get-resources
http://www.readingrockets.org/
http://www.reading.org/
http://www.ncte.org/
http://www.mnreading.org/
https://pce.sandiego.edu/digital-literacy/
https://www.commonsense.org/education/articles
https://www.youtube.com/watch?v=byzoDZAdzmU
https://www.youtube.com/watch?v=byzoDZAdzmU
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Evaluation/Grading
 
Grade %  

A = 100-96 
A- = 95-90 
B+ = 89-87 
B = 86-83 
B- = 82-80 
C+ = 79-77 
C = 76-73 
F = <72 

 

 

 

Submitting Your Work 
Please be certain to post your assignments (using the course website) by the date on which they are due.  

Work submitted for all courses is expected to be at a graduate level (writing style, use of APA, grammar, 
mechanics, etc.). If work is not at a professional level, the instructor may choose to return it to the student to be 
revised. 

Literacy Licensure Candidate 
You will be taking EDU 6305: Reading License Practicum, concurrently with this course. In this course, you have 
the opportunity to gain hours by administering the phonemic awareness assessment to a student, and recording 
those hours on the practicum reflection log.  

Assignment Points 

Assignment Points 

Discussions 50 

Reading Responses (10 points each) 30 

Phonemic Awareness Assessment 15 

Dyslexia Resource 15 

Professional Organizations Review 10 

Major Theories of Reading  40 

Philosophy Statement 50 

Total 210 
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Course Schedule 
(Due dates are listed on Brightspace) 
Modu
le 

Topics Instructional Activities /Learning 
Opportunities 

Assessments 

Modu
le 1 

The evolution 
of literacy 
learning: Then 
& Now 
What is the 
science of 
reading? 
Current models 
of literacy 
learning 

Read: 
● Speech to Print, Chapter 1: Why 

Study Language? (Coats) 
● Additional articles in Brightspace:  

o Teaching Reading IS Rocket 
Science 

o The Science of Reading: The 
Basics 

Watch: 
● Videos in Brightspace 

o Challenge: Do Not Read This 
o Children of the Code: The 

Shame of Reading Difficulties 

● Welcome Discussion: Introductions 
● Discussion 1: Why is learning to read 

so difficult? 
● Reader Response #1: Pick one 

research study referenced in the 
section titled “A Research Consensus 
About Language and Reading” in 
Speech to Print, Chapter 1. Read the 
study and reflect: What impact does 
this study have on reading 
instruction for elementary, middle 
and/or high school learners? What 
are the implications on you as a 
reading teacher? 

https://www.aft.org/ae/summer2020/moats
https://www.aft.org/ae/summer2020/moats
https://improvingliteracy.org/brief/science-reading-basics/
https://improvingliteracy.org/brief/science-reading-basics/
https://www.youtube.com/watch?v=MRZxZsMd5jw
https://www.youtube.com/watch?v=hdMRWN0uuHM&list=PLAAA73920B874A8D2
https://www.youtube.com/watch?v=hdMRWN0uuHM&list=PLAAA73920B874A8D2
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Modu
le 

Topics Instructional Activities /Learning 
Opportunities 

Assessments 

Modu
le 2 

Phonemic 
Awareness  
Phonics 
The Reading 
Brain & 
Struggling 
Readers  
Dyslexia  

Read: 
● Speech to Print, Chapter 2: 

Phonetics: The Sounds in Speech  
● Speech to Print, Chapter 3: 

Phonology: Speech Sounds in 
Use (assigned sections ONLY)  
o Aspects of Phonological 

Processing 
o Phonology & Spelling 

● Speech to Print, Chapter 4: The 
Structure of English 
Orthography (assigned sections 
ONLY)  
o What is Orthography? 
o Why Knowledge of 

Orthography is Important for 
Writing AND Reading  

o A Brief History of Writing  
o Meaning and Sound  
o Phoneme & Grapheme 

Correspondences in English  
o Orthographic Conventions 

and Syllable Types 
o Is English Orthography 

Predictable or Unpredictable? 
o Summary 

● Additional articles in Brightspace: 
o Explore Scarborough’s 

Reading Rope 
o The Simple View of Reading 
o Systematic Phonics 

Watch:  
● Videos in Brightspace:  

o Children of the Code: 
Phonemic Awareness  

o Ehri’s Phases of Word Reading 
Development 

Live synchronous Zoom Class #1: 
(google survey with potential dates 
and times will be sent out) Those 
who participate will not be required 
to complete Discussion 2..  

