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I. INTRODUCTICN £

In 1957 the Minnesota bLegislaiure enacted new laws relating to the education
of handicapped children. Chapter 867 of these laws requires achool districts
to provide special instruction and services for mentally retarded children of
gchool age who are educable as determined by the standarde of the State Board
of Education. The local school board is responsible for carrying out such

programs in compiiance with State Board of Education regulations and dirsc-
tives.

A. Provisions in the Law

1, School districts have & mandatory responsibility o provide special
instruction and services for educable mentally retarded children of
school age.

2, Buch programs are Hoc be established and operated in accord with the
rulaes and standards set forth by the State Board of Education.,

3. Reimbursement will be paid to school districts opesrating approved
specizl classes for educable retarded children to help offset the
excesas cost of the program.

L, Additional state aid is available to any school district for special
transportation or board and lodging of an educable retarded child,

5« A pupil enrolled in an approved program for educable retarded
children gqualifies for foundation aid on the same basis as children
enrolled in regular classes.

B:, Implementstion

B VT JURTRT Jup :
S LT L A et S Y

1 Minnesota's program of special education provides services for educable
A mentally retarded children through the esteblishment of a special class
(or speeial services) in the pupils' district of residence or by inter-
district cooperative planning. The second appreoach is one in which two
or more school districts cooperaie together in developing a special class
center, an itinerant program or other special services. 3mall scheols in
; rmiral areas are particularly encouraged to use an inter-distriet approach
k% 2 in meeting the needs of their mentally retarded children.

%{ C. Definition
A

The term "educable mentally retarded" refers to children who because of
their degree of low intelligence are unable to be adequately educated in
school without provision of special educational services and facilities.
-+ About one or two per cent of the total school population is in this cate-
gory -

] The key charscteristics of this group of children are slow rate of

s learning and difficulty in abstract thinking. However, it is often
difficult to identify these pupils cutside of the academic setting.
Bducable mentally handicapped children will require specialized as-
sistance during all cor part of the time they are enrolled in school.
With special edusation and training the majority of these children will
be able, at maturify, to maintain themselves economically and socially
in open society.
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Objectivesl

The broed objectives of education for all children are applicable to the
retarded child, Bveryone, including the retarded, needs the inner self-
satisfacdtion that rewarding buman relationships and self-reglization can
provide. Economic efficiency and civic responsibility are objectives that
have application to the retarded, though their realization may differ in
degree from that of children with "normal" intelligence.

Scheol and Community‘Understanding

If schools and commmities are to support a special educatlion program they
mugt have some knowledge of mental retardation as well as an understanding
of the role education plays in meeting the neéds of this group. Public
education programs can be arranged through P.T.A.'s or through locsl as-
sociations of parents of retarded children. When there is good public
understanding, it is much easier for parents to favor and accept having
thezr child enrolled in a special Cl&SSo :

Purpose of the Manual ' .~?' . s

Thls manial outlines -the means By which local school districts may estab-
lish and maintain state aided tlasses for educable retarded children. Most
gquestions -relating to importent elements of fthese programs are answered in
this manusl. However; there is no single or simple answer o many of the
problems which will arise, This is particularly true in questions dealing
with individual children. When such problems occur, school districts should
consult with the Specigl Bdueation Section.

1

II. INTTIAL STEPS IK SELECTING
PUPILS FOR SPECIAL CLASSES

Problems in Identifying Children

It will become increasingly apparent to school districis initiating a
special education program that proper identification and placement of
pupils is not a simple 4ask. Althcugh the majority of childven with
I.Qe's between approximstely 50 and 80 will require special c¢lasgs assign-
nent, there may be problems encountered in the placement of pupils who
score at the upper or lower extremes of this rangs.

The greatest problems will occur in the selection of children who score

in the wpper borderline range of intelligence {75 I.Q. and above)s Some
of these pupils are sble to sutceed fairly well in the regular class set-
ting, while others will require placement in a special class. For this
group of children, the decision for special class assignment will depend
on factors and conditions <in addition to 1ntelllg9nceu

More than a few “borderlana“ chlldren, who would otherwise be able to re-
main in regular classes, have been indiscriminately assigned to the special
clase =olely on the basie of an I:Q. determination. Certainly this proce-
dure is unfair to the pupils involved since their potential capacity is
generally greater than that of the mentally retarded. OSuch unjust and
1njudlclous placement may also adversely affsct the social and emotional
adjustment of thege. pupllso On the -other hand, to exclude pupils
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solely on the basis of higher I.Q. scores, when they plainly need special
class placement, may be fully as costly and seriocus in socisl consequences

as the opposite error. The imporitance of assessing and considering the
nwhole” child in making a determination of eligibiiity is clearly evident.

Phere may also be problems in determining the most effective placement for
those who score in the lower "educable" or upper "{rainable" renge of in-
telligence (50 T.Q., plus or minus 5 points), Some of the pupils in this
category will be placed in & class for educable children; others who are
noticeably immature, multiple handicapped or lack educability for reasons
other than low I.Q. may be more appropriately served in a class for traine-
able children {30 to 50 or 55 T.Q.). In all cases, each child must be
considered cn an individual basis and other factors, in addition to his
I.Qe, need tc be taken into accouni.

Bcreening or Admissions Committee

Many superintendents have found it useful to appoint a committee of several
faculty members to assist in the general planning of a special education
program. These groups have been particularly helpful on problems involved
in the identification, placement and individual programming of handicepped
pupils.

l. BSuch an commitdee might conglet of the professional personnel who have
obtained the information on the children and other persons fesignated
by the superintendent such ag thes speclal class teacher, the building
principal and a counselor.

2, B8ince identification, placement and programming of handicapped pupils
are contimzing problems, it is recommended that the commitiee continue
to function after fhe class has been establisned,

Soreening

1., One of the first steps in the planning process 1s to screen the school
population for children who are possible candldates for the special
-class. A careful scresning procedure will include all of the steps

.- listed below. Children who qualify on all three parts sre a likely
group for further study and should be given an individuwal psychologi-
cal examination.

a. grolp intelligence tests

The most effective single method of identifying these pupils is
to conduct a group mental testing yrogrem. Where it is not
possible or degirable to test the entirs student body at this
time, students for screening purposes may be selected from pre-
vious group test scores. Generally, puplils who score 80 I.Q.,
or below should be given an individual intelligence test.l

b. group achievement tests

Districts may wish to include the administration of standardized
achievement tests in the group testing program since these tests
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are helpful in determining a pupil's academic achievement.
Children who score markedly below grade level on these tesis may
be possible candidates for the special ¢laszs.

c. teacher referral

Feachers should refer those pupils who are failing to make normal
progress in school and also are not getting slong in the regular
c¢lass setting,

2¢ It should be anticipated that all of the pupils identified by these
screening techniques will not be mentally retarded. All too frequently
children with certain other handicaps or dissbilities appsar on the
surface to be mentally retarded, while in realiiy their needs are guite
distinst from those of pupils with low intelligence,

Some may be of average intelligence but have a specific learning diga-
bility as in reading achievement. Ofthers may function at a low level
because of emotional disturbance or a severe hearing or visual loss
rather than low mental dbility. Other pupils may be slow learners
whose needs can best be served in the regular classroom with an under-
standing teacher and adjustments in the curriculum.

For these reasons no thild can be identified as mentally retarded or

be placed in a special class solely on the basis of these group screening
procedures., A careful individual stiudy of each child in the group of
possible candidates is necessery before an accurate determination of his
gbilities, disabilities and educational needs can be made.

