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LIFELONG LEARNING CURRICULUM & INSTRUCTlOh 

PUBLIC SCHOOLS 

A p r i l  27, 1989 

Dear Members o f  t h e  Huested Foundation: 

We a r e  w r i t i n g  t o  thank you f o r  t h e  generous grant  you gave t o  t h e  Sa in t  Paul 
Pub l i c  Schools through Sharon Cox, Ass i s tan t  D i r e c t o r  o f  Special  Education. 
Because o f  your support we were ab le  t o  form a committee o f  parents and school 
personnel t o  p l a n  f o r  t h e  i n t e g r a t i o n  o f  c h i l d r e n  w i t h  severe and m u l t i p l e  
d i s a b i l i t i e s  i n t o  Homecroft Elementary School. 

It has been a wonderful and e x c i t i n g  year. Enclosed you w i l l  f i n d  samples o f  
our e f f o r t s  i n  t h e  area o f  p rov id ing  i n t e g r a t e d  opt ions and oppor tun i t i es  f o r  
these chi lden.  A w r i t t e n  repor t ,  a brochure, a sample o f  t h e  d a i l y  log ,  as 
w e l l  as a sample o f  our video-taping, i s  included. 

Come v i s i t  us and see f i r s t  hand t h e  program you have so generously enriched. 

Gra te fu l l y ,  

The Ch i l d ren  and S t a f f  
a t  Homecroft School 

DISTRICT 625 360 COLBORNE STREET ST. PAUL, MINNESOTA 55102.3299 (612) 228-3611 



OPTIONS AND OPPORTUNITIES 
Rationale, Process, Services and 

Curr icu lum f o r  t h e  I n t e g r a t i o n  o f  Severely 
M u l t i p l y  Handicapped i n t o  t h e  Regular Educat ion S e t t i n g  

RATIONALE 

"Education i s  not  j u s t  academics -- it i s  a lso  about l ea rn ing  t o  be a f u l l  
human being about kindness, c r e a t i v i t y ,  he lp ing  each o ther  and accept ing of 
others". ( B e l i s l e .  Metta, 1988) 

I n  1986 a smal l  group o f  concerned parents met t o  discuss t h e  e x i s t i n g  opt ions 
f o r  t h e  educat ion o f  t h e i r  severely handicapped c h i l d r e n  ava i l ab le  i n  t h e  Sa in t  
Paul Pub l i c  Schools. The s i n g l e  opt ion,  a segregated school se t t i ng ,  was discussed 
and found t o  be unacceptable. As a resu l t ,  t h e  need t o  increase opt ions, and 
c rea te  new models f o r  t h e  d e l i v e r y  o f  serv ices  was determined. 

It was t h e  parents c o n v i c t i o n  t h a t  t h e i r  ch i l den  would b e n e f i t  from d a i l y  
contact  w i t h  t y p i c a l  peers, r a t h e r  than rece i v ing  t h e i r  educat ion i n  a s e t t i n g  
where they would be exposed only  t o  c h i l d r e n  w i t h  severe and m u l t i p l e  handicaps. 

The committee w a s  formed t o  o u t l i n e  concerns, needs, and ideas f o r  models f o r  
t h e  d e l i v e r y  o f  se rv i ce  and curr icu lum. Th is  committee consis ted o f  parents, 
preschool educators, a school p r i n c i p a l ,  t h e  Ass i s tan t  D i r e c t o r  o f  Special  
Education, a consu l tan t  from t h e  U n i v e r s i t y  o f  Minnesota, and a number o f  o ther  
spec ia l  and regu la r  educators. An i n teg ra ted  classroom was considered, and 
Homecroft School was selected f o r  t h e  s i t e .  The need t o  develop t h e  ra t i ona le ,  
process, cu r r i cu lum and se rv i ce  d e l i v e r y  model was i d e n t i f i e d ,  and a core p lann ing  
group was named t o  complete t h i s  task. 

The p lann ing  group consis ted o f  a parent,  t h e  p r i n c i p a l ,  an occupational 
t h e r a p i s t ,  r egu la r  and spec ia l  educators, an i n t e g r a t i o n  consul tant ,  a  d i s t r i c t  
i n t e g r a t i o n  adv isor  and a f a c i l i t a t o r .  The p r o j e c t  was funded through a grant  
prov ided by the  Huested Foundation, under t h e  superv is ion  o f  Sharon Cox, Ass i s tan t  
D i r e c t o r  o f  Curr icu lum and I n s t r u c t i o n  f o r  Specia l  Educat ion f o r  t h e  Sa in t  Paul 
Pub l i c  Schools. 

As t h e  bas is  f o r  t h e  development o f  an i n teg ra ted  program a t  Homecroft School, 
t h e  committee formulated and adopted these assumptions: 

1. - A l l  c h i l d r e n  have a l e g a l  r i g h t  t o  a t tend  a neighborhood school 
o r  program o f  choice. 

2. It i s  r i g h t  and proper  t h a t  c h i l d r e n  have equal oppor tun i t i es  
t o  l e a r n  i n  t h e  same e n v i r o m n t .  



3. - A l l  c h i l d r e n  can l e a r n  what they need t o  know i n  t h e  same s e t t i n g s  
as t h e i r  peers. 

A l l  c h i l d r e n  l e a r n  from o ther  ch i ld ren .  4. - 
5. - A l l  c h i l d r e n  l ea rn  t y p i c a l  s k i l l s  best i n  t y p i c a l  se t t ings .  

6. - A l l  c h i l d r e n  develop soc ia l  s k i l l s ,  ways t o  communicate, and 
f r i endsh ips  from w i t h i n  t h e i r  d a i l y  environments. 

7. - A l l  c h i l d r e n  l e a r n  best i n  a  mul t i face ted ,  s t i m u l a t i n g  environment. 

8. - A l l  parents have t h e  same hopes and dreams f o r  t h e  f u t u r e  o f  t h e i r  
c h i l d r e n :  happiness, acceptance, f r i endsh ips  and p r o d u c t i v i t y .  

9. D a i l y  contact  f os te rs  increased understanding and acceptance o f  
c h i l d r e n  w i t h  d i f fe rences.  