Assignments/Assessments Due:  
● Discussion 2: Reflection on a 

Struggling Reader (only if you’re 
unable to attend live class) 

● Reader Response #2: Complete a 
double-entry journal detailing the 
five most important ideas and 
instructional implications from 
chapters 2,3 & 4 in Speech To Print. 
Topics of these chapters include 
phonetics, phonology and orthology 

https://www.azed.gov/scienceofreading/scarbreadingrope
https://www.azed.gov/scienceofreading/scarbreadingrope
https://mycll.org/the-simple-view-of-reading/
https://www.edweek.org/teaching-learning/how-do-kids-learn-to-read-what-the-science-says/2019/10
https://www.youtube.com/watch?v=5d2luImrmCo
https://www.youtube.com/watch?v=5d2luImrmCo
https://www.youtube.com/watch?v=Zrki-7PtxeE
https://www.youtube.com/watch?v=Zrki-7PtxeE
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Modu
le 3 

Fluency 
Vocabulary & 
Word Study 
Struggling 
Readers 
Dyslexia 

Read: 
● Speech to Print, Chapter 5: 

Morphology, Word Study, 
Spelling & Vocabulary (assigned 
sections ONLY)  
o What is Morphology  
o Why Knowledge of 

Morphemes is Important  
o Morphemes: The Smallest 

Meaningful Units 
o Classes of Morphemes 
o  *How to Identify a 

Morpheme in an Unknown 
Word  

o How Morphological 
Awareness Contributes to 
Reading & Writing 

o Morphology: Principles of 
Instruction 

o Learning to Read & Spell 
Words: An Overview of the 
Content Domain 

● Speech to Print, Chapter 6: 
Syntax: How Sentences Work 
(assigned sections ONLY)  
o What is Syntax  
o Why Reading Comprehension 

& Writing Depend on 
Syntactical Knowledge  

o Academic & Conversational 
Language Differ 

■ Syntax Is 
Critical for 
Reading & 
Writing 

o Can We Teach Grammar & 
Syntax? 

o Teaching Sentence Structure 
● Speech to Print, Chapter 7: 

Semantics: Word & Sentence 
Meaning (assigned sections only) 
o The Domain of Semantics: 

Words, Sentences and 
Context 

o Word Knowledge & Reading 

Assignments/Assessments Due:  
● Discussion 3: Fluency Email 
● Label and discuss the Reading Brain 
● Module 3: Reading Response: 

Choose three activities from 
chapters 5,6 or 7 in Speech to Print 
that demonstrate phonetic, syntactic 
and semantic knowledge. 
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Modu
le 

Topics Instructional Activities /Learning 
Opportunities 

Assessments 

o Lexical Semantics: Word 
Meaning 

■ What Makes 
a Word 

■ Lexical 
Quality 

o Principles for Teaching 
Vocabulary 

o Pragmatics: Making Sense in 
Context 

● Additional articles in Brightspace: 
o Best Practices in Literacy 

Instruction: Chapter 10, Best 
Practices in Fluency 
Instruction 

o Developing Vocabulary 
Through Academic 
Conversation for EL Students 

o Dyslexia & the Brain (IDA) 
Listen: The Science of Reading: The 
Importance of Fluency Instruction 
with Tim Rasinski 
Watch: 
● Videos in Brightspace: 