Employing a Psychologist

In the past, many achool districts have depended upon community mental health
centers and the Bureau for Psychological Bervices under the Department of
Public Welfare to evaluate children for spscial class assignment. However,
for the most part, neither of these agencies is equipped or designed to handle
psychological evalustion as it relates o academic progross and special class
placement. The mental health centers are concerned with the evalustion and
treatment of children suffering from emotional or mental disorders. The pro-
fessional staff is able to provide consultation to school systems in regard

to situations which may have a direct bearing on the mental health of their
pupils.

The psychological evaluation of children as it relates to determination of
educability, academic progress and selection for specizl class placement is
clearly the direct responsibdility of the school. Therse are two avenues of
approach that are available to school districts in helping them to meet this
respon51b111tyo

1. School.Esyohologistso The firgt spproach is for school districts to
hire scheol psychologists as full or part-time members of thé school
staff. Under the law, & school system can employ a school psychologist
either independently or jointly through a cooperative inter-district
approach. In the latter case, this means that a district would employ
a psychologist on a continuing contract basis and share his services
with one or more school districts.  Bach participating district would
ghare the net cost affer state aild. Reimbursement is available to the
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employing disirict for two-thirds of the salary of a gualified
psychologist; however, this amount cannot exceed $3600 for the normal
gechool year for a full-time person, or a prorata amount for a pari-
time person.

The school psychologist can serve in a number of ways: identifying
children who need special instruction and services; making recommen-
daticne on placement; providing parent consultation; cousulting with
school staff members; and coordinating with other agencies in cbtain-
ing additional services for children., It is recommended that school
digtricte give oonsideration to this firgst approach, for it is only
through such a method that the opportuniiy for full utilization of
this professional discipline can be achieved.

2. Private Pgychologists. The second avenue of approach is for school
districts to employ a private psychologist for a limited period of time.
Undex this arrangement, the cost of the psychologist is offset by a
gtate reimbursement of two-thirde of the cost, the reimbursement not fo
exceed $20 per day.

School districts utilizing the services of a private psychologist have
found it wise to arrange for a Plock of time which allows for more than
individusal evaluation of pupils. Consuliation with parents and school
staff results in a better undersianding of the child's needs and s
greater appreciation of the value of the schcol psychologist in the
total education program of the school.

If a school district does not know of a private psychoclogist who is
available for this service, the Special Bducation 3ection will attempt
to be of assistance to the school in finding a qualified psrson.

Talking with Parents

Children who are mentally retarded will generally have a history of failure
and poor performance during all of the time they are enrolled in regular
classes. The time for parents to be informed of this is when the child
first has difficulty in school = not when he is ready to be placed in the
special class. If the school has maintained a close, constant line of
communication with parents and has actively tried %o help the child, it
will not be so surprising or distressing to them when the possibility of
special class placement is discussed. Many parents will favor such g
program, especislly when the purpose of the c¢lass is carefully inter-
preted to them. (See Chapter IV)

1. Regulations. "Provision shall be made for early parent consultation
in all cases of handicapped children requiring any evaluation which
goes beyond the routine individual intelligence test and group surveys

and screening procedures. . ." (Mimmesota Regulations, Article VII,
5034. )

2. Although regulations do not reguire consultation in regard fto indi-
vidual intelligence tests, group surveys and screening procedurss,
many adminisirators feel that it is advantageous fo do so. Each

2 supsriritendent must make this decision in accord with the particular
situation at hand. The important point, however, is that parents
are made sware of the child's difficulty and the school's efforts
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to remedy the situatioho The success of the special education program

is to a great extent dependent upon the cooperation of parent and
school.

ITIT. ELIGIBILITY AND SELECTION OF PUPILS

Responsibility

"The eligibility of each pupil for special services and instruction shall
be determined by the administrative officer of the school district, prior
to admission, on the basies of substantial and competent evidence. » "
(Minnesota Regulations Rélating to Bducation, Article VII, 5033.)

Standards of Eligibility

1. In general, pupils who are eligible for gpecial class placement are
those whot

score (approximately) between 50 and 80 I.Q. on an individuwal
intelligenca test administered by a certified psychologist
(See point ¢ under C);

are markedly below grade level in agcademic achievement and are
not profiting from the regular school curriculum;

are not getting along in the regular class and (who) may be
expected to benefit from placement in & special class.

2. In certain instances, a child who does not meet all of the above
standards may be placed in the educable program on a trial basis.
See Chapter IIT, item D for information as to procedure for placement
in euch instances,

Individual Evaluation

The determination of a child's eligibility for admission to an educable
class will be based on the results of an individual study of the child as
ountlined belows:

l. Health and Medical Record

8. The health record for each pupil should be examined t¢ rule out or
confirm the posgibilify that his difficulties in school are due pri-
marily to a hearing or visual impairment, or to some other medical
problem. If 2 pupil has not had his hearing and vigion tested,
arrangenents should be made for this fo be done through the school
or county nurse or other resource.

be VWhen a pupil's health record indicates 2 medical problem which
might affect his school performance, arrangements should be made
for a more extensive evaluation by an appropriate medical person,
i.e.y; otologist, ophthalmologist, ete.
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NOTE: Pupils enrollied in the special class should he included
in the requirements for physical examinations on the same
basis as pupils enrolled in reguler class.

¢, Health records are to be filed in the child's pupil record folder
in the district, and are not to be sent to the Special Edugation
Section unless requested.

Mental Ability

a. Paychological evaluation. An assessment of the child's mental
ability must be made by a certified psychologist using the 1937
or 1960 revigion ¢f the Stapford Binet Intelligence Scale, the
Wechsler Intelligence Scale for Children or other comparable in-
struments. Whenever possible, the psychological evaluation also
should include megsures and/or clinical judgments of emotional and
social hehavior that mighi affect the child's adjustment in the
class,

b. Paychological report.form. Generally, paychologists have zppro-
priate forms for reporting test resuits o school districts. This
report is to be filed in the childfs record folder at school, and
ig not to be sent %o the Special Education Section wnless requested.

c. OContinued evaluation of pupils. Special class pupils should be re=-
examined by a psychologist every three years; and more frequently
if necessary in individual cases.

School Becord snd Teacher Observation

Regular ¢lass ieachers who are currently handling these boys and girls
should be consuited about the child's level of functioning in the class-
room &g it comparses with his scores on achievement (and intelligence)
tests. Also the cumunlative record on the child should be checked fo
obtain additional information and to get resactions of teachers who
formerly worked with him, Comparing teacher oébservation and Judgment
with test results serves as another means of checks and balances in
defermining the eligibilify of a child,

g, Achievement® lewvel in the.classroom

Children who are eligible for speciasl class placement are those who
are markedly below their chronological grade level in the academic
areas. They not only score below their chronological age grade
level on standardized and teacher-made achievement tests, but also
function below most of their CGA peers in daily classroom work.

This is because their level of functioning in the academics gener-
ally is more in relation o their mental ages than thelr chrono-
logical ages.

