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l ntroducti on

The present study was undertaken in response to needs expressed
toM. Alan H More, President of the Community Health and Wl fare Council,
by M. James Anderson, President of the Mnneapolis Association for Re-
tarded Children. 1In a letter dated Novenber 1, 1960, M. Anderson revi ewed
the continued concern and attenpt by MARC to devel op and extend services to
the trainable. The follow ng excerpt: fromthe letter will indicate the
current concern of MARC

that MARC approach the GCommunity Health and Wl fare Council for
the purpose of asking for a study enconpassing the:

a. Need for service simlar to Vaite Neighborhood House in
Hennepi n County.

b. Financial responsibility for such service in Hennepin County.
(Parent, Public and Private Agenci es)

c. Preparation of a plan to inplenent the recommendations of the
st udy.

The Board of Directors of MARC respectfully submts a request for

such a survey to the Coomunity Health and Wl fare Council, realizing

that the full cooperation of Hennepin County Wl fare Departnent, M n-

neapolis Public Schools and ot her commnity serving agencies is es-

sential. MARC pledges its full support in any way possible to help

in the conpletion of the study."

The request for the study was accepted and referred to the

Famly and Child Wl fare Coomttee of the Council under the chairnanship
of M. Joseph R Kingman Ill. Inturn, M. K ngman appointed a study com

mttee consisting of the follow ng nenbers:
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The study commttee has hel d a nunber of neetings since January,
1961. It has had the assistance of a nunmber of consultants, including
M. Arthur Goldman and Mss Barbara Reuter of the Wite Nei ghborhood House

who prepared a detailed summary of the operations of the Wiite House Day
Care Center.

A Review of Earl i er Studi es

A nunber of earlier studies of problens and needs were revi ened.
Followng is a brief review of sone pertinent aspects of earlier studies.

The coomttee reviewed a previous Council study, Qur Mentally Retarded,

Decenber, 1956. The follow ng are excerpts:
Pages 23 - 25

"The area of educational responsibility for the Goup Il (trainable)
children is less well defined - even anong the professionals there is
difference of opinion - than for the Goup | (educable) despite the
rapi d advancerent of such prograns in other sections of the country."”

"Wth respect to Goup Il classes, it appears that both the | ocal and
State interpretation of existing classes is that they are on an ex-
perimental basis. Athough it is widely agreed that there is public
responsi bility for trainable children, there has not been agreenent
that the public schools shoul d expand their prograns and take full res-
ponsibility for these children.

"A though M nnesota has had sone public school classes for trainable
children since as early as 1934, it is within the past eight years

that the issue of expanding services for the trainabl e has been rai sed.
Recogni zing that children of the trainable level will always need pro-
tection, either in the hone or sone type of sheltered environnent, it
has been argued by sone that the basic responsibility for such children
shoul d rest with welfare agencies rather than the public schools.

This argunent is supported by the fact that nost often classes of the
Goup Il (trainable) type, when located in the public schools, are
quite clearly segregated fromthe total school program There is also
a question as to whether those in charge of the classes really need

to be 'teachers' in the usual sense, or mght be persons having |esser,
or at least different, fornal training backgrounds. The essential prob-
| em however, is one of providing a continuing and coordi nat ed program
for the trainable in the community which extends fromthe very earliest
days of life of the child, including diagnosis, parent consultation,

nursery age day care, school age prograns, and on to prograns for the
post - school peri od.
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"In 1951 a commttee was appoi nted by the State Comm ssioner of Educa-
tion to study the problens of the trainable. The commttee was com
posed entirely of professional people and it was the recomrendati on of
that coonmttee that basic responsibility for the trainable child shoul d
be placed with the State Departnent of Public Wlfare, with |ocal dis-
charge of that responsibility through the county wel fare boards. The
coomttee al so recommended that the public schools be authorized to con-
duct classes for the trainable when, in any particular comunity and
for any particular children, that seenmed the nost feasible and approp-
riate plan. It was proposed that nonies of the State Departnent of
Educati on be nade avail able to such cl asses when conducted in the
schools, or in other centers (presunably in settlenent houses, etc.)