o Meaningful Differences: The 
Word Gap 

o Using Movement to Teach 
Vocabulary 

o Phonemic Awareness 
Assessment: 
■ Heggerty Assessment 
■ PAST Assessment 

https://www.ascd.org/el/articles/how-to-start-academic-conversations
https://www.ascd.org/el/articles/how-to-start-academic-conversations
https://www.ascd.org/el/articles/how-to-start-academic-conversations
https://www.google.com/url?q=https://dyslexiaida.org/dyslexia-and-the-brain/&sa=D&source=docs&ust=1716484689907265&usg=AOvVaw0uv9PdNbf04H2qkgG6vD1H
https://podcasts.apple.com/us/podcast/s1-04-the-importance-of-fluency-instruction-tim-rasinski/id1483513974?i=1000457953504
https://podcasts.apple.com/us/podcast/s1-04-the-importance-of-fluency-instruction-tim-rasinski/id1483513974?i=1000457953504
https://podcasts.apple.com/us/podcast/s1-04-the-importance-of-fluency-instruction-tim-rasinski/id1483513974?i=1000457953504
https://www.youtube.com/watch?v=fOLzEUmXV5s
https://www.youtube.com/watch?v=fOLzEUmXV5s
https://www.youtube.com/watch?v=38JeYKqOZ_g
https://www.youtube.com/watch?v=38JeYKqOZ_g
https://www.youtube.com/watch?v=tgHUp8mHmY8&t=10s
https://www.youtube.com/watch?v=tgHUp8mHmY8&t=10s
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Modu
le 

Topics Instructional Activities /Learning 
Opportunities 

Assessments 

Modu
le 4 

Comprehensio
n 
Struggling 
Readers 

Read: 
● Speech to Print, Chapter 8: 

Structured Language & Literacy 
Instruction (whole chapter) 

● Strategies That Work- Chapter 1: 
Reading Is Thinking 

● Strategies That Work- Chapter 2: 
Reading is Strategic 

● Additional Articles in 
Brightspace: 
o ILA Struggling Readers 

Resources 
o What is Structured Literacy 
o Why Should Schools Use 

Structured Literacy 
Watch: 
● Video in Brightspace: 

o Early Warning Signs of 
Dyslexia (Yale) 

Live synchronous Zoom Class #2: 
(google survey with potential dates 
and times will be sent out) Those 
who participate will not be required 
to complete Discussion 4.1. 

● Phonemic Awareness Assessment 
● Discussion #4: Reflection on Current 

Literacy Instruction 
● Reading Response Assignment #3: 

Reflect upon  
● Work on Philosophy of Teaching 

Reading Assignment 

Modu
le 5 

Theories of 
Literacy 
Development: 
Behaviorism 
Constructivism 
Developmental 
Lens 

Read: 
● Lenses on Reading – pgs. 1-6: 

Summary on pp. 14-16 
● Lenses on Reading – Chapter 3: 

Behavioral Lens 
● Lenses on Reading - Chapter 4: 

Constructivist Lens 
● Lenses on Reading – Chapter 5: 

Developmental Lens 
● Additional articles on 

Brightspace as assigned 

● Dyslexia Resource Assignment 
● Work on Philosophy of Teaching 

Reading  
● Mid-semester check-in (optional) 
● Work on Major Theories of Reading 

Analysis 
● Discussion 5: What do Struggling 

Readers Need? 

https://www.literacyworldwide.org/get-resources/resources-by-topic/struggling-readers
https://www.literacyworldwide.org/get-resources/resources-by-topic/struggling-readers
https://dyslexiaida.org/what-is-structured-literacy/
https://dyslexiaida.org/heres-why-schools-should-use-structured-literacy/
https://dyslexiaida.org/heres-why-schools-should-use-structured-literacy/
https://dyslexia.yale.edu/dyslexia/early-clues/
https://dyslexia.yale.edu/dyslexia/early-clues/
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Modu
le 

Topics Instructional Activities /Learning 
Opportunities 

Assessments 

Modu
le 6 

Theories of 
Literacy 
Development: 
Physiological 
Lens 
Affective Lens 
Social Learning 
Perspectives 
Professional 
Development 
and 
Organizations 