It should be pointed out that many pupils who are educationally
retarded (in the academic subjects) will not be mentally handi-
capped. Pupils who are retarded ascademically for reasons other
than low intelligence, e.g., emotional disturbance or physical
hahdicaps, will require special planning to meet their indivi-
dual needs, but they are not eligible, generally, for enrollment
in a classtfor the menislly retarded. On the other hand, all
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children. who are mentally retarded will be educationally retarded
in terms of their chronological grade placement, These children
carnot profit from a reémedial program as it is generally conceived,
which supposes vhat remedial instruction in the ool subjeecis will
enable A child 0 be restored %o his grade level in academlc
achlevemento‘

The chilfl whe iz mentally retarded will learn at a slower rate

than children of normal intelligence, and will also have difficulty

-in abgtract thinking. This will be manifesied in the school situ-

ation by the child's retardation in academic achievement when
conpared to! dhildran w1th normal 1nte111gence who are the same age.
Gener&liy; the most capable of ths mentally retarded group will
not attain much beyond a sixth grads achievement level at maturity.
For the majority of thése stulients, maximum achiévement level in
the 400l subjeots will be third to fifth grades. :

Social standing in the clagsroon

'and behavior in daily &thvﬂties

The teachér who ig cons#ant;y worklng with a c¢hild in the classroom
is in\the meat favorable_position {0 report on hig daily behavior
and his social standiﬁé'iﬂ-ths'rooma-vinformation by former teachers
will alse be help,f.‘ulu This -is a very crucial area in deciding upon
the proper. placemeﬁt for a ohild, especially when the declslon hag
beet deferred unt;l hé is an adolescento :

Generally, ‘there are two main areas of concern in this part of the
evaluation: (a) how doés the child relate with the other children
in the room '(and school) and with the tsachers and (b) how does

the ehlld Bocept and react to his acsdemic and intellectual inferi-
ority. . Information on these iwe guestions can be obtained through
sociometric teclmiques and by observation. C

Children who are mentally retarded will generally welcome the oppor-
tinity to be placed in a special class; especially if placement is
made during the elementary years. They uveually have few friends in
the’ regular clagsroom, and . beoause of their limited potential, each
day they are allowed td rémain in- the\regular class and compete '
academlcally with theid "normal” pedrs compcunds their. feelings of
frustratlon and 1nfar10r1tyu Where they have exPerlenced repeated
failure or Tejection, they reapond much as others doy, becoming
often timid, withdrawn or overly aggressive. These children can,
in reality, be more isolated in the regular room than they would

bé in the speclal classs

Occa31onally, a child who would 6therw1aa be eligible for special
class. plaoement on the basis of his achievement and intelligence
test goores is able to -remain in the regular class setting. For
exampla, ‘beoause hé is an - "0ver-achiever" or because of error in
testing or. for other reasonz,; such & pupil may be functioning at
a high enough level t6 profit marglnally from the content or
curriculum of the regular class. This often happens when a child
is with an inderstanding teacher and/cr in a situation where the

A
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A pupil in this category 1s usuwally one whose personal and
_social adjustment are very adequate. Generally, he accepis and
is accepted by his classmates, and profits considersbly from
sooial contact with the.other students. In terms of his own
particular needs, he is already receiving an appropriate edu-
cational accommodation. For thig child, placement in a specisal
class as such may do more harm than good. The fact that such
cages do exist mekes it imperative for schocls to assess the
*whole" child in making a determination of eligibility.

NOTE: There will be meny sfudents who fall between the extremes
of the two exampleas given above. These pupils will require
partial placement in the special clags, but will be able to
return to their regular grade (room) for non-academic work.

Do Final Determination of FEligibility

In making a final determination of eligibility, all of the members of the
gchool staff who know a pariioular child should be in general agreement
that the special class will be more suitable for him than the regular
clagsroom. The judgment of the faculity in this regard must involve more
complex calculation of factors than the mere fact that the student has a
"hard time" in the regular curzricwlum. The decision to place a child in
a class for the mentally retarded will in gll probability affect his whole
life, and thus should be made with extreme care. This decision should be
predicated on the belief that such placement will:

1. have the most salutary and psychological effect on the pupil involved.

2. provide a specific and appropriate educational accommbdation which
will outweigh the effects of segregation and (possible) labeling.

3, promote the general gocial welfare of the individwal by enhancing
the probabilities of his effective performance zs an adult.

IV. PARENT CONSULTATION

Once a pupil has been adjudged as eligible for placement in a glass for the
mentally retarded, the parents (and child) are entitled to an explanation of
this decision. Generally, no pupil should be assigned to the class without
the consent of the parents. However, each disirioct must decide upon the best
policy in this regard as it relates to each set of parents, the effect on the
child, and the attitude in the community.

A. Who Should .Consult with the Parents. Some districts prefer to have the
psychologist interpret the need for speeial class placement at the time
he has evaluated the child. However, this can have repsrousgions if the
peychologist is not a nember of the regular scheol staff and does not
know the attitude of the commumity or the parents involved. Often the
superintendent, prinecipal or counselor is the one who meets with the
parents. Whoever has this responsibility must carefully consider the
parents® feelings, and should endeavor to help them to see the need for
and value of the special education program.
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What Should  be Said to Parents. First, the c¢hild's need for gpecial class
placement should be carefully interpreted te his parents. In falking with
parents, it is unwise to tell them their child is "mentally retarded" un-
less the condition has beehn dzagnoeed beyond the shadow of a doubt. This
is especially tiue for children who' test in the borderline range of
intelligences In such cases, it is often best to describe the child's
difficulty in terms of what he can‘or cannot do in the academic or total
school situatioh. = .1; '

The emphasis should be on the advantage of special class placement and this
should be pointed out to parents in a simple, direct manner; the advantages
of having the . cnlld in a- gmall:-class sltuetlong the need for and benefit of
individual 1netruet10n T the- taol sunjects ahd tle mental health and happi-
ness of the c¢hild. If the value of the epeelel class is carefully
interpreted to parents, they can more readxly undevetand and accept the
child's need for specla3 educational eervlceen

Whet 1f Parente Will Not Coneenv to Having Th31“ Gthd Transferred

10 Flrst, ihere w131 be surprlslngly few parenﬁs who will not ceneent,
If & parent does refuse, ‘the school should put forth every effort to
gain his cooperation and understanding. It may be helpful to have
the parents visit the special class and taik with the teacher. Often
they will be willing after several months %o permit their child to be
admitted. 1In generzl,. fhe assence pf reaching an upderstending with .
‘the parents.is-the actual emotional acceptance on their part of the

. child's condition and needs. The evidence should be cunulative and
- as. obgeetlee as poselbieo E

2s When a.child is plainly in,need of a speelal edueatlen program snd hls
" mental ‘health ig’being impaired by continued enrollment in the regular
room, it may be necessary for his future success and adjustment to
transfer him to the special class even if the paren$s are adamently
o.ppeeedo -

NOTEs The school board has complete jurlediction legally for the
placement and grading of pupils who are residents of the
d1§telcto (Minneeeta Laws 1959, Seet;on 123.35,. Subdivision
2o ' B . ,_'_‘ P -

How the School Can Help s11 Parents Aceegt the Proggamo_ Every effort )
should be exerted to make the special class a part of and not apart from

the total school program. The clasgroom should be as attractive and as
mach like other classrooms as possible. and should not be identified as
the "special education department” or other terms. It shonld not be
advertised or used as a threat for children who are beshavior problems in
the regular grades. Whenever possible the special teacher should be
given an opportunity to. work with other children so that she will be
accepted and. regarded (by students and faculty) as a regular member of
the school. staff end not ag “the speeial teaehero“ PThese pupils should
be located in buildings with other children of the same approximate
chronological age; and they should be routinely included in the regular
redess, eeeembliesg lunch peried and other eeheol activities.

Approprlete placeggn; is g school responsihility and can beet be effected
vhen every effort is mede o securs  the parente cooperation and under-
standing. . X

H
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V. ADMISSICN TC SPECIAL CLASSES

A. Admission Committee. See Chapter II, item B.
B. Placement of Bligible Pupils
Children who meet all of the standards for admission to the educable

¢lasgs, as outlined in Chapter ITY, item b of this manusl may be placed
in the program without prior approval of the Special Education Section.

Ea_ €. Trial Placement

Generally, children wi¥th I.Q.'s between 50 and 80 are approved for
placement in an educable class. However, in certain ingtances, pupils
with I.Q.'s above 80 and helow 50 may Justifiably gqualify for placement
in such s program.