"The present commttee takes note of the fact that despite the recom
nendations of the State coomttee referred to above, no final clarifi-
cation of the issue of public responsibility for the trainable child

has been reached. The InterimCommttee on Handi capped Chil dren of the
State Legislature, which is nowconpleting its studies, has not taken
definitive steps in the natter. Their current proposal is that the nat-
ter of Goup Il classes remain on a 'permssive basis wth the school
districts. It is understandable that the parents of retarded chil dren
have sonetinmes been inpatient with respect to the solution of this basic
issue of responsibility for the trainable.

"As indicated above, the issue is not sinply one of who, that is, wel-
fare or education, is to take responsibility for the school programfor
the trainable. 1t involves the problens of continuing responsibility
fromthe earliest years and on through the entire life span. It ap-
pears to this coomttee that the nost appropriate coordinating agency
is the county wel fare board, although it concurs in the recomrendati ons
of the State advisory coomttee that this should not preclude partici-
pation of the public schools in appropriate parts of the total program
Nei ther should this plan nake nmandatory the provision of services by
the public schools. Indeed, the present types of services as repre-
sented by the B liot Park Nei ghborhood House Day Care Service and the
Sheltering Arns shoul d recei ve public support - perhaps on contract
with the county wel fare board."

Page 37 - Recommendation 17

"It is recoomended that a concerted effort be nmade by all agencies of
the county concerned with the retarded to obtain a State level clarifi-
cation as to full responsibility for the trainable retarded. The com
mttee realizes there is sone basic difference of opinion on this but
above all else is the need for clarification of responsibility. 1In the
best judgnment of the coomttee, therefore, it is recomrended that at-
tenpts be made to obtain legislation which will assign to the State De-
partnent of Wl fare, and through that Department to the county wel fare
boards, the basic responsibility for trainable children. This responsi-
bility shoul d include coordination of all types of services: diagnosis,
conti nui ng parent consultation, day care, school prograns, sheltered

wor kshops, etc. The commttee believes that State aids, including schoo
ai ds, should be nade available to coomunities of the State to support
the variety of services needed. The coomttee feels a certain rel uctance
in making this recomrendati on, but does so in view of the urgency of the
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situation. It has also taken into consideration the fact that the only
official State coonmttee to make a specific recomrendati on on this prob-
lemhas recommended a simlar pattern of services. A though the commt -
tee is aware that sone parents feel strongly that responsibility shoul d
be placed with the public schools, it has appeared that the parents
generally are nmore concerned that a basic policy decision be nade than
that the matter renmain unresolved. It is clearly the viewof the com
mttee that the legislation should authorize the schools to participate
inatotal programfor the trainable, but also that there shoul d be
publ i c support for day care prograns, sheltered workshops, etc., out-
side the school setting."

The coomittee also reviewed the activities of the Governor's Ad-
visory Commttee on Exceptional Children which |ater became the State Ad-
visory Board on Handi capped, G fted and Exceptional Children. Studies of
these groups closely paralleled the Coomunity Health and Wl fare Council's

findings just reviewed. A report by the Advisory Board on the Handi capped,
Gfted and Exceptional Child entitled, The Trainable Retarded Child in

M nnesota, is nost rel evant here.

A panphl et, Serving Mnnesota' s Mental |y Retarded, which was

prepared by the Mnnesota Inter-agency Conmmttee on Mental Retardation,
provides a plan for dealing with problens in the various counties. Apri-
nary recomrendation in this report is for the establishnent of county
inter-agency commttees on the nentally retarded. Essentially, these com
mttees woul d bring together representatives of health, education, and

wel fare agencies for inmmediate and | ong-range planning for retarded chil -
dren in the community. To date 44 counties have established such

conm ttees.

Especially pertinent to the present study is the "F ve Year Re-
port" of The Sheltering Arns, Followi ng are a few capsul e summary st at e-

nents fromthe report:

"1l. Gins of trainable children apparent after school experience are
seen i n. independence, self-care, self-responsibility, inproved
group adjustnent and group participation, inproved conmunication
skills, inproved general behavi or and behavi or control, devel opnent
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of nmore interests and skills, and decrease in negative behavi or.
These gains are not uniformfor all children; there needs to be
much flexibility in the program and ruch individual eval uation
of progress.

The probl emof maki ng an adequate di agnosi s includes not only
measur ement of intellectual |evel but also evaluation of eno-
tional, social, and behavioral traits for which objective nmeasures
are not available. Interwoven with these problens are probl ens of
interpretation to parents and provi sion of enotional support to
hel p t hem achi eve better understandi ng and acceptance of the realis-
tic situation of their child; many of their enotional problens can
be dealt with over a period of tinme, but cannot be imredi ately

sol ved on a factual basis only. It is true in our experience that
sone hi gher trainables can adjust better and performas well as
sorme | ower educables; intelligence is not the only factor in
behavi or.