 
Read: 
● Lenses on Reading—Chapter 6: 

Physiological Lens 
● Lenses on Reading—Chapter 7: 

Affective Lens 
● Lenses on Reading – Chapter 8: 

Social Learning Lens 
● Articles on Brightspace as 

assigned 
Live synchronous Zoom Class #3: 
(google survey with potential dates 
and times will be sent out) 

● Work on Philosophy of Teaching 
Reading  

● Work on Major Theories of Reading 
Analysis 

● Professional Development & 
Organizations Review 

Modu
le 7 

Digital 
Literacies 

Read: 
● Strategies That Work :Twenty-

First Century Reading: Books & 
Beyond 

● Articles and readings in 
Brightspace: 
o What is Digital Literacy? 
o Common Sense Education 

Resources 
Watch:  
● Videos on Brightspace: 

o 21st Century Literacy 
(Reading Rockets) 

● Major Theories of Reading Analysis 
DUE 

● Reading Response #3: What does 
“digital literacy” mean in this day 
and age? What does it mean for your 
grade level/content area? 

● Work on Philosophy of Teaching 
Reading 

Modu
le 8 

Putting It All 
Together 

Watch (Pick one or two to guide 
your thinking for Discussion #8): 
● How Books Can Open Your Mind 
● Why Reading Matters 
● The Healing Power of Reading 
● Can We Afford to Ignore the 

Science of Reading? 

 
● Philosophy of Teaching Reading 

Paper Due 

Assessment Descriptions 
The following projects and assignments will be used to assess program and course outcomes. 

Work submitted for all courses is expected to be at a graduate level (writing style using APA, grammar, 
mechanics, etc.). If work is not at a professional level, the instructor may choose to return it to the student to be 
revised. 

https://pce.sandiego.edu/digital-literacy/
https://www.commonsense.org/education/articles
https://www.commonsense.org/education/articles
https://www.youtube.com/watch?v=byzoDZAdzmU
https://www.youtube.com/watch?v=byzoDZAdzmU
https://www.ted.com/dubbing/lisa_bu_how_books_can_open_your_mind?audio=en&language=en
https://www.ted.com/talks/rita_carter_why_reading_matters/transcript
https://www.ted.com/talks/michelle_kuo_the_healing_power_of_reading?language=en
https://www.ted.com/talks/melissa_hostetter_can_we_afford_to_ignore_the_science_of_reading
https://www.ted.com/talks/melissa_hostetter_can_we_afford_to_ignore_the_science_of_reading
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Online Discussions 

Purpose 
Your peers have a lot to share with you and amazing stories to tell. As a result, the purpose of the discussion 
board is a platform to create a sense of community and facilitate a shared understanding of course materials. 
This experience provides a “back and forth” feel and emulates a real-time conversation as much as is possible. 

You can see more information about the discussion rubric here: Discussion Rubric  

Netiquette 
As a member of the CSS community, it is expected that you utilize proper netiquette. 

Active Participation 
It is recommended that you post on different days of the week to encourage a deeper conversation. Typically, 
your first post will be due earlier in the week (normally Wednesday or Thursday) which allows other students 
time to react to your post.  

Specifically, you are required to abide by the posting directions in the specific course. 

Substantive Posts 
What is a substantive post? 

The following are some ideas to set the stage for substantive posts and for the development of your critical 
thinking skills: 

● These can be responses to the prompt(s) or thoughtful comments to posts made by others. 
● Ensure that the posting contributes to the overall discussion thread that is being developed. Stay on 

track by linking back to the lesson objective. 
● Read other posts before making your posts. If you have similar ideas you want to share in your post, 

make connections with what others have already said (e.g., “to build off or add to what so and so 
wrote”), ask questions, and be sure to somehow add something new. 

● Your posts need to add value to the discussion by adding something NEW, rather than just restating 
what was in another post.  