‘- NOTE: A .child in this category may not be admitited to the special class
o until notification of approval has been received from the Special
i Education Section.

l. Procedure

a. When the administration wishes to place & child with an I1.Qs
above BO or below 50 in an educable class, a written reaguest
for trizl placement must be sent to the Special Bducation
Section.

b, A complete record on the child is to be submitted with the
written request, ineluding all information outlined in Chapier
I1II, item B of this manual, and any additional informstion
which may be helpful in meking a judgment as to the feasibility
of enrolling the child in such a program.

¢, Following review of the child's records by the Special Bducation
Bection, notice of approval or non-approval of the request for
trial placement will be sent to the district.

2. Length of trial period

The length of the trial period for such pupils will be for one school
year unless otherwise indicated. For children who are enrolled in the
clase after the school fterm:has begun, the trial periecd will be for
the remainder of thati school year. -

3. Trial placements Follow-up

a. At the end of thg schdol year an evaluation of each such pupil

must be made by tbe _school administration for purposes of deter-
o | mining the most appropriate placement for the pupil for the next
‘ school year. Wotification of plans for such children are 0 be
?g; submitted to the Special Rducation Section on Code XVI-B-60,

. NOTE: Copies of this form (foe XAVI-B-60) will be sent to
o) school distriets in April of each school year.
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b, Since trial placement of a pupil is on a year to year basis, such
a child may not be readmitted to the special class until notifi-~
cation of approval has been received from the Special Education
Section.

¢. If the school administration wishes for a “trial placement” child
to be re-enrolled in the specigl clasg for the next school year,
a request for continued trial placement must he submitted with
Code XVI-B-60 (item 3-a above).

ds A report of the child's progress, and recommendations of teachers
and principals (or admissions committeel mist accompany the re-
quest for continued trial placement.

e, Following a review of the informaticn (under 3-¢ & d above) by
the Special Educatiion Section, notice of approval or non-approval
of the request for continued trial placement will be sent %o the
dietrict.

Transfer to Regular Class

1. There should be continuing evaluation of all children who are enrolled
in special classes; this is especially true where a child has been
approved for trial placement. Some children in the upper bordsrline
range of intelligence may profit sufficiently from the special class
program to enable them sfter a period of time to be returned to the
regular c¢lass on a full time basis. No child should be allowed to
remain in the special class program if there is indication that he can
profit as much or more from the regular class curriculum.

2. The decision o return a child to the regular c¢lass on a full time
basis should be made by the school staff of the district where the
child is enrolled. In such cases the parents should be informed of
the plan. YNotification of the transfer should also he sent to the
Speecial Education Sechion,’ .

NOTE: 1If it is necessary after a trial perioed in the regular class
to have the child readmitted to the special class, this may be
effected at the locsl level, but the Special Education Section
should be informed. .

The placement of each pupil enrolled in an approved speciasl class is subject
to review at any time during the school year by the Special Education Section.

VI. APPROVAL OF THE SPECIAL CLASS FOR REIMBURSEMENT

Basis of ApprOVal

Reimbursement paid -to a echool district for its spscial education program
is contingent upon approval by the Special Education Section. Such
programs are approved whent (1) all pupils in the program have been
approved; (2) the teacher of the class holds a valid Minnesota certificate
to teach mentally retarded childrenm; and (3) all cther standards relating
to the operation of state aided elasses, as outlined in this manusl, have
been met. '
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Forms and Procedures
1. BReporting and approving the program (and pupils)

a. At the beginning of each school year a form entitled, "Information
on Special Classes for Mentally Retarded Children,” (Code XVI-C-30)
will be sent to each school digtrict cperating a special class.
This form containeg spaces for including summary information on the
program, the teacher, and the pupils.

be The form is to be completely filled out in triplicate for or by
each special teacher and itwo copies submitted %o the Special
Riueation Section by October 1.

(1) If the form is properly completed and all aspects (teacher
and pupils) of the program are qualified, the program will
be approved and notice of this will be sent to fthe district.

(2) If the form is not properly completed, or if all aspects of
the program do not qualify, notification to this effect will
be sent to the district.

2. Reporting changes in enrollment

a. HNetice of children enrclled in or dropped from the speciasl class
after Code XVI-0=30 has been submitted (see section 1 above) ig
to be sent on Code XVI-C=30a, "Notice of Change in Enrollment in
Special Glasses for Mentally Retarded Children,"

b. This form is to be completely filled out and submitted in dupli-
cate o the Special Bducation Section at any time during the
school year enrollment changes occur. One copy will be returned
1o the school disirict.

NOTE: The change in enrolluent form need not be completed for
pupils terminated at the end of a school year or enrolled
at the beginning of a school year. Code XVI-C-30 (see
item B-1)} properly filled out will be sufficient notice
in these cases.

Reimbursement of the Program (See Chapter 7, ‘Item B)

VII, ADMINISTRATIVE STANDARDS FOR SPECIAL CLASS OPERATION
Applicption (Preliminary Report)

1, Each year a "Preliminary Report of Plans for Special Instruction and
Services” is to be filed with the Special Bducation Section by the
adminigtrative officer of the school district.

2, The purpose of thie report is to inform the Special Bducation Section
- ¢f the district's plans for the establishment or continuance of specisl
education programs for the next school yesr so that appropriate forms
may be sent to the district for reporting and claiming reimbursement
for the program.



B

Y

3. The preliminary report forms (Code XVI~C-1) will be forwarded to all
district and comnty superintendents in March of each year. These forms
are 40 be completed in duplicate and one copy returned to the Specigl
Education Section by April 15,

Special Class Organization

The kind of program a school ‘estsblishes will depend on the number of
eligible pupils in the district, their ages and range of ability. Larger
districts may find it necessary to establish several kinds of special
classes at different age levels, 1In districts having ftwo classes, one
teacher is usunally assigned “+o the elementary grades and one to the junior
high school level.

The elementary specigl class ig Lsually the one most frequently started in
digtricts with only ¢ne program. The (elementa:g) classes are composed
primarily of students in the intermediate grades, but ocecasionally it is
necessary ic 1ncluds a few primary age ehlldran and others who are 12 or 13,

A school distrlct w1th onif a faw’ chlldren should contact the Special
Bincation Section so that a program can be worked out that best fits the
unique and individusi problems of its partiscular community.

1. Organization of full stime programs.

a. Segregated.or gelf-contsined programs. The self-contained special
eclass ie orgenized primarily in the elementary school setting. In
this program the students are in the special room all day and are
not integrated into regular classes. They are, however, routinely

" scheduled for lunch and recess periode with the rest of the student
body, and take part in assemblies and other all-school functions. -

b. Integrated program. In this plan, pupils spend approximately one-
half of the school day in the special class for academic work and
are integrated with other students in regular non-academic classes
during the remainder of the day. This type of program is the one
most frequently organized at the secondary level, but there are an
increasing number of such.classes being establlahed in elementary
schools, At the elementary level, this plan is most effectively
used for upper "borderline" chlldren and/or puplls with greater
social and academic potential.

It is possible under this arrangement for pupils to he grouped
according to their chronological ages. For example, the spéecial
teacher in an elementary building could work with children in the
primary grades during the morning hours and the upper elementary
pupils in the af%erncon. In buildings housing 211 twelve grades
the teacher .could work with the elementary pupilg in the moming
and secon&axyppupils in- the afternoon.

co. Combinatiéon program. It may be necessary to organize a program
that has elements of both the self-contained and the integrated
plans. For example, some pupils mey, because of their limited
academic and social potential, require full time placement in the
special class. .On the other HMand, some of the more able children
may. be integrated inte régular classes for certain selected
subjects.
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Individual supplemental instruction. This type of program makesg
it possible for a vetarded ckild to receive special instruotion
and services in conjunction with attending regular classes. That
is, the pupil atiends mcst of his regular classes but receives
iadividusl instruction from a gupplemental iescher in another
room for one hour pexr day.