Drect counseling to parents is inportant in any programfor train-
able level children. Every parent expects his child to enter
school ; school, for trainables, however, needs to be specifically
defined and interpreted to parents since its content, nethods, and
purposes,as well as its outcones, are so different fromwhat is
anticipated for normal children. On-going interpretation of the
nmeani ng of trainable-level ability and its inplications is essen-
tial, with both individual and group interpretations. This is not
bei ng done in nost commnities having prograns for the trainabl e;
typically, the trainable classroomsituation includes a w de range
of ages and ability levels, with little enphasis on parent educa-
tion. Such situations preclude hel ping parents to think in terns
of long-range needs of their child, and are unfortunate in their
effects in reinforcing unrealistic attitudes and behavior on the
part of parents.

Trainable children fall into different groups; sone cannot toler-
ate group experience at all; others benefit to differing degrees,
and cease to benefit at different ages.

Communi ty centers shoul d be devel oped only with careful thought
about the long-range needs of trainable individuals. There is
probably a real need for sone sheltered workshop and/or day care
facilities for trainable adults whose famlies are stable, secure,
and not maki ng undue sacrifice in keeping the trainabl e menber at
hone, and whose own behavi oral adjustnent makes community living
satisfying as wel |l as possible.”

The following are direct excerpts fromDr. Blodgett's "Fi ve Year

V¢ view the |long-range outlook for the majority of trainable |evel
children as being institutional living or a substitute for insti-
tutional I|iving.
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V¢ do not view the task of working with trainable children as
bei ng excl usi vel y an educational assignnent. W think that working
with parents is at |least as inportant as working with the children.

Wiet her total planning is envisioned as a function of the school
primarily during the years in which the child is a school responsi-
bility or whether this is seen throughout the child s life as a
parent, school-welfare responsibility, is a problemto which there
IS NO easy answer.

Not all trainable ability children can profit by being in a group;
neasurement devices are not yet available to tell with certainty,
i n advance, which ones can profit and whi ch cannot.

The typical young trainable child entering school at 6, 7 or 8
needs at least two years of schooling before a final determnation
can be nade as to his ability to show gai ns.

In general, we think that trainable children whose ability level is
not in question fall into two groups of ability to profit from
school. (ne group generally, but not exclusively inthe 30-40
range, seens to reach its final level by the age of about 11, as-
sumng that this group has had at |east two years, perhaps three,
of school attendance. Another group, generally but not exclusively
inthe 40 - 50 I.Qrange, continues to show gains up to the age

of 14.

Public schools, as a social institution, do have a contribution to
make to the devel opnent of trainable children. This is not their

excl usi ve burden, but schools are better fitted than any ot her so-
cial institution to nake a large contribution here, and the soci al
Situation in general demands nore community services to the

trai nabl e.

Specific (and sel ective) recomrendations of the study are that:

a. The public schools continue the programat The Sheltering Arns
and consi der giving public school status and support to the
Wi t e Nei ghbor hood program

b. The age range for trai nable classes should be flexible but
permssively from 6-14.

c. Public schools are encouraged to take further steps in en-
couragi ng partnership prograns for support. These are both
possi bl e and practi cal .

d. A the close of the child s school career period, planning
shoul d have progressed to the point of decision nmaking by the
pertinent agencies, with the famly, for the child invol ved.
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Instill another context, Dr. Blodgett, ProgramD rector of Shel -

tering Arns, summed up several additional inportant points for the

comittee:

1

By definition, the trainable child is one for whomthere is life-
ti ne dependency and no reasonabl e expectati on of economc subsis-
tence or achieving living satisfactions in a commnity setting

w t hout special nodifications,

There is a problemof planning for older trainables in a school
setting when they have achieved their naximal |evel of devel opnent
and cannot progress further in any "vertical" |earning.

Two years nay be necessary, in sone cases, for a conplete eval ua-
tion of aretarded child s ability to profit fromschool experience
and to nake a | ong-range pl an.

There is no agreement as to what kind of community resources should
be provided for the child who has conpl eted school, as well as

di sagreenent concerni ng which children can and should remain in

the community.