The aforementioned assumptions r e f l e c t  t h e  tenants o f  t h e  miss ion statement 
formulated by t h e  Homecroft School s t a f f  i n  1988. It i s  s tated:  "Students a t  
Homecroft School should enjoy l e a r n i n g  and a t tend ing  school. The school s t a f f  and 
parents w i l l  se t  t h e  goal t o  educate students so as t o  reach t h e i r  f u l l  p o t e n t i a l  
as product ive  and knowledgable members o f  our soc ie ty  ". ( E f f e c t i v e  School P1 an, 
1986. p. 2 )  

Statements from committee members prov ide  add i t i ona l  perspect ives t o  advocate 
f o r  t h e  i n t e g r a t i o n  o f  severely m u l t i p l y  handicapped ch i l d ren :  

PERSPECTIVES ON INTEGRATION 

R i t a  Saumreber 
Parent 

As t h e  parent  o f  a  severely  handicapped c h i l d  I f e e l  I n t e g r a t i o n  i s  
important  f o r  many reasons. F i r s t ,  I b e l i e v e  t h a t  my c h i l d  should have t h e  
oppor tun i ty  t o  be w i t h  c h i l d r e n  who are  no t  as handicapped as he i s .  This  w i l l  
a l l w  him many oppor tun i t i es  f o r  l e a r n i n g  and i n t e r a c t i o n  t h a t  he would not  be 
ab le  t o  have i n  a  classroom of  s i m i l a r l y  handicapped ch i ld ren .  There i s  no 
doubt i n  my mind t h a t  he i s  happier  w i t h  c h i l d r e n  around him t h a t  a re  able t o  
touch, p lay,  t a l k  t o  and i n t e r a c t  w i t h  him. 

Another reason f o r  I n t e g r a t i o n  i s  t h e  f a c t  t h a t  educat ion i s  an 
oppor tun i ty  not only  t o  l e a r n  academics b u t  t o  l e a r n  how t o  be a  whole person. 
Th i s  can happen as handicapped and non-handicapped c h i l d r e n  i n t e r a c t  and l e a r n  
t o  accept each o the r  f o r  t h e  people they are. 



Another compel l ing reason f o r  I n t e g r a t i o n  i s  t h a t  t h e  c h i l d r e n  t h a t  my 
c h i l d  w i l l  be i n  c lass  w i t h  now are t h e  f u t u r e  nurses, doctors, soc ia l  workers, 
p o l i t i c i a n s ,  etc.  . . . who w i l l  make decis ions about and prov ide  care f o r  my 
c h i l d .  I w i l l  f e e l  much b e t t e r  knowing t h a t  they have had experiences w i t h  
handicapped persons t h a t  w i l l  enable them t o  make more informed, compassionate 
decisions. 

F i n a l l y ,  I f e e l  t h a t  t h e  e a r l i e r  t h e  exposure t o  handicapped c h i l d r e n  t h e  
b e t t e r  i t  i s  f o r  a l l  concerned. When c h i l d r e n  are young, t h e i r  opin ions are 
j u s t  being formed and l t t t l e  eyes and hear ts  a re  wide open and very accept ing 
o f  others around them. 

Dale S r i g l e y  
P r i n c i p a l  

I n t e g r a t i n g  severely  handicapped students i s  important  as we l l  as a 
federa l  law which s t i p u l a t e s  t h e  Least R e s t r i c t i v e  Environment (LRE). This  i s  
s e t  up t o  p rov ide  c h i l d r e n  w i t h  an equal education. It i s  a lso  r i g h t  and 
proper  t o  do so. I t  has been sa id  by many educators and l a y  people t h a t  
educat ion i s  m u l t i f a c e t e d  w i t h  l e v e l s  o f  achievement and l e a r n e r  outcomes 
which vary from one human being t o  another. It i s  a human world, and people 
have t o  go out and work w i t h  humanity a f t e r  they leave school -- they must 
p a r t i c i p a t e  i n  soc ie ty  wherever they go and whatever they do. Therefore, i t  i s  
necessary f o r  a l l  students t o  have t h e  same oppor tun i ty  f o r  education. 

Beth Hadley 
Kindergar ten Teacher 

As a r e g u l a r  k indergar ten  teacher, when t h e  concept o f  handicapped 
c h i l d r e n  was presented t o  me, I was f e e l i n g  very threatened -- how cou ld  I 
teach them anyth ing when they d i d n ' t  understand a t  t h e  f i v e  year  o l d  l e v e l ?  I 
thought, " I ' m  no t  t r a i n e d  t o  work w i t h  handicapped c h i l d r e n  -- l e t  someone e l s e  
do it." 

Dur ing t h i s  t ime 2 of support was coming my way. We v i s i t e d  a school 
and watched a handicapped c h i l d  i n  a r e g u l a r  educat ion se t t i ng .  We v i s i t e d  two 
o f  "our" spec ia l  c h i l d r e n  i n  t h e l r  daytime a c t i v i t y  center. New f r i e n d s  helped 
too. The f i r s t  new f r i e n d  was Sharon S i n c l a i r ,  an occupational t h e r a p i s t  i n  
our d i s t r i c t .  She assured me t h a t  I wasn't  running t h e  Lone Ranger Program -- 
t h a t  many people would he lp  these c h i l d r e n  w i t h  tasks  as our lessons went on. 
Then Barb Schweiger a r r i v e d  on t h e  scene f u l l  o f  enthusiasm and eager t o  s t a r t  
t h i s  new classroom w i t h  me. These people helped me r e a l i z e  t h a t  I wasn't  t o  be 
h e l d  accountable f o r  t h e  handicapped c h i l d r e n ' s  l ea rn ing  pa t te rns .  My r o l e  was 
t o  accept them as p a r t  o f  t h e  group and mainstream them i n  whenever t h e  
a c t i v i t y  warranted it. 



When people ask me why in teg ra te ,  I always say because t h e  L e g i s l a t u r e  
gave t h e i r  parents t h e  o p t i o n  o f  p u t t i n g  them i n  a  regu la r  educat ion s e t t i n g  
and they took it. When they ask, "How w i l l  you cope?" -- I say, "Well, I ' m  
going t o  run my day as always -- and these new students w i l l  come i n  where 
appropriate." And most o f ten  asked, 'What do t h e  parents expect t h e i r  spec ia l  
c h i l d r e n  t o  get out  of t h i s  experience?" I say, "I t h i n k  they want t h e i r  
c h i l d r e n  surrounded by r e g u l a r  educat ion c h i l d r e n  t o  see t h a t  l i f e  goes on 
around them, and as they cont inue t o  grow and get out i n t o  t h e  community, 
t h e y ' l l  know about ' r e g u l a r '  people and t h e  ' r e g u l a r '  people w i l l  be m r e  
accept ing o f  t h e  handicapped ones." 

Barb Schweiger 
Speci a1 Educat ion 
Teacher 

As a  spec ia l  educator 1 see my r o l e  as one o f  support f o r  what t h e  regu la r  
educat ion k indergar ten teacher i s  teaching. I t r u l y  f e e l  t h a t  i t  i s  w i t h i n  t h e  
regu la r  educat ion s e t t i n g ,  t h e  i n teg ra ted  s e t t i n g  t h a t  a  more comprehensive 
cu r r i cu lum can be o f f e r e d  t o  a l l  k indergar ten  ch i ld ren .  