(1) PURPOSE. The baesic purpose of the supplemental program <4s
te provide tutorial assishance - or a supportive program -
in the academies in order to make i% possidble for certain
handicapned children 4o achleve some degree of gsuocess in
the regular school program.

The supplemental program 1s usualiy wmost offective with
upper educsble retarded prpils who are enrolled in regelar
Junior and senior high schoel classes and whe are relatively
well accepted in the regular school setting. In fact, the
supplemsnial progrem may be mere beneficial for some of
these pupils thana placement in & full time special elass.

Supplemenial instruction is also provided as a temporary

measurs Yor other, more retarded, pupiis at both the elementa-
ry and secondsry level where, for varioms reasons, egitablishment
of a full time gspecial clasg is not immediately possible.
Bowaver, for theee pupils, supplemental ingiruction must be

seen a8 being e stop-zap teuparary arrangement to sszist them
in geiting along in school until 2 full time program can be
provided.,

(2) CERTIFICATION. The supp.emental teasher does not have to be
certified as a teacher of the mentally reterded. However,
he must hold a basic teachers'! certificate, preferably at the
elementary level. Some scheols have used the services of
their substituse aud home instruction teacshers in this capacity.

(3) AMOUNT OF TIME PER CHILD. Under this program, each eligible
pupil ie entiiled to ome clock hour of instruction per day. or
five bours pey week.

(4) STATE ATD., The reimdursemernt pattern for supplemental in-
struction 1o the sswe as in the home instruction program, i.e.,
it is computted on the basis of ftwo-thirds (2/3) of the hourly
rate paid o the teacher, with a maximum reimbursemsnt of $4.00
per hour.

Group supplemental ingtruction. The group supplemental program is
esgentially ths same as the individual program (item 2-a above),
except that sevsral pupils of approximately the sams age end ability
come to the supplemental teacher at the same time. For example; iwo
pupile might be scheduled with the supplemental teacher for two hours
per day, or tkres (or more) studsnts could he assigned to the supple-
mental teacher for up to a three hour block of time.,
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(1) CLASS SIZE AND TIME ALLOTMENT. The number of- children
participating in a group supplemental program is usually
smaller (less than 5) than a full-time special class.
Because of the small group setting, the optimum amount of
time for such a program ig two hours. The maximum amount
of time that & group of students may be scheduled with the
supplemental teacher is three hours.

(2) BEIMBURSEMENT. State aid for the group suppiemental program
ig based on the mumber of hours (per day) the instruction is
provided. Foxr example, if $wo pupils received two hours per
day, reimbursementy wéuld be paid for this amount of $ime.
However, if four pupils received three hours of instruction
rer day, the reimbursemsnt would be based on the number of
hours (3) and no% on the number of pupils (&),

Two half-day programs. Under this plan the teacher is enployed

full-time and works with twe age groups of educable children, one
age group in. the morning and the other in the afterncon. For
purposes of special reimbursement aid, this would be considered
one full-time program.

Itinerant {teacher) program. In certain instances it may be

degirable to establish a part-iime program in fwo separate
school districts. In. this plan the teacher would work with one
group of children in one school district in the morning and
travel to another school distriet to work with the second group

" of children in the afternvon. This makes it possible for the

children to remain in their own school and have services hrought
to them.

Half-day educable - Half-day trainable. Occasionally, it may be
necessary o establish a half-day educable - half-day trainable
progrem., Under this arrangement (for example) the educable
pupils would be assigned 1o the special teacher during the
morning hours and would atiend regular classes in the afternoon;
the trainable group would be enrolled in school on a half-dey
basis and assigned to the special tescher for the afternoon
session only. : ' ¢

Inter-district approaches. PFollowing are possible approaches to pro-
viding speecilal educational gervices and faeilities for eduable
retarded children on & cooperative inter-district hagis:

=

b,

Nonresident children may be enrelled in an existing special classg
in an adjoining district. Educable children in the operating
district will be served first. When space is available nonresi-
dent students may be enrolled in the class at the discretion of
the school bosrd of the operating district on a tultion basis.

Two or more districts may enter into an agreement to establish a
special class for educable children. When s group of districts

enters into such an agreement, one of the participating schools

mist serve as the operating (employing) umit.

o 1 e i e e Sl i T
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(1) Bach participsbting schcol is to pay the employing distrioct g °
prerats amount per cnild of the net ecoat of the “Program.
This tuition charge will be the actual cost less state reim-
bursement. (A tuition worksheet, Code XVI-B~6l, is available
tc school digtricts upon request to the Spscial Education
Section. )

(2) Reimbursement for the cosi of the sducable program will be
" paid to the operating Aistrict. (See Mimmesots Regulations i
Releting to Education, Ariticle VII, Section 50340) |

Grouping and Progreamming

1. Age grouping. The practice of grouping children by chronolegical age
is almost as universal in a special progrem as in the regular class
setting. The phygical development and the sooial interests of the
gducable retarded child are generally guite similar to "everage"
children of the szme sga. Thus, grovping snd promoiing on the basis
of the life age of +the pupil will be warranied in the majority of j
CaB8esgss ' . : X

a. In largsr school districts or in districts engeged in cooperative
inter-district efforts, grouping preseilts less of a problem.
Whenever poseible, comsideration should be given to a plan which
brings icgether the following ege groups:

Primary geoup, ages 5 or 6 o 93
BLEMENTARY :
Intermediabte group, eges 9 to 12 or 1%;
dunier High group, ages 12 or 13 to 15 or 163
SECONDARY
High school group, ages 15 and older

b. In all districts, large cor small, a separation between elementary
and secondary age children must be mainisined. All classes should
be designed is acoommodats childrern of elither elementary age or of
secondary age. Oombined slagses of elementary and secondary age
children gensrally will not be approved for reimbursement withount
prior approval by the Special Hducahion Section.

c. Assistancs in programming for pupils who no lenger gqualify for an
elementary class because of age may be cblained by contactlng the
Special Education Section,

2. Ability grouping

It is becoming increasingly apparent that even in the special clasg

setting, & wide range of abilities is represented. Thus, ability

grouping within the special education program is another factor thai

deserves congideration., UCoumumities having two or more apecial |
clagses for children of the same age level, i.e., two junior high

classen, may wish to institube & "two~-track" program.

Under this procedurs, students whe are markedly inferior in academic
end social potential would bs placed in one class, while the academi-
cally more able and the children with a greater degrss of social
sompetence would he placed in u second class.
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School districts deesiring fo set up a program of this nature sheuld
contact the 8Special Fducation Section. A

Programaing

Pupils enrclled in special education programs should be given every
opportunity to participate in various all~-school functions and, when-
ever possible, should be integrated into regular school classes during
periods when non-scademic courses axe tauvght. They should be segre-
gated from other students only when such & procedure is essential.

Generally, most pupils in secondary school programs for educable
mentally retarded are scheduled with the special teacher for only a
part of the school day. They should be encouraged and permitted ‘o
enroll in classes with other students, such as general shop or
homemaking, physical education, art, mugic, or any other courses which
they are capable of taking.

In all instances, programming of pupile -at both the elementary and
secondary ievels should be done on the basis of individual pupil

need. Some children may require only selected parts of the school

day ‘with the special teacher, while others mey need to spend consider-
ably more time. This shows the need for careful planning and close
cooperation between all of the memberg of the school staff who have a
part in the special education program.

D. Housing Facilities

1.

2,

39

Clagses should be located in a bullding where there are grades that
serve normal children of the same age. Whenever posaible ‘this should
be the neighborhood ezhool so that the child can walk or ride to and
from school in the same menner ag other children,

Whenever possible, a complete regular sized classroom should be
provided.

Approval to house educable ¢lasges in facilities other than public
school bulldings must be obfained from the Spesial Education Section
prior to establishment of the progrem.

E. Class Size

1.