Termnation of school for the trainable child, when he has reached
his maxi num| evel, cones earlier than it does for the nornal child.
This brings up some serious questions about the purposes and bene-
fits of providing mandatory classes for the trainable up to any
fixed chronol ogi cal age.

School s assure sone responsi bility for children begi nning, usually,
at age five or six. Before this age, psychol ogi cal eval uations
and interpretation to parents are of inportance to parents in hel p-
ing themunderstand the nature and inplications of their child' s
def ect, and hel pi ng them accept a special class placenent or, in
sone cases, the inpossibility of school attendance. A second point
of special need occurs at the termnation of school for trainables
(at age 11 or 14), with the need for cooperative planni ng between
school s and ot her agencies to assist parents with determning the
nost suitable "what next" situation.

A crucial need is coordination of agency services in planning wth
parents.

Wile the benefits of the Sheltering Arns program are observabl e
and to sone extent measurable, these nust be viewed in the total
framework of this program particularly with reference to parent
education and partici pati on.



Shaping t he Probl em for Deci si on

The commttee decided it could be nmost useful by trying to shape
up a plan for broad community acti on which coul d becone the basis for de-
cisions by official agencies. The first |evel of decision to be made con-
cerns an over-all plan. Presumng this to be acconplished, a second set
of decisions woul d need to be nmade by cooperating agencies to inpl enent
the plan. The committee has centered its attention on the first decision -
that of framng an over-all pattern of community action.

It may be useful to reviewthe problemin a framework which at-
tenpts to set out responsibilities of various agencies and parties. The
anal ysi s proposed here is organi zed under four headi ngs whi ch toget her
suggest a kind of flow chart.

PRE- SCHOOL AGES (PR QR TO ACE 6)

Maj or problens here are to secure conpl ete di agnoses (nedical, so-
ci al and psychol ogi cal ), parent consultation and, for some, organization
of pre-school group experiences. The commttee views the probl emof secur-
ing an adequate diagnosis as basically a private and famly responsibility.
To be sure, there are needs for assistance by wel fare and heal t h agenci es

and by parent groups, but the basic responsibility falls upon parents.

SCHOOL AGES 6 to 10

At this stage nmany trainable children can profit froma group
training experience. Responsibility for provision of such group exper-
i ence has been indefinite in Mnnesota. However, a pattern of State aids
is available to public schools to partially offset costs to the | ocal
school district when 'trainabl e cl asses’ are organi zed. Wen the school s
take on this responsibility, it is neant that they provide services or-

dinarily provided other children, including a teacher, school equi prent
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SCHOOL AGES 6 to 10 (conti nued)

and suppl i es, space and transportation. Such additional special services
as the follow ng usual ly are expected of schools when they engage in pro-
grans for the trainable: screening for vision, hearing and speech di s-
orders; nedical (limted), psychol ogi cal eval uation; psychol ogi cal and
educat i onal record-keepi ng; parent consultation and parent educati on.

An essential collateral service, which goes beyond school func-
tion, is intensive counseling of parents. At this point, the solution
seens to involve a collaborative effort by wel fare and school officials.
This pattern of wel fare-school cooperation shoul d be extended to cover
joint consideration of admssions to school and the frequently difficult
probl ens of the school -1 eaving peri od.

SCHOOL AGES 11 to 14

This mght be terned the transition period. Not all so-called
trainable children can profit fromschool prograns and it should not be
anticipated that all would be enrolled. C those who are enrolled, sone
will not be able to tolerate group stimulation or restraints and wil |l
have to be dropped. Qhers can be expected to profit and can be held to
about age 14.

It isinthis transition period fromabout age 11 to 14 that nost
school -1 eavi ng woul d take pl ace. The committee believes that wel fare and
school authorities should work together with especially great care at this
juncture. Responsibility would clearly shift away fromthe schools in
this period; responsibility would shift nore conpletely to welfare offi -
cials for social and psychol ogi cal services. Hopefully, many parents
woul d accept an active relationship with the county welfare board to plan

future experiences for the child.