Special  educators i n  segregated s e t t i n g s  sometimes get so f a r  removed from 
what i s  normal t h a t  they l o s e  perspect ive as t o  what expectat ions f o r  t h e i r  
students should be. Being i n  t h e  i n t e g r a t e d  classroom promises t o  be more 
e x c i t i n g  and more cha l leng ing  t o  me and my students as a  pro fess iona l .  

I f  I were t o  w r i t e  myself  a  dream job  d e s c r i p t i o n  i t  would be t o  be i n  a  
classroom where c h i l d r e n  w i t h  handicaps i n t e r a c t  f r e e l y  and are  a  p a r t  of t h a t  
t y p i c a l  c h i l d  k indergar ten  class. 

Sharon S i n c l a i r  
Occupational Therap is t  

As an occupational t h e r a p i s t  I am committed t o  a s s i s t i n g  a  c h i l d  t o  f u n c t i o n  
t o  t h e  best  o f  h e r l h i s  a b i l i t y  i n  t h e  d a i l y  world. Since I work f o r  a  school 
system, my emphasis i s  on t h e  educat ional environment. I have discovered t h a t  
p r o v i d i n g  therapy w i t h i n  t h e  classroom s e t t i n g  and f u r t h e r  w i t h i n  t h e  r e g u l a r  
educat ion s e t t i n g  has proved t o  be extremely b e n e f i c i a l  f o r  t h e  c h i l d  and f o r  t h e  
t y p i c a l  ch i ld ren .  By therapy I am r e f e r r i n g  t o  appropr ia te  hand l ing  t o  work on 
gross and f i n e  motor movement needs and adaptat ions t o  a l l ow  t h i s  c h i l d  t o  be i n  
t h i s  classroom environment. 

However as a  the rap i s t .  I am concerned about m r e  than t h e  motor needs o f  t h e  
c h i l d ;  I am aTso concerned about t h e  f u n c t i o n i n g  o f  t h e  t o t a l  ch i l d .  I have seen 
awareness, s o c i a l  s k i l l s ,  mo t i va t i on  and happiness increase as t h e  r e s u l t  of 
i n t e g r a t i o n  o f  t h e  c h i l d  w i t h  spec ia l  needs i n t o  a  t y p i c a l  classroom. I have seen 
a l l  t h e  c h i l d r e n  involved,  spec ia l  and t y p i c a l ,  blossom i n  t h e i r  humanity. 
Kindness, awareness, acceptance o f  others and t h e  development o f  new f r i e n d s  were 
some o f  t h e  outcanes t h a t  bene f i t ed  a l l .  



Rebecca R ice  T e t l i e  
Speech Therap is t  

As a  speech and language t h e r a p i s t ,  I have found t h a t  l e a r n i n g  t o  
communicate e f f e c t i v e l y  takes a  l o t  of p rac t i ce .  It a l so  takes a  responsive 
environment. Ch i l d ren  w i t h  severe handicaps need more oppor tun i t i es  t o  
i n t e r a c t  w i t h  peers t o  l e a r n  t o  communicate. By being i n  regu la r  classes, they 
w i l l  be i n  c lose contact  w i t h  peers t h a t  can i n i t i a t e  and respond t o  them. 

For  c h i l d r e n  w i t h  seveie d i s a b i l i t i e s ,  l e a r n i n g  t o  communicate a lso  takes 
i n d i v i d u a l i z e d  programming. I have found t h a t  they need t o  l e a r n  i n  t h e  
se t t ings ,  - w i t h  t h e  people they w i l l  be i n t e r a c t i n g  w i t h  d a i l y .  ~e%ning 
toge the r  w i t h  non-handicapped c h i l d r e n  w i l l  p rov ide  t h e  maximum b e n e f i t  f o r  
inc reas ing  and main ta in ing  r e l a t i o n s h i p s  du r ing  and a f t e r  school. 

As a  r e s u l t  of i n t e g r a t i o n  experiences, I have seen a l l  c h i l d r e n  invo lved 
b e n e f i t  and become b e t t e r  communicators. They l e a r n  t o  understand each o t h e r ' s  
smiles, f a c i a l  expressions, signs, and symbols. They l e a r n  how each 
communicates, what they l i k e  t o  do, what they are good a t  and what they need 
help with. They l e a r n  how t o  accept, understand, and develop f r i endsh ips  w i t h  
c h i l d r e n  d i f f e r e n t  from themselves. 

E l l e n  P i n n e l l  
F a c i l i t a t o r  

As a  specia l  educat ion teacher, I be l i eve  t h a t  i n t e g r a t i n g  severely 
handicapped c h i l d r e n  i n t o  t h e  neighborhood school w i l l  a l l e v i a t e  t h e  i s o l a t i o n  
t h a t  i s  experienced i n  t h e  segregated school s e t t i n g ,  f o r c i n g  a more na tura l  
i n t e r a c t i o n  w i t h  a l l  people -- both  peers and adul ts .  

I f e e l  t h a t  more na tu ra l  o r  more f requent  i n t e r a c t i o n  w i l l  eventua l ly  
become t h e  basis  f o r  community understanding and support f o r  t h e  handicapped 
c h i l d  and f a m i l y  un i t ,  he lp ing  t o  lessen t h e  degree o f  f a m i l y  dys func t ion  o f t e n  
a  p a r t  o f  t h e  l i v e s  o f  t h e  handicapped. A d d i t i o n a l l y ,  i n t e g r a t i o n  i n t o  t h e  
neighborhood school would demonstrate t h e  more normal d i s t r i b u t i o n  o f  
low-incidence handicaps i n  t h e  community. The school w i l l  deal w i t h  a  few 
i n d i v i d u a l  ch i1  dren, no t  l a r g e  groups. 

PROCESS 

Planning and Implementing t h e  Program 

I n  order  t o  make c e r t a i n  t h a t  t h e  assumptions and miss ion  statements are an 
ongoing cons idera t ion  o f  t h e  i n t e g r a t i o n  e f f o r t  a t  Homecroft School, t h e  committee 
recommends a  process t h a t  i s  a l so  t o  be ongoing . This  process inc ludes  t h e  
establ ishment  o f  an i n t e g r a t i o n  committee, t h e  assurance o f  i n s e r v i c e  oppor tun i t i es  
f o r  s t a f f ,  t h e  p r o v i s i o n  f o r  i n s e r v i c e  and in fo rmat ion-shar ing  oppor tun i t i es  f o r  
parents and t h e  community as we l l ,  and an ongoing eva lua t i on  procedure. 