2,

Elementary Classes. Elementary school classes for educable mentally
retarded may be established with a mianimum of five studenits and a
maximum of fifteen. Variations in the maximum enrollment (per teacher)
are possible, but any plan for change must be approved by the Special
Bducation Section. Where there iz a wide age difference among pupils,
or where the students show a high incidence of multiple disability, an
effort should be made to limit the mumber of pupils to a class size
that lends itself to optimum instruction.

Secondary Classeg. Secondary classes for educable mentally retarded
may be established with a winimum of five pupils, Maximum class size
is generally set at 15 pupils. However, variations in the total
enrollment and maximum class size {per teacher) are possible, but any
plan for ohange must be approved by the Special Education ‘Section.
The number of students enrolled in the special program should not

AR PLEAALAE (% b i i 2T o SAMIT
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remzin static from year fo year, but should be zet at & class si%a
that is workable in terms of individual programming and instruction.

Students at the secondary level ghould spend a minimm of 2 4o 3
hours per day with the special itgacher. However, programming may
result in certain modifications. Some pupils may need a larger
block of time with the special teacher. There will also be isolated
cages where an individuzl student mey require only a short period of
time in the special room.

F. length of School Day

The length of the scheol day for specisl olasses should be equal to that
of the regular grade pupils. Variations in the length of a pupilts daily
) segsion will be considered when & reguest is made 3o the Special Education
= Section. '

. Hecords

1. Every school district operating an educable program is o maintain a
complete record of each resident and nonresident pupil enrcolled in
the classg.

. 2. The file on each pupil is fo includes (1) psychological reports,
(2) health records and medical reports, and (3) school record. Notes
on parent-teacher conierences, progress reports, behavior check lists
and other pertinent information should also be included in the file.

Q 3, Pupil record files must be available to the special teacher at all
times. This informetion is also to be available for interpretation
to appropriate professional personnel, to the state supervisory
staff and the parents or guardian of the child. (Mimnesota Regula-
tions, Article VII, 503hk)

H. Equipment and Supplies

L. The selection of supplies and equipment for an educable program should
be the ultimate responsibility of the special elass teacher.

R e
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2. Assistance in the selection of materials may be obtained from the
Special Education Section.

%3, Reimburgement. See Chapter VIII.
VIII. STANDARDS RELATING TO FINANGIAL ASFECTS

A. Annual Reports

1, Anmual report forms, Code XVI-C-33, will be forwarded at the close
of each school year to every district cperating an approved special
education program for educahle retarded children.

2, These forms must be properly completed and reiturned to the Special
Education Section by Jume 15, or within one week after the close of
school, in order to qualify for payment of aids at the regular tims.
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Reimbursementa Salaries and Services

1, BSalaries - General. State aid will be compubed on the basis of two-
thirds (2/3) of the salary of each approved teacher employed in the
school's program for educable retarded children, subJect to  the
following llmltatlonss

ao. Maximum ald for aach full time person may not exceed $3600,

bs Maximum reimbursement of salaries for part- tlme personnel will be
prorated in proportion to the amount of time such persommel are
employed in the speclal educatlon programo

2. Supplemental lnstguctlon. Jee Ghapter vii, 1tam B-2 (a and b)

5. Examinations. State aid is provided for medical, peychologidal and
psychiatric diagnostic services when these are essential to the educa-
ble program. School disiricts will be reimbursed for two-thirds (2/3)
of the co&t of such services; the. ra:mbursement not to exceed $20 per
full-day of time actually devoted to diagmostic work. A full- -day, for
reimbursement purposes ig considered to be five (5) hours,

Gtate £id¢’ Eguipment and Supplies

Minnesota laws provide for relmbursement of spscial supplies and equipment
purohased or rented for use in the educable program. The maximum aid that
may be reimbursed under this law is ome-half (1/2) the cost of the items
purchased, not. to éxceed $50 pe; 6hild per year in reimbursement.

Non-Relmbursable Itemso
1. Serviceso The following types of services are not reimbursable.

a. Counseling and Nursing Services. {These are non-instructional
neads common to all pupils.)

b. Disgnostic services provided by public agencles;sloeo, community
mental health centers, University Hospital, and the Bapartment of
Welfare‘s Bureau for Psychological Services. oo

do Preatment services such as psychotherapyo (Thls type of service
is considered cutside of the realm of the school's responsibility
and therefore is not reimbursable.)

2. Bouipment and Other Items. The following iypes of expenditures are
not reimbursable. : :

a. - Capital outlay for desks, chairs, black-boards or other items which
' a¥e considered as standard squipment.

Be Fixed charges, i.e.y; rent and insurance,
¢. Operational and maintenance costs.

d., Transportation expenses of special education persomnel. .. -
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eo Tuition charged for z handicapped child attending a specials
class in-ancther digtrioct. '

Reimbursement for Trangportation and Board and Ledging. Ses Chapter (X,

Foundation Add.

1.

2o

3

School digtriots are eligible for foundation program aid for pupils
attending clagses for educable retarded children on the basis of
pupil units in average daily attendance.

The foundation program aid for such childrem will be paid to the
district of the pupii‘s_residenceo

Attendance. Attendance for educable retarded children is %o be
counted im the szams way and repovted on the same form that is used
for all pupils. The rules putlinsd in the Manual of Instructions
for Uniform Child Accounting (Code I-A-7) also apply to educable

- retardsed childrsns

- Classifisation of Pupils. For purpeses of recording attendance,

pupile enrolied ia special clamses 4% the elementary level are %o
be glassified as elementary pupils, and sounted for one (1) unit

-of foundation aid, - 8tmdenis enrolied in junior and senlor high

gpecial education programs are %o be clasgified as secondary pupils
and counted for one and ome-half (1) uwnite of foundation aid.

Nonresident Tuition.

1l

2o

3

Vhen a pupil is envrolled in a spesial ¢lass in a schocl district
other than his district of regldence; the school providing the
service will meke a tuition charge to the child's resident distriet.

TFhis .tuiticn charge is not reimbursabla. The special reimbursement

aide are paid only tc the district providing thas special education
program. However, the child's disdrict of residence bhenefiis since
the reimbursement lowers the toition charge.

A suggagted procedure to follew in arriving at tuition costs for

nonresident pupils in special slasses (Gode XVI-B-61) may be
obtained from the Specisl Ediucation Section. :

IX, CERTIFICATION OF TEACHERS

Rejular Certification. Completion of reguirements under plan a. or b.
or ¢. following will qualify a person for the certificate in this areas

1.

24

Plan a. Gradustion from a four-year college or university course
with a major in the education of the mentally retarded.

Plan b. Graduation from a four-year college or university ccurse
with a certificats to teach in the elementary pr secondary schools
and an approved collsge minor in the teaching of mentally retarded,
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Plan ¢. To qualify under this plan a person musis (1) hold a walid
Minnesota teaching certificate for elementary or secondary schools,
(2) bave two years of successful teaching experience, and (3) have an
approved college minor, or its equivalent; in the teaching of the

mentally retarded evaluated by an approved teacher training institution.

aes A minor is usually considered to be a minimum of 23 quarter hours
of appraved college coursework.

b. Whether a particular pattern (of coursework) is equivalent to a
minor is decided by the staff members of the teacher training
institution approved 4o offer s minor in this field in consulta-
tion with the Bpecial Educabion Section.

¢. The coursework which compriszes the minor may include courses
taken at both the graduate and undergraduate level., However,
this plan doss not require a bachelorls degres,

Provisional Certificasien

Lo

2.

A provisional certificate to teach the mentally retarded is issued if
a teacher: (1) holds a regular Mimescta teaching certificate; (2) has
had two years of successful teaching experience, and (3) has completed
at least eight quarter hours of coursework in apeciasl education,
ineluding two of the following regquired special coursess

Intreductory courses on the education or psychology of
exceptional children

Pgychology of Mental Retardation
Methods courses in the education of the menially reiarded
The provisional certificate iz a two year nen-renewsble certificate.