ACES 14 AND ABOVE

It is anticipated that a considerable proportion of the trainable
retarded woul d be institutionalized at about the tinme of school -1 eaving.
Perhaps as many as half will be able to remain in the comunity. Eforts
are needed to expand and inprove services of all kinds for the retarded
of this post-school period; Cdearly there is need for specialized day
care centers and expanded shel tered workshop facilities in our commnity
for children of the teen-age and young adult level. The commttee sees
program devel opnent for this |evel as outside school responsibility as
presently conceived. Private groups and other public agencies w |l have
a nmgjor role in planning and supporting the needed facilities. Legisla-
ti on now bei ng consi dered whi ch woul d of fer public support of pilot pro-
ject day care centers offers much hope. Sheltered workshops undoubt edl y

need to be further devel oped.

Considering the Responsibility

of t he School s

For at |east the | ast decade there has been much di scussi on of
the role of the public schools in prograns for the trainable retarded.

"There is w despread recognition that the probl emof supervision for
the trainable is alife-tine problem in that these people will never
find a conpletely independent role in conplex society. Mst witers
on the subject assert that ultinmately institutional care is the answer
for many, and that the remainder will require the care that m ght be
provided in a sheltered workshop and by a synpathetic famly hone.

The recognition of this need for continuing supervision throws |ight
on the basic question of where ultimate responsibility for child
training prograns nmay lie. There is frequent recognition of the fact
that the care and training of these individuals should come under the
purvi ew of a departnent of wel fare, although other departnents of gov-
ernnent mght certainly expect to participate." 1

"Frommany reports, it is indicated that parents of trainable children
woul d prefer to see prograns of care and training devel oped within

the schools. They recognize the ability of the schools to do a good

j ob; and they recogni ze noreover, the status which the educati onal

The Trainable Retarded Child in Mnnesota, A Report of the Mnnesota Ad-
vi sory Board on Handi capped, Q fted and Exceptional Children, June, 1958.
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programof the public school carries with it. GCuickshank takes one
of the nmore extrene positions against the public schools' assum ng
responsibility in this training area. In defining his argunent, he
states, 'Twenty years fromnow the Fublic day school education is
going to be struggling to free itself fromthe |egislation of 195%4-56,
whi ch has placed this non-educational responsibility inits offices,’
referring to the education of trainable in public school classes.

H's solution would be day-care centers under the auspices of residen-
tial schools, which would give the necessary relief to ﬁarents and
basic training to children w thout heavily obligating the public
schools in an area which up to recently has not been recogni zed as
part of the public school's mssion." 2

Many persons mght be cited who disagree with Cruickshank and who
believe the public schools are in the best position to offer group exper-
lences to trainable retarded children in the comunity. At least six
states have made trainable classes nmandatory by state law. At |east 33
states, including Mnnesota, have "perm ssive" |egislation, which nmakes
speci al aids available for such classes, but which does not nandate their
organi zation. Mnnesota now (1960 - 61) has 41 public school classes for
the trainable serving 347 children. Six of these classes, serving 51

children, are in Hennepin County, as follows:

No. O asses No. Pupils
Hopki ns 1 9
M nneapol i s 3 30
Richfield 1 5
St. Louis Park 1 7
Total s 6 51

The so-called "Chio plan" is a nuch discussed alternative to pub-
lic school classes. In Chio the responsibility has been placed with the
State Department of Health, Hygiene, and Welfare; and the operation of
the local programs with county wel fare departnents. Therefore, the major

responsibility for securing teachers, neeting payroll, and devel oping

1 Cruickshank, W - Planning for the Severely Retarded Child. Anerican
Journal Ment. Def., 1956, 61, 3-9

2 The Trainable Retarded Child in Mnnesota. See above. _ _

3 See Appendix Awhich is a copy of Mnnesota' s Law covering this topic.




- 13 -

curriculumis all responsibility of agencies other than the public schools.
The State aid fromthe Departnment of Health, Hygiene, and Wlfare is given
to each approved cl ass based upon $300 per child. This is a unique ar-
rangenent whereby rei nbursenent is given for each menber of an approved
unit. This nmeans that if the unit is not approved, no noney is received
for any child.

In addition to the nonies received fromthe State, the county wel -
fare contributes $200 per child; and this is matched by | ocal boards of
education. Therefore, the per child reinbursenent for each child en-
rolled in the trainable programis somewhere around $700. In addition
tothis, the Ancinnati Board of Education provides certain schools and
school roons at a cost of $1.00 per year to the organization.