An I n t e g r a t i o n  Committee o f  4-8 people w i l l  be composed o f  vo lunteer  school 
s t a f f  members and a parent. The I n t e g r a t i o n  Committee w i l l  become a p a r t  o f  s t a f f  
development c o r r e l a t e  o f  t h e  Homecroft School Plan. This  Committee w i l l  meet as 
o f ten  as necessary i n i t i a l l y ,  and then a t  l e a s t  once monthly t he rea f te r .  I t s  
r e s p o n s i b i l i t y  w i l l  be t o  make t h e  p lans t o  p rov ide  f o r  s t a f f  i n s e r v i c e  i n  t h e  
f o l l w i n g  areas o f  in format ion:  

I. Communication a l t e r n a t i v e s  
2. I n fo rma t ion  about equipment, diagnosis, medical 

problems and o the r  p e r t i n e n t  issues, and a 
de f  i n i t i o n - o f  -terms handbook. 

3. S l i d e h i d e 0  programs about i n t e g r a t i o n  a l t e r n a t i v e s  
a t  l oca l / s ta te /and  n a t i o n a l  s i t e s .  

4. Dynamics, ( i  .e. s o c i a l  aspects f o r  improved i n t r a  
s t a f f  communications) o f  i n t e g r a t i o n  process t o  be 
rnoderated/ fac i l i  t a t e d  by an ou ts ide  person. 

5. Promotion o f  f r iendsh ips  i n  bo th  age peers and o the r  
groups o f  c h i l d r e n  i n  t h e  school s e t t i n g  t o  be conducted 
by school soc ia l  worker. 

6. Regular updates a t  s t a f f  meetings t o  i nsu re  t h a t  a l l  
s t a f f  members keep i n  touch w i t h  ongoing p lann ing  
and resources i n  t h e  bu i l d ing .  

Another aspect of t h e  process t o  promote i n t e g r a t i o n  o f  a l l  students a t  
Homecroft School i s  by p rov id ing  a l l -Spec ia l  Education Workshop dur ing  Opening Week 
each year. This workshop, t o  be coordinated by t h e  b u i l d i n g  specia l  educat ion 
f a c i l i t a t o r ,  w i  11 simply o u t l i n e  t h e  f u l l  range o f  services-and personnel present 
t h a t  year  a t  Homecroft School, p l a c i n g  emphasis on r e f e r r a l ,  t h e  specia l  educat ion 
process, resources, and i n d i v i d u a l  spec ia l  educator program goals and in format ion.  

As a p a r t  of t h e  a l l  s ta f f  workshop, t h e  Special  Ed I n t e g r a t i o n  teacher w i l l  
i n c l u d e  these i tems t o  begin t h e  o r i e n t a t i o n  process each year  a t  Homecroft School: 

1. The o r i e n t a t i o n  w i l l  be he ld  i n  t h e  designated classroom area f o r  
a l l  t o  see t h e  area 's  resource room. 

2. A d e f i n i t i o n  of t h e  r o l e  of t h e  Specia l  Ed teacher ( i -e. ,  as a 
non-threatening p rov ide r  and support person) as w e l l  as a 
d e f i n i t i o n  of t e rns  used i n  con junc t i on  w i t h  t h e  h igh needs 
populat ion.  (See Appendi x A )  

3. That t h e  emphasis w i l l  be on t h e  human aspects ( i  .e., parent /  
c h i l d  asp i ra t i ons  f o r  growth and community p a r t i c i p a t i o n ) .  

4. The Special  Ed teacher w i l l  demonstrate ways t o  meet o r  adapt 
goals . 

5. The Special  Ed teacher w i l l  i n v i t e  another r e g u l a r  ed teacher t o  
g i ve  a "boost" t o  t h e  p o s i t i v e  aspects of h i s /he r  s i m i l a r  
experience. 



6. The d i s t r i b u t i o n  o f  a  d r a f t  o f  t h e  r a t i o n a l e  f o r  t h e  i n t e g r a t i o n  
process.  

7. The p r o v i s i o n  o f  an agenda and "Open House" f o r  t h e  r e s o u r c e  room 
f o r  a l l  c lassrooms. 

I n f o r m a t i o n  w i l l  b e  p r o v i d e d  t o  a l l  Homecrof t  p a r e n t s  and t o  t h e  
community i n  a  v a r i e t y  o f  ways, t h e s e  i n c l u d e :  

I. A  b r o c h u r e  des igned t o  e x p l a i n  t h e  r a t i o n a l e  f o r  i n t e g r a t i o n ,  and t h e  
program f o r  c h i l d r e n  w i t h  h i g h  needs a t  Homecrof t  School .  (See 
Appendix B) 

11. An i n f o r m a t i o n a l  p i e c e  t o  b e  i n c l u d e d  i n  t h e  f i r s t  r e g u l a r  n e w s l e t t e r  
s e n t  by t h e  schoo l  p r i n c i p a l ,  o u t l i n i n g  t h e  schoo l  m i s s i o n  s ta tement  
as w e l l  as t h e  r a t i o n a l e  f o r  t h e  e d u c a t i o n  o f  c h i l d r e n .  

111. An i n t r o d u c t i o n  o f  t h e  program a t  Homecrof t  on t h e  K i n d e r g a r t e n  Paren t  
N i g h t  i n  e a r l y  September w i t h  t h e  o p t i o n a l  i n c l u s i o n  o f  t h e  Paren t  
A t t i t u d e  Survey. 

I V .  An Open-Rocin/Information-Sharing s e s s i o n  t o  be a  p a r t  o f  t h e  i n i t i a l  
PTO meet ing  i n  l a t e  September, w i t h  t h e  i n c l u s i o n  o f  v ideos,  s l i d e s  
and o t h e r  media p r e s e n t a t i o n .  

A d d i t i o n a l l y ,  a  B u l l e t i n  Board w i l l  be p l a c e d  i n  an easy access area o f  t h e  
b u i l d i n g  t o  d i s p l a y  a  v a r i e t y  o f  w r i t t e n  i n f o r m a t i o n  about t h e  i n t e g r a t i o n  process,  
o p p o r t u n i t i e s  f o r  workshops, e t c .  T h i s  B u l l e t i n  Board w i l l  f e a t u r e  i n f o r m a t i o n  t o  
meet t h e  needs o f  b o t h  educa to rs  and p a r e n t s  o f  a l l  c h i l d r e n .  