A teacher with a provisional certificate must complete the require-
ments for the regular certificate within the two year period.

Certification of Supplemental Teachers. BSee Chapter VII, item B-2-g.

Colleges with Approved Programs.

1.

24

The University of Minnesota, and the State Colleges at Mankato,
Moorhead and Sain% Cloud have approved iteacher training programs in
the education of the mentally retarded.

Questicons pertaining to college crediis and approved coursework in
this special field should be directed %o the appropriate teacher
training institntion listed in 1 above.

Certification Procedures. The provisional or regular certificaete to teach
the mentally retarded is issued by the Teacher Personnel Section of the
Department of Education on receipt of all of the following items:

i

Provigional Cerivificate

Recommendation of ithe college where the required coursework
(toward provisional certification) was taken

]
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Request of the superintendent
Fae of $3.00

Regilar (Full) Certificate
Reccommendation from the college

$3.00 fee or a valid Mimmesota certificate to which the
certificate to teach the mentally retarded is added

NCOTE: Reguest by superintendent is not required when
application for full certification ies made.

Questions pertaining to the actual issuance of a teaching certificate
should be sent directly to the Teacher Personnel Section,

X. . TRANSPORTATION

General Rules

1.

2.

3o

L!"

Be

6o

7.

€,

It is the responsibility of the s¢hool board of the pupills district
of redidence to provide for the transportation of an educable ra-
tarded child.

Transporfation aid will be paid to the district of the pupil's
reaidence. .

In casge daily transportation is impracticable, the school board may
nake errangements to board and lodge the child; thereby making school
accessible for him.

#id will be paid only for actual days such pupils are transported or
boarded and in attendance at school.

Where other pupils are transported on the same school bus with the
mentally retarded children, the costs to be used in determining the
reimburzement aid for transportation will be prorated on the basis
of the average cost per puplil for all papils conveyed on such bus or
buses.

In no case will the =id exceed the actual sums paid out by the school
district for transporiation or board and lodging.

Whenever mentally retarded children can travel comfortably on a school
bus, or s regular commercial bus and that mode of transportation costs
less than other meang, aid will be allowed only at the lower rate.

Where two or more mentally retarded children from the same family are
transported to the same school and a family conveyance is used for
such transportation, aid will be granted on the basis of one child
only.
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B. Board and Lodging
Bduecable Rétarded Children

1

2o

3

50

6,

2l -

If someone other than a parent or guardian is the carrier, such carrier
must comply with the regulations governing the transportation of public
school pupils as stated on pages 31-42, Minnesota Regulations Relating %
to Education, 1956 Bdition, as amended, July 1, 1959,

f FT’.\.,%
Cpre

The district of residence has the respon31b111ty to initiate board and
lodging arrangements.

Before enrolling a handicapped pupil in snother district on & board and
lodging basis, the district of residence must have approval for such
enrollmént from the Speciel Bducation Section.

The request for approval submitted to the Speeiai Education Section
must include the following:

§ A i e R o s S b b

8. Evidence that the pupil is eligible for errollment in a special
clags for educable redarded children.

be Information substantisting the need for enrollment in another
district on a2 bosrd and lodging basis.

Following review of the information submitted to the Special Education
Section, notice of approval or non-approval will ke gent to the district.

if tﬁe.reqﬁest;is approved, the administrative officer of the residsni €:§
district is to contact his county welfare department for purposes of '
securing an approved foster home in the district where the child is to

be enrolled.

Reimbursement for board and lodging will be authorized by the School
Transportation Section only when the pupil's enrollment has been
approved by the Special Education Section.

C. Contract for Board and Lodging®

l.

20

The Tregident district should negotiate a conﬁraot with the faollzty
prov1d1ng the board and lodging.

The contract should include:

2+ A rate for board and lodging that is in lire with the prevailing
rate in the area where the pupil is boarded according to the
records of the county welfare agency.

b, 4 stipulation that the boarding and lodging facility shall meet
the standards approved by the state and local welfare agencies to
safeguard the well-being of the pupils involved.

¢. A stipulation that pupils who return to the home distriet on non=- =
school deys, such as week ends, will be charged less than those {;{
pupils who remain at the boarding and lodging fecility over the
non=-school period.

*Recommendation of the School Transportation Section, 1ncluded in Section 5046
of the Administretive Manual, Code Xwﬁwl.
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Claiming State Aid for Trans-
portation or Board and Lodging

1.

2,

3e

Transportation., In the spring of the year sn applicaticn and report
formy, Code VII-(-1lb, will be forwarded %o each graded school that
received transportation aid for mentally retarded pupils attending
an approved specisl class during the previocus school year. The forms

will also be sent to couniy superintendents for distribuiion to un-
graded aschoois.,

Board and Lodging. Ths "Application and Heport on the Board and
Lodging and Transportation of Handicapped Ghildren," (Code VII-C-
lic) will also be zent in the spring to all districts that have
popils enrolled in an approved board and ledging facility.

NOTR: If it is necessary for special transportation to be provided
from the boarding home to the school, this expendifure is
also to be reported on Code VII=C-1lgc,

In order to qualify for payment of aids at the regular time, the
repors forms must be submitied to the School Transportation Section
and posimarked not later than July 10 after the close of the scheool
term for which aid is claimed.

Reporting Nonresident Pupils

L.

2,

Information on nornresident atiendance is obtained from schools having
approved special classes be means of Code VII-C-lle (3),

When the form is completed and returned to the School Transportation
Section, the districts transporiing pupils to approved special eclasses

in another district are forwarded the application and report form,
Code VII-CG~11h,

Reimbursgemant for Transportation
or Board and Lodging

l.

2

Transportation. Aid for this service will be made from state fundsz

for an amount not o exceed $1.35 per child per day or $225,00
per <hild annuslly.

Board and Lodging.

a. The reimbursement aid for boasrd and lodging for an educable
handicapped or mentally retarded pupil in a district maintaining
special classes will be limited to $#5.30 per day boarded and
lodged, not to exceed $100.00 per calendar month of 30 days, or
cost whichever is lower, but not to exceed $900,00 per annum (the
legal weximum). See Ex, Sess. Laws 1961, Chapter 559.

b, Reimbursement for board and lodging will be authorized only when
the pupil's erproilment and need for beard and ledging has been
approved by the Speclal Bducation Section.
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c. Additional reimbursement for transporiation of such pupil between
his boarding home and the sochool building may be allowed; but
reimbursement for transportation of such pupil between his resident
home and his non-resident place of boarding will not be allowed.

G. Questions relating ¢ transportation or bodrd and ledging should be sent
direetly to the School Transportation Section.

XI. SPEGIAL CLASS CURRICULUM AND PROGRAM

The orgsnization of the special class, with its reduced class size,makes it
possible for the mentally handicapped child to be removed from the frusirating
circumstances he faces in the regular classroom, and to be placed in a situa-
tion where he feels acoepied by his peers and by his teacher. In addition, he
can be provided with the individual instruction he needs in order to learn the
academic essentiagls.

Because of these advantages, this special crganization is, in ifself; an
important part of the total program. But the mere segregation of thesse pupils
into a specisl class for purposes of academic instruction does not mean that
they will be given the kind of program they regquire. Just as the regular course
of sbudy entails considerably more than the mere teaching of the tool subjects,
so speclal class students require something in addition.