● Use professional language.  
● If you reference materials that are not part of the course, be sure to share your sources (e.g., the full 

title of article or book, link to website). 

https://docs.google.com/document/d/18o7POcIz_CAASWsMN0G2LfJeumeaaZR6V-LV2EyW448/edit
https://drive.google.com/open?id=1jvxSVVNFfYdYOv7U44Tx2CjREfCnClPwa-BGm3YtxY0
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Discussion Criteria 

Criterion Met/Not Met 

Active Participation* Three posts are made in a timely manner and abide by the requirements laid out in the 
course.  
(It is recommended that you post on different days of the week to encourage a deeper 
conversation.) 

Quality of Substantive 
Posts 

Substantive posts respond to the prompt(s) or are thoughtful comments to posts made by 
others. 

Mastery of Lesson 
Objectives 

Posts contribute to the overall discussion thread that is being developed. Stays on track by 
linking back to the lesson objective(s). 

Professionalism  Use professional language. If you reference materials that are not part of the course, be sure 
to share your sources (e.g., the full title of article or book, link to website). 

Gilpin, S., Murzyn, A., & Schutte, N. (2020). Discussion board guidelines and specifications grading. College of St. 
Scholastica. 

*Some modifications have been made to the rubric. 



 

 
EDU 6340 – Foundations of Literacy  Page 15 of 22 
Course Syllabus – 2024.03 revisions 
 

Reader Responses 1, 2 & 3 
(10 points/ea. = 20 points) 

For modules 2 & 3, you will use research-based reading response strategies to record your thinking and assist 
you in comprehending the assigned readings. These activities provide you an opportunity to practice the types 
of comprehension strategies you would use with students. 

Reader Responses Rubric 

Criteria Exceptional Proficient Basic Needs Additional 
Work (resubmit) 

Evidence 
of 
Knowledg
e 

Reader response provides 
well- articulated, clear, and 
thorough evidence of 
comprehension. Evidence of 
analysis, synthesis, and 
evaluation are demonstrated 
throughout the response. 

4 pts. 

Reader response 
demonstrates 
comprehension of 
main ideas of the 
readings/course 
content. Analysis and 
synthesis are present.  

3 pts. 

The main ideas of 
the 
readings/course 
content are 
evident in the 
response.  

2 pts. 

Inaccurate and/or 
incomplete 
responses are 
provided. 

1 pt. 

Applicatio
n of 
Knowledg
e 

Effectively uses textual 
evidence from the 
readings/course content AND 
personal examples to explain 
the ideas and concepts 
addressed. Strong evidence of 
appropriate transfer of 
knowledge to future practice 
is evident.  

4 pts. 

Uses personal 
examples and other 
course content to 
explain ideas. Ideas for 
transferring knowledge 
to future practice are 
provided. 

3 pts. 

Attempts are made 
to apply main ideas 
to personal 
experience and 
future practice. 

2 pts. 

Personal opinions 
are shared without 
connection to 
discussion topic(s). 
Application to future 
practice is 
inappropriate or 
missing.  

1 pt. 

Reader 
Response 
Strategy 

Effectively utilizes the strategy 
to extend comprehension of 
the readings/course content. 

2 pts. 

 Uses strategy as 
assigned. 

1 pt. 

 

10 points per reader response 
2 reading responses 

20 total points 
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Phonemic Awareness Assessment  
(15 points) 

You will be administering and scoring either the Heggerty (K- 2 or any struggling elementary reader) OR the 
PAST (3rd grade and beyond) assessment with a student. You will complete the assessment either with a 
student/child you know, or by watching a video of the assessment.  

Write a summary of the results, including what this information tells about the need for phonological 
intervention, and if needed, what level/skills you would start your interventions in. 