Presently under consideration in Chio is a plan whereby the
county wel fare and the board of education's contributions will be raised
to $300 per year. The excess amount will be used to provide transporta-
tionwith no cost to the parents.

In Mnnesota it has been recommended that a pl an of coordination
anong wel fare, education and heal th agenci es be i npl enent ed. It is pro-
posed that the continuous public responsibility for all trainable re-
tarded be charged to the Department of Wl fare, but that schools or-
gani ze classes for selected children for that period of their |ives when
group training experiences seemto be feasible and profitable. A team
approach to planning even for the school age trainable is recomrended,
however. The State report recomrends that when school s undert ake
classes for the trainable they understand the extraordi nary conditions of
doing so. These are indicated as goals for such classes as outlined in

the report:
! The Trainable Retarded Child in Mnnesota. See above.

This is already quite explicit in Mnnesota | egislation going back to
1917 in the so-called "Children's Code."
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"1. Provide a very needed relief to the parents of the trainable re-
tarded child.

2. Provide a nore normal hone situation to the brothers and sisters
of the retarded.

3. Provide training in sinple work habits and skills which may be
useful in the hone or other sheltered environment.

4. Eernit parents who wish to do so to keep their retarded child at
one.

5. Provide conpanionship for the child who is to be kept at home, or
who is awaiting a vacancy in an institution

6. Provide opportunities to assist parents continuously with day to
day problems and |ong-range planning through both counseling
services and parent education prograns.

7. Inprove adjustment of retarded individuals to their home and com
munity by encouraging a feelin% of group bel ongi ngness, and of
personal worth, by assisting themto becone participants in hone
and community activities.

8. Discharge the state and comunity responsibility to these chil-

dren, in cooperation wi th the hone, in a manner which is econom
ically and socially advantageous."

A Proposed Pl an

Following is an outline of aplan by which it is proposed the
County Welfare Departnent, the public schools of the county, the M nnea-
polis Association for Retarded Children, and the Comunity Health and
Wl fare Council woul d cooperatively nove to expand present services to
the trainable. The specific focus here is on expansion of trainable
classes in the public schools, along with collateral supporting activities
by other groups.

The role proposed for the schools may be represented in the dia-
gramon the follow ng page. It enphasizes the inportance of a total pro-
gramfor trainable persons. The scope of the school's participationis

shown by shaded portions of the diagram
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COUNTY WELFARE DEPARTNMENT

This departnment woul d undertake the following activities in
behal f of all trainable retarded children and their famlies with no ex-
cl usi on of non-guardian clients.

1. Continue efforts to encourage devel opnent of comunity resources
of all appropriate types for the nentally retarded.

2. Participate financially, where needed, in support of particul ar
chil dren needing service in pre-school and other types of day
care centers for the trainable retarded.

3. Continue and further develop services to famlies of pre-school
children who are retarded whenever requested by parents and
through joint efforts with personnel in other agencies.

4. Participate with school officials in selection procedures for
children bei ng considered for school -supported prograns.

5. Join with school personnel in planning and conducting parent edu-
cation and consultation progranms while children are in school.

6. Take active part in planning school-Ieaving at whatever stage
this seens appropriate and to assune an active followup relation-
ship with parents if they w sh.

It woul d be understood that:
(1) No parent contact with the Wel fare Departnent is nmade abso-
lutely mandatory as a condition of service by another agency;
(2) The County Wl fare Department does not envision any extension
of its role to the point of operating facilities for group
care of the retarded, but restricts its main concern to fur-

ther devel opnent of consultative and advi sement services.
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M NNEAPOLI S ASSOCI ATI ON FOR RETARDED CHI LDREN

1.

Gontinue efforts to stimulate and assist in the devel opnment of com
munity resources of all types for the nentally retarded, recog-
nizing that the additional trainable classes proposed as part

of this plan are but a piece of the total programneeded.

Intensify efforts to encourage parents to secure early and com
plete diagnosis of their retarded children and early consul tation
as to |long-range pl anni ng.

Intensify parent education programto interpret the total program
of the schools, the County Wl fare Department and ot her agencies
and especially, to sensitize parents to current limts of prograns.
Encourage and assist in research and denonstration projects which
wll give further insights into community needs and possibilities.
Provide interpretation to the commnity of needs of official agen-

cies for support to carry the added program

COWIN TY HEALTH AND WELFARE COUNG L GF HENNEPI N GOUNTY, | NC.