The E v a l u a t i o n  Process w i l l  measure t h r e e  a n t i c i p a t e d  p r o j e c t  outcomes: t h e  
s o c i a l  i n t e g r a t i o n  o f  c h i l d r e n  w i t h  s p e c i a l  needs and t h e i r  peers, t h e  achievement 
o f  e d u c a t i o n a l  goa ls ,  and t h e  development o f  a  p o s i t i v e  a t t i t u d e  i n  t h e  Homecroft 
s t a f f  t o w a r d  t h e  i n t e g r a t i o n  o f  t h e  c h i l d r e n  w i t h  s p e c i a l  needs. T h i s  process w i l l  
i n c l u d e  t h e  f o l l o w i n g  components: 

I. S o c i a l  I n t e g r a t i o n  o f  t h e  C h i l d r e n  
B a s e l i n e  and m o n i t o r  i n i t i a t i o n s  and responses between c h i l d r e n  
D e s c r i b e  i n t e r a c t i o n s  among c h i l d r e n  weekly 
(e.g. quotes  by c h i l d r e n ,  anecdotes)  
D e s c r i b e  s u c c e s s f u l  l essons  and a c t i v i t i e s  
On-going d a i l y  w r i t t e n  l o g s  

11. A t t a i n m e n t  o f  L e a r n e r  Outcomes, I.E.P. Goals 
Develop e d u c a t i o n a l  goa ls  and o b j e c t i v e s  
B a s e l i n e  and m n i t o r  p r o g r e s s  on  o b j e c t i v e s  
How? 

111. Development o f  P o s i t i v e  A t t i t u d e s  Amonq S t a f f  
A d m i n i s t e r  a t t i t u d e  survey t o  e n t i r e  s t a f f  
F i r s t  day o f  workshop we& and end o f  t h e  y e a r  
C o l l e c t  quotes  by s t a f f  t h r o u g h t  t h e  y e a r  



The fo l l ow ing  are examples of t h e  Teachers A t t i t u d e  and Parent A t t i t u d e  
Surveys: 

Homecroft Teachers A t t i t u d e  Survey 

1. I t h i n k  I understqnd what i n t e g r a t i o n  o f  severely handicapped students means. 

2. 1 be l ieve  i t  i s  r i g h t  and proper  t h a t  a l l  c h i l d r e n  have equal oppor tun i t i es  t o  
l e a r n  i n  t h e  same environment. 

3 .  1 be l i eve  a l l  c h i l d r e n  can l e a r n  what they need t o  know i n  t h e  same s e t t i n g  as 
t h e i r  peers. 

A d d i t i o n a l l y ,  a  survey of parent  a t t i t u d e s  w i l l  i nc lude  these statements: 

Homecroft Parents A t t i t u d e  Survey 

1. I t h i n k  I understand what i n t e g r a t i o n  o f  severely  handicapped students means. 

2. 1 be l ieve  i t  i s  r i g h t  and proper  t h a t  a l l  c h i l d r e n  have equal oppor tun i t i es  t o  
l e a r n  i n  t h e  same environment. 

3.  I be l ieve  a l l  c h i l d r e n  can l e a r n  what they need t o  know i n  t h e  same s e t t i n g  as 
t h e i  r peers. 



4. 1 be l i eve  a l l  c h i l d r e n  should have t h e  o p t i o n  o f  a t tend ing  t h e i r  neighborhood 
school. 

- - 
1-1 Yes 1-1 No 

5 .  I bel ieve  my students would b e n e f i t  f o r  having a student w i t h  d i s a b i l i t i e s  i n  the  
classroom. 

- - 
I Yes 1-1 Ho 

6. 1 be l i eve  having a handicapped c h i l d  i n  my classroom w i l l  teach t h e  o ther  c h i l d r e n  
t o  be more aware and accept ing of others w i t h  d i f fe rences.  

7. 1 be l i eve  a l l  parents have t h e  same hopes and dreams f o r  t h e  f u t u r e  o f  t h e i r  
ch i l d ren :  happiness, acceptance, f r iendsh ips ,  and p r o d u c t i v i t y .  

8. I bel ieve  a l l  c h i l d r e n  l e a r n  t y p i c a l  s k i l l s  best i n  t y p i c a l  se t t ings .  

9. I would f e e l  comfortable having one o f  these students mainstreamed i n t o  my 
classrocin. 

10. 1 be l i eve  t h i s  new program a t  Homecroft w i l l  be a success. 

Add i t i ona l  comments and concerns welcome! 



I V .  V ideo Record ings 

1) Spontaneous t a p i n g ;  documentat ion o f  - b a s e l i n e  f i r s t  few weeks o f  school  - observe p l a y  t ime ,  opening, mus ic  
t i m e  and t h e s e  p a r t s  o f  t h e  c u r r i c u l u m ;  
math, a r t ,  

2 )  Show v i d e o  a t  Open House 
show v ideos  a t  conference t i m e  i n  main h a l l w a y  
show v i d e o  a t  k i n d e r g a r t e n  round-up 
v i d e o  f r e e  time, 

3)  Documentation as neasure of l e a r n e r  outcome p rogress ;  monthly 
math 
a r t  
opening 

4 )  Documentat ion o f  spontaneous i n t e r a c t i o n s  
p l a y  t ime,  p layground  f o u r  t i m e s  d u r i n g  t h e  school  y e a r  

V. Feedback 

Parent  Progress Repor ts  and updates and a t t i t u d e  survey a t  
conference t imes ;  September, November and March 

V I .  W r i t t e n  e v a l u a t i o n  by p a r t i c i p a t i n g  s t a f f  and p a r e n t s  

B e t h  Hadley,  r e g u l a r  e d u c a t i o n  
B a r b  Schweiger, spec i  a1 e d u c a t i o n  
Paren ts  o f  s tuden ts  w i t h  d i s a b i l i t i e s  



CURRICULUM 

The task  o f  developing cu r r i cu lum f o r  c h i l d r e n  w i t h  spec ia l  needs a t  Homecroft 
School l i k e  t h e  process i t s e l f  must be ongoing and a r e s u l t  o f  constant evaluat ion.  

As t h e  brochure s ta tes ;  "The regu la r  educat ion classroom w i l l  be t h e  main school 
s e t t i n g  f o r  a l l  children... The spec ia l  educat ion component o f  t h i s  program i s  not 
designed t o  be a segregated p lace  bu t  r a t h e r  a support and servce prov ided by specia l  
educat ion personnel ." 

With t h i s  foremost i n  mi&, the committee agrees t h a t  t h e  development o f  
cu r r i cu lum w i l l  i nc lude  t h e  f o l  l cw i  ng: 

I. Schedule f o r  d a i l y  use o f  school t i m e  i s  t o  be based on t h e  age-peer schedule. 
That i s ,  each spec ia l  need c h i l d  w i l l  be a p a r t  o f  a regu la r  classroom, and 
main ta in  t h e  t ime schedule of t h a t  classroom. For  example, t h e  f o l l o w i n g  
Kindergar ten Day Schedule i s  t h e  bas i s  f o r  any c h i l d  who i s  o f  k indergar ten 
age. 