Checklist for Phonemic Awareness Assessment 
● Content (10 points): 

○ stated grade level and short description of the student being assessed. (2 pts) 
○ summary of what assessment was conducted with the student and the results. (4 points) 
○ the need for any phonological interventions, and if needed, what level/skills you would start your 

intervention at. (4 points) 
● Professionalism (5 points): 

○ Use professional language. (3 points) 
○ Share references for any materials that are not part of the course or were not provided in the 

assignment instructions. (2 points) 

Dyslexia Resource  
(15 points) 

You will create a resource guide for families and their students about dyslexia.  Your resource guide must 
include:  

● a definition of dyslexia in student-friendly language 
● signs and symptoms of the target age of students. 
● examples of interventions for students who show characteristics of dyslexia included structured 

literacy strategies 
● Other practical information/ tips related to dyslexia that could be useful for the target audience  

This can be in the form of a brochure, blog entry, video, infographic, or other format preapproved by the 
instructor. Resource examples will be provided in Brightspace.  

Checklist for Dyslexia Resource 
● Content (10 points): 

○ Contains the signs and symptoms of the target age of students. (2 points) 
○ Includes a definition of dyslexia, incorporating knowledge of the science of reading and/or 

Scarborough’s Rope and/or Structured Literacy. (4 points) 
○ Share practical information/ tips that could be useful for the target audience. (4 points) 
○ Includes examples of interventions for students who show characteristics of dyslexia 

● Professionalism (5 points): 
○ Use professional language. (3 points) 
○ Share references for any materials that are not part of the course or were not provided in the 

assignment instructions. (2 points) 
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Professional Organizations Review  
(10 points) 

Part One 
1. Select any three of the websites listed below.  
2. What is available on this site? 
3. Who would benefit from this information? 
4. Share and explain one research article or resource from one of these websites that would be beneficial 

for literacy professionals.  

− Florida Center for Reading Research - www.fcrr.org 

− National Center on Improving Literacy- improvingliteracy.org 

− International Literacy Association- https://literacyworldwide.org/get-resources 

− Reading Rockets - http://www.readingrockets.org/ 

− International Reading Association (IRA) – www.reading.org 

− National Council of Teachers of English (NCTE) – www.ncte.org 

− Minnesota Reading Association (MRA) – www.mnreading.org 

Part Two 
Find at least 2 additional websites that focus on literacy research and or resources for literacy professionals. 
Provide a link to the website and a short explanation of what the site offers. 

Checklist for Professional Organizations and Online Resources Review 

Part One (5 points) 

___ Demonstrates an accurate understanding of the professional organizations. 
___ Selects three of the literacy websites provided and accurately identifies the main focus of the 

website and who would benefit from the information on the website.  
___ Explains one research article or resource from one of the three websites that would be beneficial for 

literacy professionals.  

Part Two (5 points)  

___ Identifies and explains (including link) two additional websites that focus on literacy research or 
resources for literacy professionals.  

___ 10 points total 

http://www.fcrr.org/
http://improvingliteracy.org/
https://literacyworldwide.org/get-resources
http://www.readingrockets.org/
http://www.reading.org/
http://www.ncte.org/
http://www.mnreading.org/
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Major Theories Assignment  
(60 points) 

For this assignment, you will be synthesizing the readings of major theories and models of reading and literacy 
instruction to identify. You will then be analyzing and identifying applications of K-5, 6-8, and 9-12 applications 
of each. You will make connections between the theories and your knowledge of language development and the 
science of reading. Use the Reading and Literacy Theories/Model with Application of K-12 Instructional Practices 
and Strategies template to enter your information.  

Checklist for Major Theories Assignment 
● Content (50 points): 

○ Explanation of Theories 
○ Major Theorist 
○ Key Characteristics 
○ Classroom Applications 
○ Connections to Language Development and the Science of Reading 

● Professionalism (10 points): 
○ Use professional language. (5 points) 
○ Share references for any materials that are not part of the course. (5 points) 

Philosophy Statement  
(50 points) 

The final project for this course will be to identify and articulate your beliefs about teaching and learning in the 
reading classroom in the form of a philosophy statement regarding reading instruction. Your philosophy will be 
grounded in the research that supports your personal beliefs about the teaching of reading.  