The Council offers continuing use of its offices for studies and

i nter-agency planning as prograns progress. Mnbers of the present com

mttee are willing to nake thensel ves available in every useful way in

interpreting to official bodies the recommendati ons which follow

PUBLI C SGHOOLS

1.

Wthin the general structure of cooperative action as proposed
above, devel op a specific plan for extension of present services
to the trainable retarded for consideration by the M nneapolis
Board of Educati on.

Develop for all public schools in the county the kind of coopera-
tive arrangenents with the Hennepin County V¢l fare Depart nent

and ot her agenci es proposed above.



APPENDI X A.

LAWS 1957 CHAPTER 803 C
0
P
AUTHORI ZI NG SCHOCOL DI STRI CTS AND UNORGANI ZED Y
TERRI TORI ES TO PROVI DE SPECI AL | NSTRUCTI ON
AND SERVI CES FOR TRAI NABLE CHI LDREN AND FCR
THEI R TRANSPORTATI ON OR BOARD AND LODG NG

BE | T ENACTED BY THE LEGQ SLATURE OF THE STATE OF M NNESOTA:

Section 1. Every school district and unorgani zed territory may pro-
vi de special instruction for trainable children of school age who are
residents of such district or unorganized territory. School age as used
inthis act shall nean the ages of 5 years to 21 years inclusive

Section 2. Every child who is handi capped to such degree that he is
not educable as determi ned by the standards of the state board of educa-
tion but who can reasonably be expected to profit in a social, enobtiona

or physical way froma program of teaching and training is a trainable
child.

Section 3. Special instruction and services for trainable children
may be provided by one or nore of the follow ng nmethods:

(a) The establishnment and mai ntenance of special classes.
(b) Instruction and services in other districts.

(c) Instruction and services in a state teachers coll ege |aboratory
school or a University of Mnnesota |aboratory school.

(d) Instruction and services in a state residential school or a
school departnment of a state institution approved by the state
department of educati on.

(e) By a programof honmebound training, teaching and services; or
by any other method approved by the state board of education

Section 4. The state board of education shall pronulgate rules rel a-
tive to qualifications of essential personnel, nethods of training,
pupil eligibility, size of classes, roons, equipnment, supervision and
any other rules and standards it deens necessary.

Section 5. For the purposes of this act any school district or
unorgani zed territory or conbinations thereof may enter into an agree-
ment to provide special instruction and services on such terns as nay be
agreed upon, but in that event each participating unit nmust agree on the
nmet hod of rei nbursenment as provided by section 5, 6 and 7 or on sone
ot her nmethod approved by the state departnent of education



Section 6. The state shall pay to any school district and unor-
gani zed territory:

(a) for the enployrment inits programfor trainable children, two-
thirds of the salary of essential personnel, but this anount
shall not exceed $3,600 per annumfor each full-time person
enpl oyed, or a prorata anount for a part-tine person or a person
enpl oyed for a limted tinme, including but not limted to summer
school ;

(b) for the enploynment of an individual jointly with another district
or districts or unorganized territory inits programfor trainable
children, two-thirds of the salary of essential personnel, but
this amount shall not exceed $3,600 per annumfor each full-time
person enpl oyed, or a prorata amount for a part-tinme person or a
person enployed for a limted tinme including but not limted to
sunmmer school .

Section 7. The state shall rei nburse each district or unorgani zed
territory for supplies and equi pment purchased or rented for use in the
instruction of trainable children in the amount of one-half the sum ac-
tually expended by the district or unorgani zed territory but not to ex-
ceed $50 in any one school year for each trainable child receiving
i nstruction.

Section 8. The state shall reinburse each district or unorgani zed
territory for the transportation or board and | odgi ng of trainable chil -
dren when approved by the state board of education, at rates to be deter-
mned by the state board of education, but this anount shall not exceed
$160 annually for each such child. Transportation funds rmay be used for
conveyi ng trainabl e children between hone and school and w thin the
school plant.

Section 9. The aids provided for in section 5 6 and 7 shall be paid
to the district of residence and shall be paid in addition to basic ad
and equal i zation aid to which the school district or unorganized terri -
tory nay be entitled. The anmount of aid for special instruction and ser-
vices for trainable children authorized in sections 5 and 6 may not exceed
t he amount expended for such special instruction and services for train-
able children for the year for which the aid is paid.