It has been peinted out that. “"where spscial class programs have failed in the
past, it has been largely becsause they failed ¢ point in any particular
direction. In what may be referred to as 'regular education,? there are speci-
fic goals with vwhich all teashers in a given system are familiar; in regulax
classes teachers and children alike have goals to work towards, and while the
goals may not be appropriate for all, they at least lend a kind of stabilidy

to what goes on in the classrooms each dey."t

Thus, a comprehensive program of edueation for the mentally retarded also calls
for the establishment of a curriculum guide or educational frame of reference.
Such a guide would give direction, purpose and continuity to the edusational
program for these boys and girls.

The Specisl Bducation Section is aware of the nesd for the development of a
curriculum guide %o te used in Minnesoia's special classes, and steps in this
direction are now being taken. However, until such a guide can be made avail-
able, the individual apecial teacher will find it nezessary to continue to
adapt and modify whatever curriculum materials are available Ho him.

4, Suggested Program Activities

Following is an overview of suggested program concentrations and activities
for various age groups:

1. Primary Level: concentration on social experiences and readiness work,
and the introduction of basic skills. Promotion at nine or ten years.

1ﬂllen, Amy A. Let us Teach Slow Learning Chlldren, Columbus, Ohio:
State Department of Educztion, 1955
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2, Intermediste lLevel: emphasis on progress in reading, writing,
arithmetioc and continued development of social experiences.
Promotion at 12 or 13 years. Fhysical and social maturity and
the capacity to deal with the complexities of the junior high
gchoolts demands must be carefully considered in the promotion
decision.

3. Junior High School level: at this level, there is continued
development of basic academic skills, Social studies activities
should whenever possible deal with practical, everyday living
experiences. (This is not meant to entirely exclude other more
traditional social studies conten’t areas,) The study of Jobs and
job opportunities, as well as social and community agencies that
can be helpful %o this group, is sometimes included in the later
gtages of this level.

L. Benior High School Levels this level is an extension of the Junior
high program, with more emphasis being placed on converting academic
skills into competencies required in everyday adult life. Attention
is alsc given to assisting pupils in msking an adequate social and
oceunpational transfer from school to work and commnity liviag.
Generslly, senior high programs shonld be designed to provide school-
work experiences leading itoward self-supportive occcupationsl place=
ment in the community.

B. Craduation

c.

Individual school districis may decide which metheod of culminating school
attendance is best for those special class pupils who have satisfactorily
completed the specigl class reguirements and who are of graduation age.

It i generally conceded that these sbtudents deserve some kind of recog-
nition for having successfully completed the school program required of
them., Just what form this recognition takes should be determined by local
school board poliey. : :

NOTE: Purther information on graduation mey he obtained by contacting
the Special BEducaticen Seciion.

Vocational Rehabilitation Services

Job counseling, training and employment services for mentally retarded
persons of employable age are provided by the Division of Vocational
Rehabilitation in ccoperation with other siate and local sgencies.
Generally, the rehabilitation coanselor prefers to start planning with
the student and the school counsgelor a year or two in advance of the date
of graduation.

The Division of Vocational Rehabilitation presently has a staff of forty-
one counselors throughout the state. These counselors generally carry a
diverse caseload with one coungelor serving the Owatonna State School.
The backlog of referrals hag limited the number of retarded who can be
gerved, bui the Division plans in the fubture to expand its services to
this disability group. Heferralg to the Division should be made directly
to the district office nearest the school. Following is a ligt of these
offices and the counties they serves




BEMIDJI
410 Mimnesots Averiue
Tel: Plaza 1-1340
(Wadena, Cass, Hubbard, Bel-
trami, Lake of the Woods,
Clearwater, Mahnomen, and
Becker)

CROCKSTON
123 West 3econd Street
Tel: ATlantic 1-1946
(Kittson, Roseau, Marshall
Polk, Pemnington, Red Lake,
Norman, and Clay)

DULUTH ,
505 Ojibway Building
Tel: Rindelph 2-0526
(Aitkin, Carlton, Pine,
Lake, Cock)

VIRGIWNIA
710 Ninth Street North
Tel: SHerwood 1-5855
(Koochiching, St. Louis,
and Itasca)

MANKATO \
106 East Liberty Street
Tel: 388-2969
(Yellow Medicine, MeLeod,
Renville,; Linceln, Lyon,
Redwood, Sibley, NVicollet,
LeSueur; Rice, Brown, Watonwan,
Blue Eaith, Wasecs, Steele,
Martin, Faribault, Freecbomn)

WORTHINGTON
919 Fourth Avenue
Tel: 276-3180
(Pipestone, Murray,
Cottonwood, Rock, Noblaes
and Jackson)

SP, PAUL BRANCH
Room 745, Court House
Tel: CApital 4-4612, Ext. 539
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ROCEBSTER
415 Pourth Street S.E.
Tel: ATlas 2-3861
(Goodhue, Wabasha, Dodge,
Olmsted, Winona, Mower,
Fillmore, and Houston)

ST. CLOUD
518 South First Street
Pels Bhackburn 2-3010
(Todd, Crow Wing, Morrison,
Stearns, Benton, Mille Lacs,
Kanabec, Isenti, Sherburne,
Swift, Kandiyohi, Meeckey,
Chippewa, Lac Qui Parle)

FERGUS FALLS
Schacht Building
Tel: REgent 6-~2718
(Wilkin, Otter Tail, CGrant,
Douglas, Traverse, Stevens,
Pope, and Big Stone)

MINNEAPOLES DISTERICT
1516 Bast Lake
Tel: 721-6555
(Wright, Carver, Hemmepin,
and” Scott)

MINNEAPQLIS BRANCH
807 Yortheast Broadway
Tel: FEderal 2-4284

ST, PAUL DISTRICE QFFICE
1821 University Avenue
Tels Midway 5-4633
(Ancka, Chisago, Ramsey,
Washington, and Dakota)

Adminigtrative Office
Division of Vocational Re-
habilitation
Centennial Building
S5t. Paul 1, Minnesota
Tels 221-289]
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SUGGESTED GROUP TESTS

The following list of tests are included to assist those districts without
& group testing program in selecting tests for screening purposgses. Manuals
for all tests should be consulted for a description of each test and the
grade levels covered., It should be especially noted that a district is not
required to use only the tests included in this 1list,

l. Group Intelligence Tests

a. Californie Test of Mental Maturity (California Teat Bureau).

b, Detroit Test of Learning Aptitude {Public¢ School Publishing Co.).
¢. Kohlman-Anderson Intelligence Tests.

d. Kuhlman-Fineh Intelligence Tegt (Bducational Test Bureau).

e. Otis Quick Survey Test of Mental Ability (World Book).

f. BRA Primary Mental Abilities (Scienca Research Associates),

g. Terman-McNemar Group Test of Mental Ability (World Book).

2. Achievement Test Batteries

8. California Achievement Test {California Test Bureau).

b, Co-ordinated Seales of Attainment (Bducational Test Bureau).

c. Iowa Bvery Pupil Tests of Basic Skills (Science Research Asso-
ciates and Houghton Mifflin).

d. Metropolitan Achievement Test (World Book)o

e, Modern School Achievement Test (Teachers College, Columbia Univ.).

f. Stanford Achievement Test (World Book).

3. Addregses of Publighers

Bureau of Educational Research, Univ. of Iowa, lowa City; Ilowa
Bureau of Publications, Teachers College; Columbia Univ, New York 27,

New York

Califormia Test Bureau, 5916 Hollywood Boulevard, Los Angeles 28,
Caelifornia

Educational Test Bureau, 720 Washington Ave. S.E., Minneapolis 1k,
Minnesots

Educational Testing Service, Princeton, New Jersey
Houghton Mifflin Cec., 2 Park St., Boston T, Massachusetis
. Public School Publishing Co., 509 Nerth East 3t., Bloomington, Iil,
Science Research Asgociates, 57 West Grand Ave., Chicago,l0, Ill.
_ World Book Co.y 313 Park Eill Ave., Yonkers 5, New York
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