For this assignment, you will be writing your philosophy of teaching reading. Writing your personal philosophy 
allows you to identify and articulate your beliefs about teaching and learning in the literacy classroom. Your 
personal philosophy will demonstrate an understanding of the major ideas from this course. You will need to 
identify those aspects of teaching and learning that are most important to you as a literacy professional. Your 
philosophy must be grounded in and supported by professional literature.  

Checklist for Philosophy Statement Assignment 
● Content (40 points): 

o Identify, explain, and describe the most important aspects of teaching reading (choose 4-5 big ideas) 
o Give an example of at least one practice that supports the cognitive, cultural and/or linguistic 

differences of readers that aligns with your philosophy 
o Support the “big ideas” with professional literature (you may use any of the resources from this 

course but are encouraged to seek additional professional literature as well) 
o Identify at least one theoretical foundation that supports your philosophy 
o Demonstrate knowledge of literacy development in children, based on the content of this course 

● Professionalism (10 points): 
o Use professional language. (5 points) 
o Share references for any materials that are not part of the course or were not provided in the 

assignment instructions. (5 points) 
o Use APA format to cite sources as necessary throughout your philosophy statement 
o Provide a complete reference page with a list of sources used using the appropriate APA format 
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College and Course Regulations and Policies 
All rules and policies of The College of St. Scholastica apply to this course. None of the following should be viewed as 
contradicting any College rules or policies. Please refer to your program student handbook for additional policy information. 

Academic Honesty 
Academic honesty and integrity are highly valued at The College of St. Scholastica. Academic dishonesty seriously violates 
the integrity of the academic enterprise and will result in academic penalties up to and including dismissal from the College. 
The full text of the CSS Academic Honesty Policy is found in the Student Handbook or online at 
https://my.css.edu/d2l/le/content/6606/viewContent/584908/View  
For additional information on plagiarism, including definitions, examples and ways to avoid it, visit 
http://libguides.css.edu/GettingStarted/AvoidingPlagiarism 

Attendance and Timeliness Policy 
Each education course is a community of learners, which means we will depend upon each other to support and inform one 
another as we learn about teaching and what teachers do. Course attendance and timely submission of assignments are 
professional behavior expectations of all students enrolled in our education courses at CSS. Current and future education 
professionals are held to these same behavior standards. As a learning community we expect all members to come to every 
class on time and with all required assignments completed, so that you can contribute to class discussions/activities. 
Students who must miss a class for any reason are responsible for notifying the course instructor before the absence. The 
course instructors will communicate course specific expectations and consequences based on the unique content and 
teacher education standards associated with a course. 

Attendance Synchronous Meetings 
Synchronous course meeting attendance is essential and will only be excused in an emergency. Students who must miss a 
synchronous class for any reason are responsible for notifying the instructor before the absence. Please contact the 
instructor before class if at all possible via e-mail or voicemail. The instructor will confirm by email whether or not the 
absence has been excused. Tardiness may be counted as an absence. In the case of an unexcused absence, there is no 
option to make up missed course meetings with alternative assignments. 

CSS Mission Integration Statement 
The College’s values, drawn from our Benedictine heritage and grounded in Catholic social teaching, inform how we engage 
with one another in teaching and learning. The value of Community charges us to create a climate of openness, trust and 
collaboration. Hospitality teaches us to cultivate a listening heart, welcoming and hearing the voice of each member of our 
campus community. Respect guides us to honor the profound dignity and worth of each person. Stewardship keeps us 
mindful of the sacredness of all creation and our responsibility to use all our resources wisely. Love of learning commits us 
to becoming life-long learners, preserving our heritage and creating new scholarly, artistic and scientific knowledge that 
enriches and enlarges human life. 