Tenta t ive  Kindergar ten Day 

Opening - inc lud ing :  

good morning (af ternoon) song 
attendance 
f l a g  s a l u t e  
show and t e l l  
calendar a c t i v i t i e s  

Math - See D i s t r i c t  LO'S 

3 days -- group teaching 
2 days -- tubb ing  

U n i t  - inc lud ing :  

language a r t s  - See D i s t r i c t  LO'S 
a r t  a c t i v i t i e s  

Free Choice A c t i v i t i e s  



SQUIRT 

S i l e n t  Q u i e t  U n i n t e r ~ p t e d  I n d i v i d u a l  
Reading t ime 

Ready Steps [p re  reading se r ies1  - (See 
D i s t r i c t  Lo 's )  

Music 

L i t e r a t u r e  

11. S p e c i f i c  Ob jec t ives  w i l l  be dependent on each c h i l d ' s  need, and are 
dependent on t h e  schedule as w e l l  as t h e  development o f  t h e  I E P .  
The f o l l o w i n g  are examples o f  how i n d i v i d u a l  ob jec t i ves  are t o  be 
incorpora ted  i n t o  t h e  regu la r  k indergar ten  schedule. 

Example - A.M. K indergar ten Schedule - Thomas 

Time - 
8:30 - 9:OO 

A c t i v i t y  

Opening 

Math 

Un i ts  

Free Choice 

SQUIRT Reading 
1 Day L i b r a r y  

Ob jec t ive  

Greet ing ( v o c a l i z a t i o n )  
A t tend ing  recognizing, showing, 
ma in ta in ing  opt imal p o s i t i o n  
Switch a c t i v a t i o n  

Choice making 
Sensory Inpu t  
Par tner  a c t i v i t y  

Ma in ta in ing  opt imal p o s i t i o n  
P a r t i a l  p a r t i c i p a t i o n  

Choice making/turn t a k i n g  
L i s t e n i n g  corner  
Request m r e  

Ea t i ng  
Independent l e i s u r e  
Switch a c t i v a t i o n  
Main ta in ing  p o s i t i o n  



10:25 - 10:45 Ready Steps 
(Pre-Readi ng)  

M a i n t a i n i n g  p o s i t i o n  
Therapy-range of m o t i o n  

10:45 - 10:55 Music ( s i n g i n g ,  L o c a l i z i n g  s o u n d / l i s t e n i n g  
rhythms, movement) Making Requests 

Sw i tch  a c t i v a t i o n  

10:55 - 11:05 S t o r y  L i s t e n i n g  
A t t e n d i n g  
M a i n t a i n i n g  p o s i t i o n  

Other  needs: E a t i n g  
Changing 

11:15 - 1 : O O  E a t i n g  

Group S t a t i o n s  (Resource C e n t e r )  

1:OO - 1:30 Music 

1:30 - 2:OO Computer 

2:OO - 2:30 M u l t i  C u l t u r a l  Lessons - many k i n d s  

Example - P.M. K i n d e r g a r t e n  Schedule - Tony 

Time - 
12:15 - 12:45 

A c t i v i t y  

Opening 

Math 

O b j e c t i v e  

G r e e t i n g  ( v o c a l i z a t i o n ,  l o o k i n g ,  
s m i l i n g )  

T rack ing ,  a t t e n d i n g ,  r e c o g n i z i n g  
showing 

M a i n t a i n i n g  o p t i m a l  p o s i t i o n  - s i d e  . . 
s e t t i n g  

Swi tch  a c t i v a t i o n  - sound 
l o c a l i z a t i o n  

Choice making 
Sensory I n p u t  
1. Prone 
2. Trunk C o n t r o l  
3. Bench 

M a i n t a i n  o p t i m a l  p o s i t i o n  
P a r t i a l  p a r t i c i p a t i o n  
L i s t e n i n g  and hand use  



Free choice 

SQUIRT 

2:05 - 2:25 Ready Steps 

12:25 - 2:35 Music 

Story 

Choice making/turn t a k i n g  
L i s t e n i n g  corner  
Making request 
L i s t e n i n g  center  - head phones 

Headphone 
Var ie t y  o f  p o s i t i o n s  . 
F i l m  s t r i p  casset tes 
Par tner  a c t i v i t y  - t u r n  pagelhold 
book 

P a i r  w i t h  movement over b a l l  
Range o f  Motion 
Var ie t y  o f  therapy a c t i v i t i e s  

L o c a l i z i n g  sound11 i s t e n i n g  
Making request - noted by smi le 
Switch a c t i v a t i o n  
To le ra te  movements 
Wide v a r i e t y  o f  hand over hand 

p a r t i c i p a t i o n  - a c t i v a t e  
inst rument  

Main ta in ing  p o s i t i o n i n g  
Eyetrack ing 
Loca l i z i ng  sound o f  reader - 
emphasize l ook ing  

(poss ib le  p.m. tube feed ing)  

Other needs: 

Prone stander 
Changing 
Ea t i ng  

111. The IEP w i l l  be developed w i t h  t h e  i n c l u s i o n  o f  t h e  parents, t h e  
regu la r  educators, and t h e  spec ia l  educator as a  team, and 
according t o  t h e  s p e c i f i c a t i o n  o f  t h e  law. (See Appendix C) 

I V .  The MAPS Process (Forest, Lusthaus, Snw, 1986) w i l l  be incorporated 
i n  t h e  f i r s t  school y e a r  t o  add a  more complete dimension of 
understanding f o r  a l l  involved.  (See Appendix C, f o r  example) 

V. The Resource Room concept, u t i l i z i n g  a  v a r i e t y  o f  i n t e r e s t  centers 
f o r  - a l l  c h i l d r e n  a t  Homecroft School, w i l l  be developed du r ing  t h e  
f i r s t  school year. 

A t  t h i s  t ime, I n t e g r a t i o n  Options and Oppor tun i t ies  f o r  Severely Handicapped 
Ch i l d ren  a t  Homecroft School i s  ready t o  begin. Fu r the r  development o f  t h i s  
p r o j e c t  needs t o  be undertaken a f t e r  implementation, experience, and feedback. 



SUMMARY 

As t h e  f i r s t  yea r  o f  t h e  Homecroft Options and Oppor tun i t ies  P ro jec t  draws t o  
a  close, those who have p a r t i c i p a t e d  r e f l e c t  w i t h  obvious p r i d e  on t h e  e f f o r t  and 
successes t h a t  have evolved. The task  i s  on-going, and we need now t o  focus on 
next year, then t h e  next. The f o l l o w i n g  statements represent,  i n  a  smal l  way, some 
o f  t h e  a c t i v i t y  and energy generated i n  t h i s  year. B r i e f  glimpses o f  t h e  A t t i t u d e  
Surveys, t h e  Teachers' D a i l y  Log, and t h e  I n t e g r a t i o n  Committee A c t i v i t y  w i l l  
support and evidence a  heal thy p ro jec t ,  prepared t o  face  t h e  f u t u r e  and grow 
soundly t o  demonstrate t h e  assumptions on which i t  i s  based. 

