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The Probien of the Foebie—adnded in tLlMY

The feeble-mindea child presents a particularly trying
problen to the school duc to the fact that academic reguirements are those
which touch his handicup most directly. As we recognize feeble-mindedness,
or more specifically intellectual deficicney, taday, it is characterized
primarily by lack in judgment, rcasoning, understending of symbols, and
abstractions. These are the very qualities which are an essential to schocl
success., The nany other characteristics such as dependency, delinquency, and
the like are secondary elaborations frequently but not necessarily accompany-
ing nent:1l defect, and as such have a iuch greater nmodifiability. The school
ig charged specifically and primarily with providing certain knowledge and
skills te children and it is in the acquiring of this knowledge and skill that
the feeble-minded person is especially and most unuedifiably inferior. It is
sufe to say that a feeble-minded child is wore seriously and noticeably
hinuicupped in the school situation than he will be in any other life situation
to which he has uccess. liis deficiency is more clearly evidenced when he
conpetes with :n unsclected group in zcademic work than when he, in his
cconoumic and socizl life, ccuapetes largely with the less intelligent purtion
of sovecicty and where the required performances does not touch his handicap so
directly.

Because cf this the publie scheools have gone farthor than
any othcr publiec or private agency in recognizing and dealing with the problem.
It mmst not be 1eoft unsaid, however, in this connection that resarkably little
progress has becn nadac in the sixty-five years covered by this effort. )

If Dr. fuhluaznn's figures for the State of dinnesotz were
applied to the City of kinncapolis witheout sooificution we aight expect to
find nearly €% of the school chilaren with an I.Q.. under 73. This would mean
that 5000 children in this school sgyshteis could never reuch the level of achieve-
n.nt which is required for passing out of the sixth grade. If they were kept
in the regular ciasscs during the ten years that they are required to rcomein
in school ana werc not passed on beecauce they were "too big for the seats"
or because the teacher becime annoyed at theiw, the brightest would have been
fajled 8 times and the dullest 14 times out of the 20 poseible chances for
promotion. Such & rate of failure not only would foerce the child te be
ausociated with a group much younger than he but would humiliate him and tend
to make him scck coupensations ror his poor showing. The compoengsations that
the fecbie-nindeca achieve are too often unsgocial in nature. It is too casy
for the feeble-minded boy, failing to compete successfully with his smaller
classnates: in school work, to give them a doucnstration of his physical
superiority in the playground fight. The bulk of feeble-minded children if
left unprovided for in the regulior grades will become maladjusted and
picblems either to the scheol and comwunity or te themselves. This undegir-
+hLe influence on the personality developement of this group of children muy
in no siall measure account for many of the churscteristics which show up
later in lif'e as secondary or accoupanying hndicaps. If the feeble-minaed
were lef't in the regular grades witheut special provision, they would not only
be disturbing and annoying there, acvelope hubit patterns and wttitudes which
woula increase their inferiority, but woula be deprived of the instructien
they need and cun assimilatce st the swie time that thoey were bedng instructod
in subjcet matter uscless un. beyona their grasp.



This being toc priblem that the feeble-minded prescnt to
the school it may be of value in contributing to this phase of the discussior
to indicate briefly the various ways in wikdeh schools are attempting to mecet
it. There 4are essentially three ways in which this is being cdone. The first
w2y, and the onc best recognizcd througheut the State, is thru the use cf
specizl classes for the mentally retarded. The State Department of Education
geveral years ago agreed te reiishburse the schocl systeus for a large portion
of the sslary of those teachers cmployed in instructing the intellectuully
handicapped exclusively. They laid down the reguircment that the pupils in
these classes be those having I.4.'s between 50 and 80, They also set the sizc
oi thesw. classes at not nore than 15 pupils per teacher. Thus we find in the
specicl classes small groups of chilursn with wide ranges in chronclogical and
aentil sge having in coamon coficient intelligence of varying degrecs. They
are instructed by a teacher specially qualifica by training, person:lity, anc
evperience for the work, and using a4 special curriculum involving theoretically,
at least, the things which they ae individuals can wund neca te know. The
advantages and disadvantages of this systen I sholl not have tiane to go into
here.

The secona type of effort to meet the schocl problaw of
the feeble-minded may be called the modifica curriculun clasz. In this type
of class which is largely in the experinentol stage we find gencrally &6 to
35 children whe are more hecunogeneous zs to cge and ability tnan the special
class itself. This greuzter homogencity mukes possible the larger size. The
larger sizec usually aakes it cxpoaient to include children vho ure slightly
less defective than those found in the specizl class. The curricnlum in this
sct-up 2ims to fit the capacity and rnceeds of the individus=l pupil just as the
speciel cluass curriculum, but becausc of the group of children with I.0.'s
ranging from 80 to 90 it more closcly anproximates the regular school-wide
curriculum and yet is far froum being identical with it. )

The third :caneg of handling the school expericnze of the
feeble-ninded ic by the Individual Project method. Here the defective child
is left in his own chronclogical group but iz given individual agsignmentg in
the fields in which he cannot participate with the class as a whele. Unless
this type of set-up is wost carefully orginizid it necessarily results in a
reducticn of the number of pupils each teacher may instruct.

These are the three wethods of meeting the problem the
mertally returded child presents te the schoul. As « matter of fact the only
one of these sct-ups which is used to any great extent in winnesota is the
Special Class which has had the bucking of thc Statc Department ef Education.
Atteapts at utilizaticn of the Individuul Project methed and the medified
curriculun cluss arc¢ just beginning and are very rare. The special class ia
utilized and utilizable only under circumstances vwhere bthe schoul is Large.
Half of sinnesota's population is in rural arecs and yeb only .04% of the
special classes of the State were found in rural schools. 0Of the 45 towne
and cities who together supported R1Z specicl classes in linnesots in 1929-2C
only 9 such classcs were found in rural arcas (those placcs with a pepulation
concentration of less than &500 people).
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In Minneapolis, where wide use has been made of the
special class, one percent of the school population, or BSD puplls, were
so enroiled during the last school year. Dr. fuhlmann's figures would
indicate that 12 to 15% of the school population might be elipible for
these classes, Dr. Terman's figurcs would indicate that 6 to 7% might be
cligible, Thus it uay be scen thzt even yhere the speciel class is well
¢stablishea only from 8 to 16% of the eligibles are buing instruched in it.

In saomery it may be said that in spite of the fact that
it is in ihe school situation that the mental-defective is most glaringly
a problem very little use is being maue 2ven here of the well-recognized
Geang thot are available Tor his proper training and core,
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