Collaboration 
Philosophy. Collaboration on assigned work is recognized as a very effective means of increasing learning for some 
students. Working collaboratively provides students with the opportunity to discuss ideas and to hear a variety of 
perspectives. Specific activities are more likely to lend themselves to a collaborative effort than others and these 
assignments are noted in the course syllabi. It is expected that assignments done in collaboration with others will reflect the 
degree of effort consistent with the number of students participating. 
Policy. Any collaborative efforts on designated course assignments must be pre-approved by the course instructor. In most 
cases, group size should not exceed three members. Students must indicate to the instructor how they think working 
together will be beneficial to all members of the group. They must also explain how each member of the group will 
contribute to and participate in the process. Once the assignment is completed, each member of the group must respond 
to a brief reflective questionnaire on his/her experience in this collaborative effort. 

Communication 
Learning occurs through interaction with ideas, objects, and people. To provide you the optimum opportunity for learning, 
you will be expected to communicate regularly with The College of St. Scholastica faculty member responsible for your 
course. This communication may take whatever form you prefer: in-person, e-mail, telephone or FAX. Your assignments will 
be one form of communication, but we encourage you to take advantage of the opportunity to discuss with us issues that 
arise, whether pertinent to the course at hand or not.  

https://my.css.edu/d2l/le/content/6606/viewContent/584908/View
http://libguides.css.edu/GettingStarted/AvoidingPlagiarism


 

 
EDU 6340 – Foundations of Literacy  Page 20 of 22 
Course Syllabus – 2024.03 revisions 
 

Equal Access and Accommodations 
Students with disabilities, chronic medical conditions, and/or injury from active military service are entitled to appropriate 
and reasonable accommodations and auxiliary aids through The Americans with Disabilities Act (ADA) and Section 504 of 
the Rehabilitation Act of 1973. It is the student's responsibility to notify the Center for Equal Access as soon as possible to 
ensure that such accommodations are implemented in a timely fashion. For more information or to begin the process of 
obtaining accommodations, please check out the Center for Equal Access on my.css or email access@css.edu. 

Incompletes 
Incompletes will be granted only in rare circumstances where a student can demonstrate an extreme situation that 
necessitates it. Contact your instructor to make arrangements should the need arise. 

Late Assignments 
Late work is only eligible for 50% of its original value up to the end of the module. After that, late work is not accepted. 

Late Policy for Discussion Postings 
Late postings diminish the quality of the educational experience for the student who posts and the classmates who have 
limited opportunities to respond. Therefore, a student who posts beyond the due date, will lose points. Instructors may 
make exceptions to this policy based on extenuating circumstances. 

Personal Counseling 
Personal counseling is a vital component of the mental health support services offered at The College of St. Scholastica. The 
Center's counseling staff can assist a student in addressing the feelings and stressors of college life and other important 
personal concerns. Visit Counseling Services. 

Required Reporting & Confidential Resources 
The College of St. Scholastica values its ability to provide a safe and nondiscriminatory educational environment for 
students. Faculty and staff members are required to report information regarding gender-based discrimination and violence 
(sexual harassment, sexual assault, relationship violence, stalking or sexual exploitation) to the College Title IX Coordinator. 
The Title IX Coordinator oversees the College’s response to reports of sexual misconduct and provides interim protection 
measures. Learn more at Title IX or 218-625-4444. 
For confidential support contact: 

Counseling Services (Tower Hall 2150) 218-723-6085 
Student Health Services (Somers 47) 218-723-6282 or 
Gender Equity and Anti-Violence Ally (GEVA) 218-733-2227 or geva@css.edu  

Synchronous Online Class Recording 
Our online class sessions will be audio-visually recorded for students who are unable to attend at the scheduled time. 
Students who participate with their camera engaged or who utilize a profile image are agreeing to have their audio/video or 
image recorded. Likewise, students who un-mute during class and participate orally are agreeing to have their voices 
recorded. 

https://my.css.edu/d2l/le/content/6606/Home?itemIdentifier=D2L.LE.Content.ContentObject.ModuleCO-357274
mailto:access@css.edu
https://my.css.edu/d2l/le/content/6606/viewContent/741826/View
http://www.css.edu/titleix
mailto:geva@css.edu
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