1. A t t i t u d e  Surveys - As p a r t  of our i n t e g r a t i o n  p ro jec t ,  we handed out an 
a t t i t u d e  survey t o  our school s t a f f  and t h e  parents o f  t h e  regu la r  
educat ion k indergar ten  students. We wanted t o  get  some i n i t i a l  reac t ions  
t o  t h e  concept of i n t e g r a t i n g  severely  handicapped students i n t o  t h e  
regu la r  educat ion s e t t i n g .  Most o f  t h e  respondents f e l t  t h a t  a l l  c h i l d r e n  
should have equal oppor tun i t i es  t o  l e a r n  i n  t h e  same environment but  
almost h a l f  disagreed w i t h  t h e  statement " A l l  c h i l d r e n  can l e a r n  what they 
need t o  know i n  t h e  same s e t t i n g  as t h e i r  peers". Some teachers would be 
w i l l i n g  t o  mainstream disabled students i f  they had adequate support. 
Most f e l t  t h a t  our venture would be a  success and a  few were not 
a l t oge the r  sure what " i n t e g r a t i o n  o f  severely  handicapped students means". 
As a  group we f e l t  we may need t o  rede f i ne  "same se t t i ng " ,  expand i t  t o  
cover more than j u s t  one classroom as many people ra i sed  quest ions about 
a  severely handicapped c h i l d ' s  t o t a l  day t a k i n g  p lace i n  t h e  regu la r  
educat ion classrooms. Concerns about feeding, d iape r ing  and t o i l e t i n g  
and some therapy a c t i v i t i e s  were ra ised.  Could these th ings  be c a r r i e d  
on i n  t h e  regu la r  educat ion s e t t i n g ?  It was decided t h a t  f u r t h e r  p lanning 
would be needed. 

2. Teacher's D a i l y  Log - I n  my r o l e  as a specia l  educat ion teacher tu rned 
i n t e a r a t i o n i s t  I have kept  a  d a i l y  l o g  o f  t h e  i n t e r a c t i o n  t h a t  has taken 
plat;! between my spec ia l '  needs c h i l d r e n  and t h e i r  t y p i c a l  peers i n  t h e  
r e g u l a r  educat ion k indergar ten  se t t i ng .  There a r e  l i t e r a l l y  hundreds o f  
examples o f  spontaneous i n t e r a c t i o n s  amongst t h e  specia l  needs students 
and t h e i r  t y p i c a l  peers. Here a r e  a  few samples: Tomas has cerebra l  
palsy, cannot walk, speak o r  feed h imse l f  and goes i n t o  t h e  k indergar ten  
i n  a  wheel cha i r .  H i s  peers see beyond t h a t ,  however, and one day dur ing  
p lay  t ime several " t y p i c a l "  c h i l d r e n  were having a  t e a  par ty .  Tomas was 
w i t h  them and w i t h  no d i r e c t i v e  from any adul ts ,  one o f  t h e  c h i l d r e n  
"poured" t e a  f o r  him and p u t  some o f  t h e  pretend food on h i s  l a p  t r a y .  
During t h i s  whole scene Tomas was a1 1  smiles - s m i l i n g  being one o f  h i s  
pr imary means o f  cwnmunication. 

On another occasion Jus t i n ,  a  t y p i c a l  k i nde rga r tne r  chose t o  'cook 
pancakes" f o r  Tony, a  l i t t l e  boy w i t h  severe d i s a b i l i t i e s .  Lisa, a  
b e a u t i f u l  l i t t l e  g i r l  who was he lp ing  Tony c o l o r  a  p i c t u r e  one af ternoon 
said,  "I l i k e  Tony more than anyone elseH. Recently she brought a  
f r i e n d s h i p  b race le t  t o  school f o r  Tony. 



Dur ing m r n i n g  k indergar ten  session Nelson asked G i l b e r t  a  question. 
G i l b e r t  i s  t o t a l l y  non-verbal w i t h  communication s k i l l s  l i m i t e d  t o  
c r y i n g  when he 's  hungry and s m i l i n g  when he hears music. Forsome 
reason be began nodding h i s  head. L i t t l e  Nelson was so impressed t h a t  
he exclaimed, "Wow, he sa id  yes!" 

These a r e  j u s t  a few o f  t h e  anecdotes t h a t  I o f f e r  as test imony t o  t h e  
success t h a t  our I n t e g r a t e d  k inde rga r ten  here a t  Homecroft has achieved. 

3.  I n t e g r a t i o n  Committee A c t i v i t y  - Throughout t h e  year, t h e  I n t e g r a t i o n  
Committee has prov ided a v a r i e t y  of experiences t o  make Homecroft School 
come c lose r  t o  t h e  goals o f  meeting t h e  specia l  needs o f  a l l  c h i l d r e n  i n  
an i n teg ra ted  neighborhood school s e t t i n g .  The f o l l o w i n g  represent 
a c t i v i t i e s  t h a t  have taken p lace throughout t h e  year :  

a. S t a f f  in -serv ices  dur ing  opening week, i n c l u d i n g  an i n t r o d u c t i o n  
t o  t h e  new s t a f f  and resource room, and t h e  video Paradigms as 
w e l l  as an o u t l i n e  o f  t h e  program. 

b. S t a f f  i n s e r v i c e  i n  January i n c l u d i n g  a video, The Same Ins ide,  
a parent  panel, and in -depth  i n t roduc t i ons  t o  serv ice  prov iders,  
t h e i r  roles, and demonstrations o f  a v a r i e t y  o f  pieces o f  adapt ive 
equipment. 

c. An i n t r o d u c t i o n  f o r  t h e  e n t i r e  school popu la t ion  t o  wheelchairs1 
d i s a b i l i t i e s  presented by Toby Broaderick o f  Courage Center. 

d. A v a r i e t y  o f  in-school,  in- resource rown oppor tun i t i es  o f fe red  t o  
t h e  e n t i r e  school populat ion,  such as t h i r d  grade reading time, 
movies, m u l t i - c u l t u r a l  a c t i v i t i e s ,  p lay  time, Special  Fr iends, 
f r i e n d s  f o r  lunch, and more! 

Next year  t h e  I n t e g r a t i o n  Committee w i l l  be prepared t o  implement addi-  
t i o n a l  workshops, in-school  oppor tun i t ies ,  and in -serv ices  f o r  both s t a f f  
and students. The g r w p  meets monthly and has inves ted  t ime and energy 
t o  main ta in  and f u r t h e r  t h e  Homecroft Options and Oppor tun i t ies  P ro jec t .  



Appendix A 

TERMS AND EQUIPMENT USED BY SPECIAL EDUCATION STAFF 

Feedi no Eau i~ment :  

Scoop Dish - Designed f o r  t h e  c h i l d  who i s  j u s t  l e a r n i n g  t o  scoop food w i t h  a  
spoon. 

Mother Care Spoon: Molded, non-meta l l i c  spoon used t o  f e e l  c h i l d e n  who m y  be 
s e n s i t i v e  ( o r a l l y )  o r  who may b i t e  d w n  hard  on a  spoon ( t o n i c  b i t e  r e f l e x ) .  

Gastrostomy Tube: Tube t h a t  has been s u r g i c a l l y  i n s e r t e d  i n t o  a  person's stomach 
f o r  d i r e c t  feedings due t o  i n a b i l i t y  t o  take f o o d / l i q u i d  o r a l l y .  

Dicem: St icky ,  non -s l i p  ma te r i a l  used under a  c h i l d ' s  p l a t e  t o  keep i t  from s l i d i n g  - 
o r  used f o r  a  c h i l d  t o  s i t  on t o  keep him from s l i d i n g  out o f  a  good s i t t i n g  
pos i t i on .  

S ide- lyer :  Phys i ca l l y  handicapped c h i l d  can be pos i t i oned  on h i s /he r  s ide  comfort-  
ab ly  i n  t h e i r  p iece  o f  equipment - a  c h i l d  us ing  t h i s  equipment i s  not capable o f  
independent movement; he/she must be roved i n  and out  o f  p o s i t i o n s  by h i s l h e r  
teacher o r  t he rap i s t .  

Prone Stander: Device t h a t  enables a  c h i l d  who otherwise cannot stand 
independently t o  be p laced i n  a  s tanding p o s i t i o n  w i t h  appropr ia te  support; good 
f o r  s t r e t c h i n g  out muscles, f a c i l i t a t i n g  d iges t ion .  

Tumble Form Chair :  Molded seat w i t h  s t raps  t h a t  prov ides a  c h i l d  supported s i t t i n g  
when he/she i s  no t  s i t t i n g  i n  h i s / h e r  wheelchair. 

A.F.O.'s: Ankle braces t h a t  p rov ide  s t a b i l i t y  f o r  a  c h i l d ' s  f o o t  t o  1) prevent 
deformi ty ,  and 2) s t a b i l i z e  f e e t  f o r  t h e  c h i l d  who i s  walking. 

Muscle   one: 
Low Muscle Tone - Floppy muscle tone, loose. 
High Muscle Tone - T igh t ,  r i g i d  muscle tone. 
These are  cond i t ions  which i n d i c a t e  devi a t i o n s  from what i s  considered normal 
muscle tone and both  cond i t ions  tend t o  keep a  c h i l d  from performing a  v a r i e t y  o f  
motor a c t i v i t i e s .  

Re laxat ion  Therapy: Techniques employed by a  t h e r a p i s t  t o  reduce s p a s t i c i t y  o r  
h igh  tone, thus  enabl ing a  c h i l d  ease o f  movement w i t h  arms and legs. 

Oral  F a c i l i t a t i o n :  Prov id ing  s t i m u l a t i o n  t o  cheek and f a c i a l  nuscles t o  help a  
c h i l d  get  ready t o  eat, us ing  a toothbrush o r  f l a v o r s  i n s i d e  t h e  mouth t o  increase 
upper l i p  lnovement ( f o r  removal of food from spoon). 

Manual Guidance: Teacher uses h e r  hand t o  guide a  c h i l d  through a  s p e c i f i c  
a c t i v i t y .  

B i l a t e r a l :  Using two hands t o  per form an a c t i v i t y .  
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Appendix C 

MAPS - 
McGi l l  Ac t i on  Planning 3stetn-developed i n  1986 by Forest,  Lusthaus and Snow 

a t  ~ c r i l l  ~ n i v e r s i t y .  NAPS r s  a systems approach t o  he lp  team members p lan  f o r  t h e  
i n t e g r a t i o n  o f  s tude r~ ts  w i t h  cha l leng ing  needs i n t o  regu la r  age-appropriate 
classrooms. 

A unique f e a t u r e  o f  t h e  MAPS p lann ing  team i s  t h e  i n c l u s i o n  o f  c h i l d r e n  i n  t h e  
p lann ing  process. The c i r c l e  of s i g n i f i c a n t  people i n  t h e  students l i f e  inc ludes  
fam i l y ,  f r i e n d s  (classmates) r e g u l a r  educators, spec ia l  educators and the rap i s t s .  
The members o f  t h i s  team work t h e i r  way through t h e  quest ions which comprise t h e  
MAPS process: 

1. What i s  h i s t o r y ?  
2. What i s  your  dream f o r  as an a d u l t ?  
3. What i s  your niahtmare? - - 
4. Who i s  ? 
5 .  What are  's strengths, g i f t s  and a b i l i t i e s ?  
6. What a re  's needs? 
7. What would 's i dea l  day a t  school look l i k e  and what must be 

done t o  make i t  happen? 

The u l t i m a t e  goal o f  t h e  MAPS process i s  t o  develop a p lan  which w i l l  meet t h e  
i n d i v i d u a l  s tudent 's  needs i n  regu la r  c l a s s  s e t t i n g s  and environments. 

From: 1 )  More Educat ion/ Integrat ion:  
Ed i ted  By M. Forest,  Ed.D. 
1987 

2) Increasing Catherine's 
I n t e g r a t i o n  i n  Her School 
Community: T. Vandercook 
1988 



MANDATE 

As required by state law, the district shall provide special 
instruction and services for students handicapped physically. 
emotionally, or perceptually, as well as for students limited 
academically by retardation. 

LEGAL REFS.: M.S. 120.03 and 120.17 

PARTICIPATION OF HANDICAPPED STUDENTS 

IN SCHOOL PROGRAMS (MAINSTREAMING) 
Identification, assessment and placement of handicapped students 
shall be performed in accordance with procedures set forth in 
state and federal laws. To the maximum extent appropriate handi- 
capped students of the district will be educated with students 
who are not handicapped. 

Each handicapped student will be placed in the least restrictive 
instructional environment which will provide an appropriate 
program to meet that student's education need. 

No otherwise qualified handicapped student shall, soley by reason 
of his or her handicap, be excluded from participation in, be 
denied the benefits of, or be subject to discrimination under any 
program or activity of the Saint Paul Public Schools. All handi- 
capped students shall receive such services as are prescribed in 
their individual educational plans. 

LEGAL REFS.: M.S. 120.17; P.L. 94-142; P.L. 93-112. Sec. 504 

Adopted: 5/1/79 

saint paur w b ~ i c  schoors 
INDEPENDENT SCHOOL DISTRICT 625 POLICY 


